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Abstract 

This paper explores Education potentially contributes to sustainable development in line with achieving sustainable 
development goal, especially the SDG 4 in line with UNSDG’2030. We tried to review the necessity of holistic pedagogy shifting within 
the educational ecosystem aiming for sustainable development in context of social innovation through life-long learning. The paper is 
referred to the educational perspective in the Indian sub-continent. We also tried the review the facts how sustainability through 
education has been beseeched in National Education Policy’2020 as a significant fragment. 
 
Keywords: Education for Sustainable Development (ESD), Sustainable Development Goal (SDG), United Nations’ Sustainable 
Development Goal (UNSDG), Decade for Education for Sustainable Development (DESD), National Education Policy (NEP), Social 
Innovation, Life-long learning (LLL). 
 
1. Introduction 

Education is a multi-faceted process, and imparting instruction is one of the sub-processes that contribute to the achievement of 
the aims and objectives of education. Sustainable development education [1,2,3] necessitates a high level of progress in educational 
thinking and implementation. Education is a one-of-a-kind current and potential investment. It prepares workers for a variety of jobs at 
various levels of the economy. It also serves as a fertile ground for research and development. 

 
Sustainable development education is not a novel concept. It has origins in environmental education, which dates back to the 

1960s, and sustainability education, which first appeared in the 1970s, as well as a variety of late-comer educational approaches that 
emphasise importance to cultural, social, fiscal, and environmental change [1,2,4,5]. These policies have gradually found common ground 
under the banner of "education for sustainable growth" over the last decade, and there is broad agreement on the purpose and 
consequences of this strategy for education as a whole. 

 
The United Nations' decade for Education for Sustainable Development Decade calls for movement toward inclusive quality 

education that fosters awareness, expertise, experiences, ideals, and deeds that contribute to a more sustainable future. As stated, the 
‘Sustainable Development Goal 4' (SDG4) advocates for high-quality education for all, which is rooted in a number of international 
declarations, including the ‘Universal Declaration on Human Rights,' ‘Convention on the Rights of the Child,' ‘World Declaration on 
Education for All,' ‘Dakar Framework for Action,' and ‘Millennium Development Goals,' and thus views education as critical for the 
well-being of all citizens' (UNESCO, 2005) [6,7]. 
 
2. Education for Sustainable development 
2.1 Backdrop and present scenario 

As per the report of UNESCO during 2014 [7,8,9], it is stated that every human being will gain the awareness, skills, behaviours, 
and values needed to shape a sustainable future through education for sustainable development. Climate change, flood risk reduction, 
ecology, poverty reduction, and sustainable use are examples of important sustainable development topics that can be used in teaching 
and learning. It therefore necessitates participatory teaching and learning approaches that inspire and encourage students to improve 
their behaviour and take initiative in the interest of long-term sustainability. As a result, education for sustainable development 
encourages skills such as strategic thinking, predicting future futures, and making collective choices. Training for Sustainable 
Development necessitates significant improvements in the way education is currently delivered. 

 
As per Council of the European Union, 2010 report, “ESD is necessary for achieving a healthy society and is therefore desirable 

at all stages of formal education and preparation, as well as non-formal and informal learning.” [10, 23] 
 
Sustainable Development Education Panel Report, 1998 says that ESD is about the learning needed to maintain and improve 

our quality of life and the quality of life of generations to come. ESD enables people to develop the knowledge, values and skills to 
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participate in decisions about the way we do things individually and collectively, both locally and globally, that will improve the quality 
of life now without damaging the planet for the future. 

 
The global education development agenda reflected in the Goal 4 (SDG4) of the 2030 Agenda for Sustainable Development, 

adopted by India in 2015 - seeks to “ensure inclusive and equitable quality education and promote lifelong learning opportunities for all” 
by 2030. The National Education Policy’2020 of India is an attempt to set a framework or rather we can say, it gives us a clear vision to 
meet all of the crucial priorities and goals (SDGs) of the 2030 Agenda for Sustainable Development, the whole educational environment 
would need to be reconfigured to promote and foster learning and to make the educational ecosystem much resilient. [11,12] 

 
The scope of education for sustainable development [13] lies on its four major thrust areas which are, promotion and 

improvement of basic education, reorienting existing education at all level to address sustainable development, Development public 
awareness and understanding of sustainability and Training and skills development for the world of work. As a result, providing advanced 
educational programmes is critical to ensuring that all facets of society have the expertise they need to conduct their jobs in a sustainable 
manner. Local, state, and national sustainability should be achieved by all segments of the workforce. As a result, business and enterprise 
are important places for continuing vocational and skilled growth, ensuring that all segments of the workforce have the expertise and 
abilities they need to make sound choices and conduct their jobs in a long-term fashion. 

