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Abstract 

Life skills enable individuals to transform their knowledge value, attitudes and practical abilities. They are effective in 
creating and developing abilities such as decision making, motivating, accepting responsibility, effective relationships, self-esteem, 
problem solving, self-sufficiency, and mental health. The life skills intervention can help school children to develop cognitive, social 
as well as coping skills - to lead a positive and healthy life. Thus, it can be said that life skill education results in inculcating prosocial 
behaviour among students. But, unfortunately wide range of antisocial behaviour is also seen among students like ragging, vandalism, 
bringing handheld weapons to school also bringing drugs and addictive things to school, fighting, teasing, taunting and bullying. 
Accordingly, this systematic and chronological review aims to provide a clear overview of researches done on the role of life skills to 
prevent bullying behaviour among adolescents in the last 15 years. This article reviewed 33 relevant empirical studies extracted from 
Google Scholar, Sage and Springer databases. This paper has been divided into 6 heads for systematic review including the future 
challenges. Literature review indicates that social, emotional and empathy- life skills are more emphasized as compared to the other 
life skills suggested by WHO. Many studies have recommended for the life skill education for adolescents to prevent 
violence/bullying. Thus, it can be said that more research needs to be done, if we have to understand how life skills may be involved 
in rectifying bullying. 

 
Keywords: Life Skills, Bullying Behaviour 
 
Introduction  

Life skills (LS) are abilities for adaptive and positive behavior that enable individuals to deal effectively with the demands, 
challenges, and stress of everyday life. Childhood and adolescence are the developmental periods during which one acquires these 
skills through various methods and people.  Life skills are abilities individual learn that help them to live a fruitful life. Life skills are 
defined in the Targeting life style (TLS) Model of Hendricks, 1996 as “Skills that help an individual to be successful in living a 
productive and satisfying life. Life skills mean those skills developed through a higher order thinking, that enable a person to perform 
effectively in his/her life, and thus become a socially acceptable and successful person”. Life skills are abilities helping to behave 
appropriately and wisely in different situations and adaptively communicate with oneself and others. These skills enable individuals to 
convert their knowledge value and attitudes to practical abilities while they are effective in creating and developing abilities such as 
decision making, motivating, accepting responsibility, effective relationships, self-esteem, problem solving, self-sufficiency, and 
mental health. So, life skills are individual skills or abilities that each one of us possess and yet, need to enhance in order to meet the 
challenges of life.  
 
World Health Organization has suggested the ten core life skills under three heads: 

Social skills Self-awareness: recognition of ‘self’, character strengths, weaknesses, dislikes, aspiration, feelings. 
Developing it can help to recognize when one is under stress. It is a skill that makes person conscious 
about oneself physically and cognitively. 
Effective communication: it means that one is able to express opinions, desires, needs and fears and 
ask for advice when needed that are appropriate to culture and situation. 
Interpersonal relationship: it helps to relate in positive ways with other people to maintain healthy 
and friendly relationships. 

Thinking 
skills 

Critical thinking: it is an ability to analyze information and experiences in an objective way. It helps 
to recognize factors like attitude, behaviour, values, peer pressure. 
Creative thinking: it is a novel way of seeing or doing things that are characteristic of four 
components- fluency (generating new ideas), flexibility (shifting perspective easily), originality 
(conceiving of something new) and elaboration (building other ideas). 
Decision making: it teaches people to take constructive decisions about life in relation to healthy 
assessment of different options. 
Problem solving: it helps to deal constructively with problems of life. 

Emotional Empathy: it helps to accept others who may be very different from us. This can improve social 
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skills interactions mainly with ethical and cultural diversity.  
Coping with stress: it means recognizing the sources of stress, how it affects us, how can the stress be 
controlled by changing lifestyle and learning to relax. 
Coping with emotions: it means recognizing emotions within us and others and respond appropriately. 

 
Moushumi et.al. (2012) explored the impact of life skills training on early adolescence. The findings revealed a significant 
relationship between early adolescence and positivity in life skills training. Results also indicated that girls and boys differ 
significantly in their generic life skills. Moreover, upper middle class and below poverty line class showed differences in the effects of 
life skills training in adolescence. Gulhan (2014) made an attempt to study the aim of life skills education. The finding showed that 
life skills education encourages students to adopt positive attitudes towards social relationships, protecting themselves and promoting 
health. Singh (2015) made an attempt to find out strategies for development of life skills and global warfare. The aim of the study was 
to enable students to get to know and understand themselves better and live life consciously and deliberately, fulfilling personal 
satisfaction and fulfillment and achieving their goals personally. It was recommended that a teacher and policy makers must focus on 
the need of students and help students develop a perfect foot in global capacities. Daisy & Nair (2018) performed an exploratory 
study on the impact of life skills intervention among young adolescents. The findings revealed that training of life skills had a 
considerable effect in improving emotional intelligence, self-efficacy, self-confidence, self-esteem and wellbeing in adolescents. 
Further, it was suggested that the life skills intervention can help school children to develop cognitive, social as well as coping skills 
and to lead a positive and healthy life. Rani & Menka (2019) investigated the life skills education as a major concern for 
educationists for all-round development of adolescents. It was recommended that the life skills like critical thinking and problem 
solving would help school children to prevent abuse and to think about future goals.  
 