 
ESD covers a wide range of topics, including poverty alleviation, citizenship, stability, ethics, accountability in local and global 

contexts, democracy and governance, justice, human rights, gender equity, social responsibility, technology transfer, natural resource 
conservation, and biological diversity. Certain characteristics are widely recognised as essential for the effective adoption of ESD, 
reflecting the value of both the learning process and the educational results (adapted from UNESCO Nairobi Cluster, 2006, ‘UN Decade 
of Sustainable Development'). As per the above ESD should: 

• Share the values and principles that promote long-term sustainability; 
• Be multidisciplinary and holistically integrated into the curriculum, allowing for a whole- institution approach to policymaking; 
• Encourage critical thinking, problem-solving, and action, which all help individuals feel more secure in confronting issues 

related to sustainable development. 
• Use a variety of instructional methods to emphasise the processes, such as literature, art, theatre, ICTs, and discussion; 
• Allow students to have a say in the design and content of educational programmes; 
• Address both local and global concerns; 
• Think about the future, ensuring that the content has a long-term outlook and is well- planned in the medium and long term. 

 
According to UNESCO, the decade's purpose is to incorporate sustainable development concepts, values, and practises into all 

aspects of education and learning. This is intended to induce behavioural changes that will result in a more sustainable future. One of the 
most essential components of the DESD is the awareness that ESD requires the participation of a wide variety of stakeholders from the 
public and corporate sectors, as well as civil society, non-profit organisations, and the general public. 
 
2.2 Sustainability in the curriculum 

At first, we might believe that there is no definitive knowledge content that should be included in a sustainability or sustainable 
development curriculum [14]. We tried to identify indicative curricular themes that may be more or less relevant to each disciplinary area 
and that could be used and adapted as "entry points" for further development of sustainability education as below: 
Table.1: Indicative curricular themes. 

Environmental sustainability Economic sustainability Social sustainability 
Natural resources management Alternative futures Sustainable communities 
Food and farming Leadership and change Cultural diversity 
Ecological systems Learning organisations Intercultural understanding 
Waste / water / energy Corporate Social Responsibility Sustainability in the built environment 

Biodiversity Consumerism and trade Travel, transport and mobility 
Climate change Globalisation of economy Health and wellbeing 
 Accountability and ethics Peace, security and conflict 
 International development Citizenship, government, democracy 

 Sustainable and ethical tourism Human rights and needs 
 Population  
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2.3 Pedagogical approaches in ESD 
There is no one-size-fits-all rather to mention as universal methodology for sustainability education, but there is widespread 

agreement that it necessitates a move toward active, participatory, and experiential learning approaches that engage students and improve 
their understanding, thinking, and ability to act [10,14]. We've defined five pedagogic aspects that encompass a wide range of 
pedagogical techniques or strategies that Plymouth faculty might utilise to integrate these components into the classroom. 
 Analytical mirroring – incorporating classic lecture formats as well as emerging techniques including reflective accounts, learning 

diaries, and discussion groups. 
 Methodical reasoning and exploration – project-based learning, stimulation activities, and the utilisation of the campus as a 

learning resource are all examples of real-world case studies and crucial occurrences. 
 Participatory learning – involving a focus on group or peer learning, discourse development, experiential learning, action 

research/learning to act, and case studies with local community organisations and businesses. 
 Thinking creatively for future scenarios – role play, real-world inquiry, futures visioning, problem-based learning, and allowing 

space for emergence are some of the methods that may be used. 
 Collaborative learning – including contributions from guest speakers, work-based learning, interdisciplinary/ multidisciplinary 

working, and collaborative learning and co-inquiry. 
 
3. Enhancing the Educational Ecosystem to cater social needs in education through flexible life- long learning mechanism 
promoting social innovation 

Schools and colleges are perfect locations for communities, corporations, and civil society to join together as communities of 
practice for creative innovation as lifelong learning hubs. Employability and innovation go hand in hand with the improvement of 
competence-based education and incubation approaches provided by universities and institutes with the goal of individualised learning 
towards passion-driven education [14], as illustrated in Figure.1. As a result, both the beneficiaries and the educational organisation play 
an important part in the development of practice communities through lifelong learning programmes. 