Thus, it can be said that life skill education results in the inculcating pro-social behaviour among students. But, unfortunately 
wide range of antisocial behaviour can be seen among students like ragging, vandalism, bringing handheld weapons to school, 
bringing drugs and addictive things to school, fighting, teasing, taunting and bullying behaviours. 

 
The prevalence of school bullying is a global phenomenon, it represents a serious social problem. Suicides and bullying also 

go hand-in-hand in the country. The competitive high-pressure environment has fueled a climate of aggression that frequently evolves 
into physical and emotional violence. Miguel Sarzosa, Sergio Urzúa (2021) in a study found that longitudinal data allows to examine 
the transition from middle school to early adulthood, so it can identify the effects of early victimization during a decisive period of 
human development. Secondly, it provides evidence on how skills mediate between the potential supply of violence in the classroom 
and student's likelihood of being victimized. Namely, they found that a one standard deviation increase in non-cognitive skills reduces 
the probability of being bullied by more than 6%. Thus, this study provides insights that can potentially motivate interventions to 
reduce its incidence. Thirdly, this study found that skills not only affect the probability of victimization, but also palliate the 
consequences of bullying in subsequent years. For instance, they found that cognitive skills reduce the incidence of bad habits, such as 
drinking and smoking, proportionally more among bullying victims than among non-victims. Fourthly, this study quantifies the effects 
bullying has on several behavioral outcomes. Anticipating the results, it was found that being bullied at age 15 increases the incidence 
of sickness by 93%, the incidence of mental health issues by 80%, and raises stress levels caused by friendships by 23.5% of a 
standard deviation, all by age 18. We also find that there are differential effects of bullying victimization across skill levels. Bullying 
increases depression by 11% of a standard deviation among students from the bottom decile of the non-cognitive skill distribution, and 
reduces the likelihood of going to college by 5.5 to 9.4 percentage points in students that come from the lower-half of the non-
cognitive skill distribution. This study also showed that bullying increases the likelihood of smoking by 10.3 percentage points for 
students in the lowest decile of the cognitive skill distribution. 

 
This paper chronologically focuses on the systematic review of literature to identify the role of life skills to prevent bullying 

behaviour in the last 15 years. This paper has been divided into 6   heads as 2004-2009 the researches done on the role of life skills to 
prevent bullying behaviour, 2010-2014 the researches done on the role of life skills to prevent bullying behaviour, 2015 to 2019 the 
researches done on the role of life skills to prevent bullying behaviour, 2019-2022 the researches done on the role of life skills to 
prevent bullying behaviour, what are the future challenges and conclusion. 

 
2004-2009 the researches done on the role of life skills to prevent bullying behaviour 
DeRosier, M.E. (2004) studied to test the efficacy of a generic social skills intervention, Social Skills Group Intervention (S.S. 
GRIN), for children experiencing peer dislike, bullying, or social anxiety. Children were randomly assigned to treatment (n = 187) or 
no-treatment control (CO; n =194) groups. Examination of the direction and magnitude of change in functioning revealed that S.S. 
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GRIN increased peer liking, enhanced self-esteem and self-efficacy, and decreased social anxiety compared to controls. S.S. GRIN 
was equally efficacious for all subtypes of peer problems targeted. Particular benefits were found for aggressive children who showed 
greater declines in aggression and bullying behavior and fewer antisocial affiliations than aggressive control participants. Discussion 
focuses on the benefits of heterogeneous versus homogeneous groups of participants and the potential value of utilizing generic social 
skills training protocols. 
Vreeman, R.C. & Carroll, A.E. (2007) conducted a systematic review of rigorously evaluated school-based interventions to decrease 
bullying. Data Sources:  MEDLINE, PsycINFO, EMBASE, Educational Resources: Information Center, Cochrane Collaboration, the 
Physical Education Index, and Sociology: A Sage Full-Text Collection was searched for the terms bullying and bully. Study 
Selection: It was found 2090 article citations and reviewed the references of relevant articles. Two reviewers critically evaluated 56 
articles and found 26 studies that met the inclusion criteria. Interventions:  The types of interventions could be categorized as 
curriculum (10 studies), multidisciplinary or “whole-school” interventions (10 studies), social skills groups (4 studies), mentoring (1 
study), and social worker support (1 study). Main Outcome Measures:  Data were extracted regarding direct outcome measures of 
bullying (bullying, victimization, aggressive behavior, and school responses to violence) and outcomes indirectly related to bullying 
(school achievement, perceived school safety, self-esteem, and knowledge or attitudes toward bullying). Results:  Only 4 of the 10 
curriculum studies showed decreased bullying, but 3 of those 4 also showed no improvement in some populations. Of the 10 studies 
evaluating the whole-school approach, 7 revealed decreased bullying, with younger children having fewer positive effects. Three of 
the social skills training studies showed no clear bullying reduction. The mentoring study found decreased bullying for mentored 
children. The study of increased school social workers found decreased bullying, truancy, theft, and drug use. Conclusions:  Many 
school-based interventions directly reduce bullying, with better results for interventions that involve multiple disciplines. Curricular 
changes less often affect bullying behaviors. Outcomes indirectly related to bullying are not consistently improved by these 
interventions. 
 