 

Figure.1: Educational ecosystem comprising of beneficiary and knowledge provider w.r.t. employability & innovation 
 

The shift from an industrial to a knowledge-based society, as well as the rapid adaptation of knowledge, competencies, and 
skills, necessitates and challenges efficient Education and Lifelong Learning institutions. From early childhood through retirement, 
Education and Lifelong Learning face increasing variability in job, education, and living environments, as well as ongoing change in 
technical, managerial, and organisational working environments. Education and Lifelong Learning must respond to these changes in a 
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short-term and structurally innovative way. The notion of Social Innovation is becoming increasingly popular underneath many 
techniques to update and improve these systems. 

 
The importance of cross-sectoral collaboration, cooperation, and partnership was demonstrated by the worldwide mapping of 

social innovations. Initiatives in Education and Lifelong Learning benefit from cross-sectoral support and collaboration with diverse actors 
from science, business, civil and social society, building on a holistic approach to Education and Lifelong Learning by taking a broader 
perspective, in addition to the critical role of cooperation with actors from formal systems and politics [15,16] (e.g. including the aim of 
integration in adds to the labour market, employability, integration in society as such). 

 

Figure.2: Social innovation eco-system 
 

After detailed analysis five generalized main current strands for Social Innovation in Education and Lifelong Learning were 
elaborated: 
 Interrelations with and impacts on formal education (early childhood education, lifelong learning), 
 Informal / non-formal learning and the challenge of recognising and certifying such learning outcomes, 
 eInclusion (promote digital literacy, integrating people in digital media access) as a promising “vehicle” for personal development, 

active citizenship, social inclusion and employability with high potential for certain regions and target groups, 
 the matching process between industry demands and education and lifelong learning offers, 
 and strongly required solutions for new learning arrangements and appropriate pedagogic principles. 

 
A set of diverse specialised social demands connected to societal difficulties was discovered based on these primary threads. These 

were also the foundations for defining and selecting practise fields as shown in Table.2. 

Table.2: Societal challenges and social needs and in Education and Lifelong Learning 
Societal challenges and social needs in Education and Lifelong Learning [14, 16] 
Skills shortages, miss-
match, lack of professions 
and skills & competences 

Occupational orientation, early career planning for students: increasing orientation in 
natural sciences and skilled crafts, overcoming gender segregation and stereotypical 
orientations, enhancing the added value of Vocational Education Training (VET) (e.g. as 
a study alternative); Entrepreneurship education and promotion; Continuous upgrading 
of skills, competencies, and capacities, including low-skilled employees; Strategic 
collaborations between education and the economy; Integration of labour market 
demands; Transition management includes everything from education 
to job through redeployment, reskilling, and retraining. 

Improvement of
participation in education
and 
lifelong learning 

New lifetime learning methodologies and systems; non-formal and informal learning are 
valued for their variety, accessibility, and acknowledgment. Preschool education; early 
childhood education; Instead of/through education, 
empowerment is used. 

Improvement of learning 
possibilities and options &
expansion of educational
opportunities 

Individualized and modular training programmes, new learning arrangements, interactive 
education (e.g., peer-to-peer, creativity-promoting learning environments); New digital 
and virtual learning settings (for example, school "digitalization," e-learning, blended 
learning, open education, and learning); Education of the highest calibre, with 
exceptional assistance; Fostering specialised learning material, such as sustainable 
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education, entrepreneurial 
education, and green skills, among other things. 

Improvement & New secondary   schools, full-day school   arrangements, curricula   and 
reforms of formal management changes, and other educational institutions and programmes are 
educational systems being updated. Improvements in quality and the establishment of new 
and institutions educational standards; Collaboration   between   educational   institutions, 
 transnational cooperation (platforms), and public institutions with civil society 
 groups (local, regional, national, and worldwide) are all examples of 
 collaboration. Integration of children and parents as new channels for 
 collaboration and decision-making; Young people's social activity and 
 responsibilities are developing; Support for students: career counselling, 
 preventative programmes, counselling for at-risk students, and prevention of 
 school dropouts; Rural areas integration, improvement; New finance schemes, 
 improved school infrastructure, instructional resources, and ICT access; 
 increased mobility, e.g. based on the National Qualification Frameworks 
 (NQF), and a uniform credit system. 
Social inclusion of Digital inclusion; Reduction of educational disadvantages Specific learning 
vulnerable groups & arrangements and networking for vulnerable groups' education (migrants, 
equal opportunities disabled and underprivileged persons, and so on); School violence prevention; 
 Basic and post-secondary education, career advice (qualification, 
 apprenticeship, language courses); In schools, there is a need for diversity- 
 competence. 
Attraction of teachers and 
increasing competences of 
teachers & trainers 

Attracting young professionals to the educational sector; Alternative educational 
activities and training (towards consultant and mentorship); Teacher education of high 
quality; New teaching methods (for example, active learning and andragogy); Specific 
teaching skills include pedagogical 
strategies, IT skills, and knowledge of vulnerable populations. 