2010-2014 the researches done on the role of life skills to prevent bullying behaviour 
Santos, R.G.; Chartier, M.J.; Whalen, J.C.; Chateau, D. & Boyd L. (2014) found that aggression, bullying and violence in 
children and youth are prevalent in Canada (18%) and internationally. The authors evaluated the effectiveness of Roots of Empathy 
(ROE), a school-based mental health promotion and violence prevention program for children that has been widely implemented but 
rarely evaluated. Eight school divisions were randomly assigned to either a treatment group that received ROE in 2002-2003 (445 
students) or a wait-list control group (315 students). These were compared on three child mental health outcomes (physical aggression, 
indirect aggression and pro-social behaviour), rated by teachers and students (self-rated). The three wait-list school divisions received 
ROE in 2003-2004 (new cohort of 265 students) and were compared with the control group from 2002-2003 on the three outcomes, 
for replication purposes. For both comparisons, the authors report multi-level modelling analyses regarding (1) immediate effects after 
ROE completion at the end of the school year (pretest to post-test) and (2) long-term ROE effects up to three years after post-test. 
ROE had replicated, beneficial effects on all teacher-rated outcomes, which were generally maintained or further improved across 
follow-up. However, ROE had almost no statistically significant or replicated effects on student-rated outcomes. This is the first 
evaluation to suggest that ROE appears effective when implemented on a large scale under real-world delivery conditions. 
Şahin, M. (2012) studied to determine the effectiveness of empathy training as an intervention program on bullying exercised by six 
graders in primary schools. The study, carried out as a true experimental design, used two experiment groups and two control groups. 
The subjects were 38 students exercising bullying. The study used Child Form of Bully and Victim Determination Scale and Empathy 
Index for Children as data gathering tools. As data analysis tool- repeated measures of ANOVA was used to analyze time and 
intervention effects of empathetic skills and bullying behaviors of the participants. The study found that bullying behaviors of the 
participants in the experiment group decreased significantly when compared to the subjects in the control group. The study also found 
that the levels of emphatic skills of the participants in the experiment group increased significantly compared to the participants in the 
control group. 
Arbesman, M.; Susan Bazyk, S.; Susan M. Nochajski, S.M. (2013) had described the results of a systematic review of the literature 
on children’s mental health using a public health model consisting of three levels of mental health service: universal, targeted, and 
intensive. At the universal level, strong evidence exists for the effectiveness of occupation- and activity-based interventions in many 
areas, including programs that focus on social–emotional learning; school-wide bullying prevention; and after-school, performing arts, 
and stress management activities. At the targeted level, strong evidence indicates that social and life skills programs are effective for 
children who are aggressive, have been rejected, and are teenage mothers. The evidence also is strong that children with intellectual 
impairments, developmental delays, and learning disabilities benefit from social skills programming and play, leisure, and recreational 
activities. Additionally, evidence of the effectiveness of social skills programs is strong for children requiring services at the intensive 
level (e.g., those with autism spectrum disorder, diagnosed mental illness, serious behavior disorders) to improve social behavior and 
self-management. 
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Smith, B.H. & Low, S. (2013) examined how social emotional learning contributes to bullying prevention efforts in schools. Bullying 
behavior is impacted by multiple levels of the social-ecology of schools. Social emotional learning (SEL) is a structured way to 
improve a wide range of students' social and emotional competencies and impact bullying at the individual and peer levels of the 
school social-ecology. SEL has been shown to be an effective component in comprehensive bullying prevention interventions and 
other interventions targeting problems such as substance abuse. SEL programs have also been shown to improve student skills, reduce 
problem behaviors, and increase academic achievement. This article discusses how skills taught in SEL programs contribute to 
bullying prevention and shows the research links between SEL skills and bullying. Specific suggestions are provided for teachers of 
ways to support student skill acquisition and strengthen the gains provided by SEL programs. 
Stan, C & Beldean, I.G. (2014) aimed to study the extent to which the development of social and emotional skills of students reduces 
bullying-type events. In this respect, it was necessary to implement an Anti-Violence Program in schools, based on the “Program 
Achieve. You Can Do It!” by Bernard (2008) to which a component for parents was added. The number of subjects involved in the 
research was 231 students from two middle-schools from Cluj-Napoca, Romania, 117 of which belonged to the experimental group, 
and 114 belonging to the control group. The questionnaire for evaluating violent behavior was filled out before and after the 
implementation of the Anti-Violence Program. Comparing the results of the pretest stage with the data from the posttest stage 
indicates a significant reduction in violence among the students in the experimental group compared to the control group. 
2015 to 2019 the researches done on the role of life skills to manage bullying behaviour 
Sarzosa, M. & Urzúa, S. (2015) noticed that bullying is a behavioral phenomenon that has received increasing attention in recent 
times. This paper uses a structural model with latent skills and longitudinal information from Korean youths to identify the 
determinants and effects of bullying. It was found that, unlike cognitive skills, non-cognitive dimensions significantly reduce the 
chances of being bullied during high school. The structure of the model was used to estimate the average treatment effect of being 
bullied at age 15 on several outcomes measured at age 18. It was found bullying increases the chances of smoking, feeling sick, 
depressed, stressed and unsatisfied with life. It also reduces college enrollment and increases the dislike to school. Further it was 
found that differences in non-cognitive and cognitive skill endowments palliate or exacerbate these consequences. Finally, it was 
explored that if investing in non-cognitive skills could reduce bullying occurrence. The findings indicate that the investment in skill 
development is key in any policy intended to fight bullying. 
Engin, D.M. & Evren, E. (2016) aimed to analyze the relationships among social skills level, problem solving and bullying in 
adolescents. The research is carried out according to the surveying model with a sample of 392 students (210 female and 182 male) 
who completed a measurement package which contained the Turkish versions of Matson Evaluation of Social Skills with Youngsters 
(MESSY), Problem Solving Inventory for Children and Bullying Questionnaire. Pearson product moment correlation coefficients and 
stepwise regression analysis were utilized in analyzing the data. While the study concluded a positive and significant relationship 
between positive social skills degrees and subcategories of 'trust' and 'avoidance', a negative significant relationship is observed 
between negative social skills degrees and 'trust', 'self-discipline' and 'avoidance' subcategories of problem solving. Moreover, as a 
negative significant relationship is explored positive social skills degrees and bullying behavior degrees, a positive significant 
relationship is found between negative social skills degrees and bullying behavior and being bullied degrees. 
Mandigo, J., Corlett, J., Ticas, P. (2016) studied to examine the link between aggressive behaviours and life skills development 
among Salvadoran school children and the potential role that physical education plays in the prevention of youth violence. A mixed-
methods longitudinal design over a three year period was used to examine the development of life skills and aggressive behaviours 
amongst boys and girls attending schools that had PE teachers trained on the use of a life skills based approach to PE. Longitudinal 
results presented here highlighted that school-based physical education can help to foster healthy behaviours around life skills and 
aggressive behaviours, particularly for boys. Interviews with students, teachers, and school directors highlight the unique role that 
physical education can play in developing life skills and applying them. Results from this study suggest the need for targeted physical 
education interventions that adopt a life skills-based approach. 
Sanaei, S. & Bahreini, B. M. & Raeisi, S. A. (2017) aimed to investigate the effectiveness of life skills training on decreasing 
bullying in junior school students in Shahrekord. A quasi-experimental study of a pre-test and post-test type with control group was 
used. The statistical population included the junior school students in Shahr-e-Kord, who studied in the school year of 2014-2015. To 
conduct the research, 60 students were randomly selected and divided into two groups of 30 experimental and control groups. The 
experimental group participated in the life skills training program for 10 sessions (weekly a 90-minute session), but the control group 
did not receive any intervention. Subjects were re-examined after one month. Data were analyzed using covariance analysis using 
SPSS software. Findings showed that life skills training significantly reduced the total score of the Illinois bullying scale questionnaire 
in the experimental group. Considering the effectiveness of life skills training method in decreasing bullying scores of students, the 
importance of using new educational methods should be considered by trainers. 
Konstanze, S.; Lidón, V.; Javier, P. G.V.& Inmaculada, M.C. (2018) empathized on the  objective to develop adolescents’ 
emotional skills to improve the quality of interpersonal relationships and reduce conflicts between peers, positively influencing 
coexistence and well-being. The intervention took place in eleven sessions during school hours over a period of 3 months. Participants 



 
Cover Page 

  

  
 
DOI: http://ijmer.in.doi./2022/11.02.102 

            

 

ISSN:2277-7881; IMPACT FACTOR :7.816(2022); IC VALUE:5.16; ISI VALUE:2.286 
Peer Reviewed and Refereed Journal: VOLUME:11, ISSUE:2(6), February: 2022 

Online Copy of Article Publication Available (2022 Issues): www.ijmer.in 
Digital Certificate of Publication: http://ijmer.in/pdf/e-Certificate%20of%20Publication-IJMER.pdf 

Scopus Review ID: A2B96D3ACF3FEA2A 
Article Received: 2nd February 2022   

 Publication Date:10th March 2022 
Publisher: Sucharitha Publication, India 

 

 
10 

 

completed the emotional competence questionnaire, the cyber bullying scale and the life satisfaction scale before (T1), immediately 
after (T2), and 6 months after the intervention (T3). The results showed that the intervention program reduced victimization and 
assault via mobile phones and the Internet in T2 and T3. In the follow-up (T3), the intervention group had enhanced emotional 
perception and regulation skills and reported an increase in life satisfaction in comparison to the control group. The findings suggest 
that implementing classroom intervention programs to develop students’ emotional competencies could be beneficial for their 
subjective well-being and peer coexistence. 
 
2019-2022 the researches done on the role of life skills to manage bullying behaviour 
Yang, C.; Chan, M. & Ma, T.L. (2020) studied to examine the associations between students' perceptions of four core social 
emotional learning (SEL) competencies (i.e., responsible decision-making, social awareness, self-management, and relationship skills) 
and school climate and their experience with bullying victimization through a multilevel framework. This study also examined the 
multilevel moderating effects of students' perceptions of school climate, gender, and school levels (elementary, middle, and high 
schools) on the association between SEL competencies and bullying victimization. Participants were 23,532 students (4th to 12th 
grade) from 90 schools in Delaware. Using hierarchical linear modeling and controlling for demographic factors and school climate at 
both student and school levels, it was found that three of the four core SEL competencies (i.e., social awareness, relationship skills, 
and self-management) and student-level school climate perceptions had significant associations with students' bullying victimization 
experiences. Moreover, the positive association between social awareness and bullying victimization and the negative association 
between self-management and bullying victimization were both mitigated in schools with more positive school climate at the student 
level. The association between some of the SEL competencies and bullying victimization varied depending on students' gender and 
grade levels. The findings highlight the unique and differentiated relations among the four core SEL competencies and students' 
bullying victimization experiences; they also suggest the importance of including school climate assessment and applying gender- and 
grade-level-specific efforts in bullying prevention programs with an SEL focus. 
Bandak, M., Bahadori, M. & Riggi, S. (2020) investigated the effect of life skills training on social adjustment and reduction of 
bullying among students. According to the purpose of this study, the data were collected using a quasi-experimental design with 
pretest-posttest design with control group. The statistical population of this study includes all students in the secondary school of 
Tehran in the academic year of 2018-2019. The statistical population of this study was 30 people selected by multistage cluster 
sampling from among the statistical population and randomly divided into two groups (14) And control (n = 14) were used. A social 
adjustment scale and bulling scale (BS) were used to collect information. For data analysis, descriptive and noninvasive statistics were 
used. In the descriptive section of frequency, central incidence and dispersion indices, and Inferential analysis of covariance analysis 
(ANCOVA) was used. The results showed that life skill training is effective on social adjustment in reducing student bullying. 
According to the findings of this study, it is suggested that a life skills training program should be used as part of in-service training 
programs for school counselors and other school principals in order to enhance the skills of bullying and aggressive students. 
Catherine, P.; Celine, C; Violaine, K. el.al. (2021) systematically reviewed 71 relevant empirical studies that met the inclusion 
criteria, extracted from the PubMed, PsycINFO, Scopus, Sage, Wiley, and Springer Link databases. Their main findings were 
categorized according to the three types of life skills described by the World Health Organization: decision-making/problem-solving 
skills, interpersonal and communication skills, and self-management skills. Results showed relatively consensual outcomes for 
communication and interpersonal skills (empathy, moral disengagement) and skills for managing stress (coping strategies). Other 
decision-making or interpersonal skills, such as executive function or theory of mind, were poorly explored, and require further 
research, if we are to understand how life skills may be involved in bullying. Taken together, the findings highlight methodological 
heterogeneity and measurement problems in bullying studies that make their results difficult to interpret. Recommendations for 
prevention/education health researchers and professionals are provided, emphasizing the importance of considering the socio cognitive 
development of adolescents in bullying prevention. 
Mariana Lopes de Sousa , Maria Manuela Peixoto  and Sara Figueiredo Cruz (2021) studied to understand the factors that 
contribute to the emergence and maintenance of bullying. This study aimed to examine the differential mediating role of social skills 
in the relationship between (i) externalizing problems and engagement in aggressive bullying behaviors, and (ii) internalizing 
problems and the engagement in victimization bullying behaviors. Participants were 669 Portuguese adolescents aged between 12 and 
19 years. The Social Skills Improvement System-Rating Scales and the Scale of Interpersonal Behavior at School were used to assess 
social skills and the engagement in bullying behaviors, respectively. Boys scored higher on aggressive behaviors and externalizing 
problems. Girls reported higher scores on internalizing problems, communication, cooperation and empathy. Social skills differently 
mediated the association between behavior problems and engagement in bullying. While empathy negatively mediated the association 
between externalizing problems and aggressive bullying behaviors, assertiveness negatively mediated the relationship between 
internalizing problems and victimization bullying behaviors. The risk factors for engaging in bullying are discussed, and so are the 
protective ones, which may help to prevent bullying behaviors and reduce their negative impact. 
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What are the future challenges?  
The Minnesota Student Survey from the Department of Education, mentions that approximately 12.8 percent of all sixth, 