 
Based on the societal challenges and social demand in education, innovation and life-long learning the following policy 

implications and recommendations are desired to be taken into account: 
 As because of the lack of knowledge of social innovation and its underlying idea, there is a need to increase the visibility of social 

innovation and its underlying idea in order to harness the potential of social innovation in Education and Lifelong Learning. 
Unleashing the potential of Social Innovation would provide civil society more and better options for addressing societal 
difficulties and (local) social needs (bottom-up initiatives as experts for solutions to local social demands). Improvements in 
Education and Lifelong Learning are seen as a key challenge of modern (knowledge) societies, and are addressed through (e.g. 
didactical, digital) improvements to existing systems, their gaps and failures, teaching quality and teacher qualification, the 
inclusion and empowerment of educationally disadvantaged groups, and fostering equality. 

 Because of the reliance of social innovations on the formal system and the silo-thinking of public institutions, a new role for 
public policy players within a social innovation ecosystem is required. The formal system is heavily reliant on most social 
developments in education and lifelong learning. The majority of new practises are developed within the constraints of existing 
formal systems. Despite projects within the formal education system (created and initiated by responsible public institutions, 
funded and (partly) conducted by them), innovations that go beyond or change given formalities, structures, and procedures are 
mainly limited to given (legal) leeway or the necessity to change formal and legal structures (incl. law). Against this backdrop, it 
becomes clear that social innovations in education and lifelong learning are gradual, and are constantly tied to the (formal) 
education system and policy in various ways and intensities. Social innovations that take place outside of the official education 
system and have no direct link to it do exist, but they are unusual. 

 The integration of comparable projects in practise fields as a strategy for cooperative solutions, imitation, and innovation streams, 
as well as a cross-cutting view and holistic approach to solutions (paradigm shift). Social innovation in education and lifelong 
learning is frequently related to other policy domains, reflecting a cross-sectoral approach and a holistic view of learners. This 
demonstrates how social innovations in education and lifelong learning are promoting and stimulating a paradigm shift away 
from an institutional and teacher-centered approach toward a learner-centered approach (individuality of the learner, support self-
actualization, extend personal competencies, and enable individual improvement) leading to a more comprehensive holistic 
approach tackling (employability, labour market, skills match, etc.). User participation in forms the basis for such complete 
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solutions through the integration of all key players from various sectors. There must be more leeway for addressing and repairing 
system gaps, flexible and tailored education, changing and improving system institutions and frameworks in order to make the 
formal system more receptive to social innovations in order to achieve social change and improvement in Education and Lifelong 
Learning. 
 

Being more adaptable and breaking free from silo-thinking inside bureaucratic systems is a necessary precondition for social 
innovation to thrive, and it is now a major policy problem. Because social innovation initiatives frequently employ non-traditional 
approaches to address specific local issues, issues that aren't necessarily educational in nature but intersect with other policy areas 
(e.g., employment), it's critical that administrative capacities to support social innovations be strengthened (on national, local and 
regional level). New ways of cooperation and collaboration, as well as networking and new governance structures, are all part of 
the holistic approach. This is in accordance with social innovation communities of practise, which participate in "action-learning" 
or learning-by-doing procedures by exchanging information and best practises with like-minded people and/or organisations. 

 New governance and social innovation-friendly settings (ranging from leeway to collaboration with and integration into formal 
systems), with personalised assistance at various phases of the social innovation process, effective scaling mechanisms, and 
processes that lead to social change. Individual involvement, charismatic leadership, and communities of practise as social 
innovation drivers must be entrenched in a collaborative governance framework to address multidimensional challenges and 
solutions holistically. In order to complement top-down governance with a bottom- up viewpoint, social innovations must evolve 
from fragmentation (with diverse rationalities and target-orientations, as well as diverse public obligations) to overarching and 
integrated governance structures. New governance frameworks should increase collaboration outside, across, and within silos, 
and place a greater emphasis on the needs of learners rather than an institutional perspective. 
 

However, fostering collaboration between different sectors (e.g., through the implementation of networks as platforms to 
learn, exchange knowledge, and expand the solution), between research and practise, and the availability of seed funds specialised 
to support practical experimentation are all important aspects of an innovation-friendly environment. This comprises a policy 
strategy that supports social innovation by providing new opportunities for improved use or combination of current technology, 
as well as suitable supplementary innovation. 

 Lifelong Learning: Lifelong learning with social innovation to increase the later. As because most social innovation programmes 
focus on mending, enhancing, and reforming elementary, secondary, and postsecondary education, Lifelong Learning (beyond the 
aforementioned education categories) is rarely addressed by social innovation projects and is not part of most innovators' minds. To 
realise the potential of Social Innovation in the context of Lifelong Learning (from cradle to grave, from early childhood to 
retirement, including formal, non-formal, and informal learning, employability, and life skills), the following steps must be taken: 

 
 A greater knowledge of social innovations is required, including an examination of what is required to enable their growth and 

diffusion, as well as an appreciation of their added societal worth and variety. 
 National or regional plans for social innovation must be devised. 
 There is a need to strengthen coordination between ministries, institutions, and political entities; decentralisation and cross-

sectoral duties of political competence should be addressed, with the public sector playing a role. 
 A climate conducive to innovation must be created, with institutional freedom for experimenting both within and beyond the 

educational system. 
 New governance, social innovation ecosystems, and increased formal system flexibility are used to initiate, promote, and scale up 

social innovations. 
 Better practise diffusion must be facilitated, for example, by the creation of exchange platforms, increased exposure of new or 

best alternatives and success stories, and blueprints for supporting settings and solutions. 
 
4. Sustainable development through Education in line with NEP’2020 

Education policy is the path to achieving quality education, which is the backbone of every society's progress. The Government 
of India has proposed the National Education Policy 2020 (NEP- 2020) [11,12] in India after three decades. This revamping of India's 
educational system was urgently needed to improve the country's future for all children and young. The NEP 2020 is also in accordance 
with Goal 4 of the UN Sustainable Development Goals (SDG 2030), which states unequivocally that equitable access to education is 
the foundation of sustainable development. By incorporating SDG objectives into the NEP, the government has assured the success of 
the nation's self-reliance drive by ensuring equal access to education for everyone. By boosting residents' skills and knowledge, NEP 
2020 will enhance the country as a whole. Furthermore, it explicitly states that the Indian educational system must be completely 
overhauled from pre-primary to higher education, as well as curricular and institutional change in a progressive way, in order for India 
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to meet SDG targets. 
 
NEP 2020 is built on five pillars that follow the SDG principles of access, affordability, equity, quality, and accountability. It 

introduces a four-stage teaching system, which includes foundational, preparatory, intermediate, and secondary stages. 
 
Another goal of the UNSDG is to guarantee that all women and men have equitable access to affordable and high-quality 

technical, vocational, and higher education, including university. Member states must significantly expand the number of teenagers and 
adults with technical and vocational skills in order to expand opportunities for employment, decent work, and entrepreneurship. In 
addition, SDG 4 aims to eliminate gender gaps in education and provide equitable access to all levels of education and vocational training 
for the most disadvantaged, including as individuals with disabilities, indigenous peoples, and children in precarious situations. 

 
NEP 2020 also emphasises the importance of vocational knowledge and includes provisions for incorporating it into regular 

classes. Students will have the opportunity to gain skills through internships. It offers at least 10 days of bagless times in school, during 
which students will have the opportunity to contact with local vocational experts to obtain hands-on experience and improve skills. In 
order to make education more accessible to all, the NEP specifies that all educational institutions shall be audited and disclosed in the 
same way as “non-profit entities.” Furthermore, any surplus must be re-invested in the educational sector. All financial concerns should 
be transparent, and a method to redress public objections should be established. All provisions pertaining to fees and charges by private 
higher education institutions should be clear and publicised, according to the policy, and institutions shall not raise costs unilaterally. 

 
The NEP aims to reduce bureaucracy and give educational institutions more autonomy. It tends to offer academicians more 

governance authority by giving them more input in the decision-making process. It aspires to provide institutions autonomy through a 
Board of Governors made up mostly of academics and educators. Greater autonomy will result in less political influence in education, 
resulting in a depoliticized educational system. The establishment of a Board of Governors would also ensure that heads of institutions 
are appointed fairly and without political interference. 