ninth, and twelfth graders reported that they have been bullied (victims); 9.3 percent of those same students reported that they have 
bullied other students (bullies); and 3.1 percent of students reported that they have both been bullied and have bullied others 
(bully/victims) (Stopbullying.gov, 2014). According to a study by the National Association of School Psychologists and the U.S. 
Department of Justice, 160,000 students of all ages stay home from school every day to avoid the stress and fear that comes from 
being confronted by a bully or bullies (Stockdale, Hangaduambo & Duys, 2002). Many school-based intervention programs have been 
implemented in an attempt to reduce school bullying. Bullying has been an ongoing problem in schools nationwide and in the state of 
Minnesota. A previous study indicated that multidimensional interventions that address life skills and involve various social 
frameworks reduce bullying more significantly than interventions that only target social and behavioral skills among adolescents. 
Ummara Ashfaq, Ahmed Waqas, Sadiq Naveed (2018) recommended in their study to develop culture sensitive, cost-effective and 
multi-dimension life-skill based intervention programs that can be scaled up in Pakistani schools. The intervention programs should 
target clusters of child behaviors including psychiatric symptoms such as depression, anxiety and aggression, and promotion of 
physical health and pro-social skills. Previous studies have examined the relationship of empathy and its role in bullying. However, it 
is necessary to determine what psychological effects respondents have from different levels of empathy, as well as their belonging to 
different categories. Specifically, are there some differences in the consequences of violence between individuals who are exposed to 
violence and have a high level of empathy and those who have low levels of empathy? Finally, there is a lack of research to examine 
the differences between the various forms of bullying and empathy, depending on different roles in bullying. It is assumed that 
different levels of empathy are present in bullies of different types of bullying behavior, but also in those who are exposed to bullying. 
If there are differences in the level of empathy between the bullies using physical and verbal bullying, it could indicate that the cause 
of the occurrence of such behavior differs for different types of violence and this would significantly contribute to the development of 
successful prevention programs. This implies that developing skills of empathizing represents an important starting point for planning 
interventions. Some studies have shown that only the affective component of empathy plays a significant role in reducing aggressive 
behavior. It is assumed that children reduce violent behavior in order to reduce emotional stress, but future research has to determine 
the reasons why offenders repeatedly commit violence against others, and those that stop being violent toward others. Qualitative 
methodology would provide significant value to obtain such data. Finally, there is a lack of research to examine the differences 
between the various forms of bullying and life skills, depending on different roles in bullying. It is assumed that different levels of 
empathy are present in bullies of different types of bullying behavior, but also in those who are exposed to bullying. If there are 
differences in the level of life skills between the bullies using physical and verbal bullying, it could indicate that the cause of the 
occurrence of such behavior differs for different types of violence and this would significantly contribute to the development of 
successful prevention programs. This implies that developing life skills represents an important starting point for planning 
interventions. 
 