 
Another significant goal of NEP 2020 in order to meet the UNSDG education objectives is to increase technology innovation 

at all levels of education in order to improve the classroom experience and process. Teachers' professional growth will be aided by 
technological advances. The SDG2030 explicitly invites member nations to cooperate internationally to boost the supply of skilled 
teachers. Recognizing that India's National Education Policy (NEP) encourages instructors to generate high- quality material and 
pedagogy, as well as robust practical training in the form of student-teaching at local schools. In order to meet the SDGs, India's teacher 
education will be gradually transferred into interdisciplinary colleges and universities by 2030. The new NEP's goal in delivering faculty 
training and capacity building is to enable them to approach students not just as instructors in the classroom, but also as mentors and 
advisors. 

 
NEP supports for the creation of the National Educational Technology Forum (NETF), a forum that will allow for a free exchange 

of ideas on the use of technology to improve learning, evaluation, planning, and administration. It would assist India in becoming a 
world leader in offering high-quality education to not only Indian but also global young. The United Nations Sustainable Development 
Goal 2030 emphasises the need of ensuring universal access to education for everyone, including boys and girls, youth and adults, people 
with disabilities, indigenous peoples, and people living in vulnerable conditions. Furthermore, the main purpose of the NEP will be to 
provide nationwide, gradual access to high-quality early childhood care and education. Districts and localities that are extremely 
socioeconomically deprived will receive special attention and importance. To address this, India's NEP 2020 calls for education in local 
languages, the creation of a National Curriculum Framework, educational institution culture to be conducive to quality education, the 
upliftment of disadvantaged groups such as disabled people, girls, SC, ST, OBC, minority communities, transgender children, 
economically weaker sections, and the establishment of a National Research Foundation. 

 
India's NEP 2020 has the potential to have a massive influence on the socio-economic fabric of society, as all of the member 

nations expect in the SDGs. It also lays the way for a more holistic and inclusive approach to learning, one that is built on inquiry, 
discovery, discussion, and analysis. Although there have been concerns raised about the implementation of India's new NEP, it is critical 
to remember that education is a concurrent list subject, and thus the role of Indian federation units in implementing the policy will be 
critical for the success of NEP 2020 in line with SDGs 2030 by adopting a holistic approach to pedagogy shifting with the goal of achieving 
social innovation in broader spectrum and to exercise life-long learning paradigm. 
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5. Conclusion 
The preceding discussion may be concluded with this note, that if we are to attain sustainable development objectives, 

particularly SDG 4, we must adopt ESD as a method and mechanism for making our education system resilient, progressive, and 
sustainable. In regard to social learning and social innovation, an education system or organisation that develops awareness of the 
complexities, diversities, and uncertainties of the surrounding world and advocates changes through ESD tactics might be deemed 
reflective [24]. The primary concern for considering ESD is to develop Institute- culture for learning improvement and friendly to 
students, so that they can become responsible individuals by fostering sustainability. ESD has the ability to excite both instructors and 
students, leading in excellent teaching and learning that fits a variety of educational objectives. All students must be prepared with the 
information, values, and abilities in the areas of citizenship and sustainable development that will enable them to engage fully in society 
and strive toward solutions to challenges and challenges related to sustainable development through social innovation and adaption of 
life-long learning [20]. Through NEP’2020 policy it has been advised to foster social innovation as a perception in the area of education 
and lifelong learning with clear understanding of the problem domain. 

 
A prominent technique for milieu and practice-related collaboration, interaction, and lobbying is to combine comparable 

activities to practise domains. As a good basis for emerging innovation streams, a practise field called "milieus" might be formed based 
on new and adopted innovations for starting, trading, scaling, dissemination, and further development of excellent practises. Technology 
is already aiding in the communication and information sharing processes of the players involved in social innovations and facilitating 
innovation processes, either by becoming part of the solution or by becoming part of the solution. However, because technical innovation 
may be advanced by including it into a social innovation or design thinking process, social innovations may be developed even more in 
the future by including new technologies as part of the solution. 

 
With the implementation of the new Education Policy provision for a de-centralized framework should be in focus which shall 

result autonomy to the knowledge providers in different level and to identify suitable pathways for initiatives to avail funding and 
support opportunities towards execution of effective learning while catering the social needs. In a nutshell, existing education system in 
in transition toward an enhanced adaptive educational ecosystem with NEP’2020 in line with UNSDG’2030. 
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