There are many challenges the youth are facing all over the world as the impact of globalization. These challenges may be 
psychological, social and economic. The challenges are compounded by various factors such as complex developmental changes 
during adolescence, lack of positive role models, negative mass media influence and inadequate and unreliable sources of information. 
When the psychological and social needs of the youth and children are not met, they become maladjusted and the resultant behaviors 
are drug abuse, irresponsible sexual behaviour and STIs, increased crime, violence, school dropout, teenage pregnancy thus teenage 
fatherhood and motherhood, low academic achievements and general indiscipline (Banyard et al 1998). Life Skills comprises of 
competencies that can enable the youth to cope with challenges and manage their life in a healthy and productive manner. Initiative to 
develop and implement Life Skill Education (LSE) has been undertaken in many countries around the world. The need for Life Skills 
Education is highlighted, directly and indirectly in the Convention on the Rights of the Child and a number of international 
recommendations (Convention of the Rights of the Child United National Assembly of 20th November 1989). An international 
initiative first launched at the ‘World Conference on Education for All’ (Jomtien, Thailand, 1990) by UNESCO, UNDP, UNFPA, 
UNICEF and the World Bank. Participants endorsed an 'expanded vision of learning' and pledged to universalize primary education 
and massively reduce illiteracy by the end of the decade. Ten years later, with many countries far from having reached this goal, a 
broad coalition of national governments, civil society groups, and development agencies met again in Dakar, Senegal, and affirmed 
the commitment to achieving EFA by the year 2015 identified six key education goals which aim to meet the learning needs of all 
children, youth and adults by 2015 among them one being improve all aspects of the quality of education and ensure the excellence of 
all so that recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills. 

 
Conclusion  

Bullying is a serious problem, not only for students who are bullied, but for the bullies, the students and adults who witness 
bullying, and the bystanders. A bystander is someone who sees or knows about bullying or other forms of violence that is happening 
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to someone else; they can either be part of the problem or part of the solution. Children who are victims of bullying are more likely to 
have depression, anxiety, increased sadness and loneliness, sleep problems, decreased academic success, and health complaints 
(Stopbullying.gov, 2014). Children who bully are more likely to abuse substances, engage in earlier sexual activity, get into fights, 
drop out of school, and become abusive adults towards family, spouses, and other children who are not considered bullies 
(Stopbullying.gov, 2014). Bullying prevention programs have been shown to be generally effective in reducing bullying and 
victimization. It has been felt that life skills education bridges the gap between basic functioning and capabilities. It strengthens the 
ability of an individual to meet the needs and demands of the present society and helps in dealing with the above issues in a manner to 
get desired behavior practical. Imparting life skill training through inculcating life skill education will help youth to overcome such 
difficulties in life.  Adolescents who have experienced cyber bullying report more emotional symptoms and social problems than 
victims of traditional bullying (Elipe et al., 2015). Ted Feinberg in his Bullying Prevention and Intervention strategy recommended 
teaching specific skills and values in the classroom. Target those areas identified as universally important to students, (e.g., empathy, 
impulse control, or taking a stand). Address skill acquisition and application and their roles in academic and social success, emotional 
awareness, seeing others’ perspectives, alternative thinking strategies, and problem solving. Instructional strategies include adult role 
modeling, discussion, and practice. Integrate skills into other curricula whenever possible.  

 
Literature review indicates that social, emotional and empathy life skills are more emphasized as compared to the other life 

skills suggested by WHO. Many studied have recommended for the life skill education for adolescents to prevent violence/bullying 
behaviour. Thus, it can be said that further research needs to be done, if we have to understand how life skills may be involved in 
bullying. 

 
References  

1) Adolescent School Bullying and Life Skills: A Systematic Review of the Recent Literature. Violence and Victims. 36(5). 
DOI: 10.1891/VV-D-19-00023 

2) Arbesman, M.; Susan Bazyk, S.; Susan M. Nochajski, S.M. (2013). Systematic Review of Occupational Therapy and Mental 
Health Promotion, Prevention, and Intervention for Children and Youth. Am J Occup Ther November/December 2013, Vol. 
67(6), e120–e130. doi: https://doi.org/10.5014/ajot.2013.008359 

3) Ashfaq, U.; Waqas, A. & Naveed, S.(2018). Bullying Prevention Programs In The Developing World: Way Forward For 
Pakistan. Pakistan Journal of Public Health. 8(4) pg.174-175 

4) Bandak, M., Bahadori, M. & Riggi, S. (2020). The Effectiveness of Life Skills Training on social adjustment and Bullying 
Reduction in Tehran Secondary School Students. Journal of motor and behavioral sciences, 3(1), 79-89 

5) Björkqvist, K., K. Ekman, and K. Lagerspetz (1982), “Bullies and victims: Their ego picture, ideal ego picture and normative 
ego picture.” Scandinavian Journal of Psychology, 23 (1), 307– 313. Wiley Online LibraryWeb of Science®Google Scholar 

6) Daisy P.J. & Nair A (2016). An Exploratory study on life skills intervention and its impact on the study skills among young 
Adolescents. International Journal of Innovations in Engineering and Technology (IJIET), 10(3), 1-7pp. 

7) De Sousa, M. L., Peixoto, M. M., & Cruz, S. F. (2021). The Association between Externalizing and Internalizing Problems 
with Bullying Engagement in Adolescents: The Mediating Role of Social Skills. International Journal of Environmental 
Research and Public Health, 18(19), 10444. MDPI AG. Retrieved from http://dx.doi.org/10.3390/ijerph181910444 

8) Elipe, P., Mora-Merchán, J. A., Ortega-Ruiz, R., and Casas, J. A. (2015). Perceived emotional intelligence as a 
moderator variable between cybervictimization and its emotional impact. Front. Psychol. 6:486. doi: 
10.3389/fpsyg.2015.00486 

9) Engin, D.M. & Evren, E. (2016). Examining the Relationship of Social Skills, Problem Solving and Bullying in 
Adolescents. International Online Journal of Educational Sciences . Mar2016, 8 (1), pg.1-7 

10) Gulhan, T. F. (2014). Life skills development through school education. Journal of Sports and Physical Education, 1(6), 28-29. 
Retrieved from www.iosrjournals.org. 

11) Hendricks, P.(1996). Targetting life skills model. Retrived from http:/ www.extension ia state.edu/4H/Life skills 
12) http://www.ibe.unesco.org/en/glossary-curriculum-terminology/e/education-all-efa 
13) https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.405.3542&rep=rep1&type=pdf 
14) https://hangoutagile.com/do-you-know-the-top-10-life-skills-recommended-by-the-world-health-organization-who-is-that-a-

good-idea-to-know-before-you-learn-and-develop/ 
15) https://irlibrary.ku.ac.ke/bitstream/handle/123456789/7265/Langi%20%20Phoebe%20%20Adhiambo.pdf;sequence=1 
16) https://krannert.purdue.edu/faculty/msarzosa/Research/Korea_BullyingHHM_su.pdf 
17) https://pubmed.ncbi.nlm.nih.gov/17199071/ 



 
Cover Page 

  

  
 
DOI: http://ijmer.in.doi./2022/11.02.102 

            

 

ISSN:2277-7881; IMPACT FACTOR :7.816(2022); IC VALUE:5.16; ISI VALUE:2.286 
Peer Reviewed and Refereed Journal: VOLUME:11, ISSUE:2(6), February: 2022 

Online Copy of Article Publication Available (2022 Issues): www.ijmer.in 
Digital Certificate of Publication: http://ijmer.in/pdf/e-Certificate%20of%20Publication-IJMER.pdf 

Scopus Review ID: A2B96D3ACF3FEA2A 
Article Received: 2nd February 2022   

 Publication Date:10th March 2022 
Publisher: Sucharitha Publication, India 

 

 
13 

 

18) Konstanze, S.; Lidón, V.; Javier, P. G.V.& Inmaculada, M.C. (2018). Development of Emotional Skills in Adolescents to 
Prevent Cyberbullying and Improve Subjective Well-Being. Frontiers in Psychology vol.9. DOI=10.3389/fpsyg.2018.02050. 
URL=https://www.frontiersin.org/article/10.3389/fpsyg.2018.02050 DOI=10.3389/fpsyg.2018.02050     

19) Mandigo, J., Corlett, J., Ticas, P. Examining the role of life skills developed through Salvadoran physical education programs 
on the prevention of youth violence. Journal of Sport for Development. 2016; 4(7): 25-38 

20) Melissa E. DeRosier (2004). Building Relationships and Combating Bullying: Effectiveness of a School-Based Social Skills 
Group Intervention, Journal of Clinical Child & Adolescent Psychology, 33:1, 196-
201, DOI: 10.1207/S15374424JCCP3301_18 

21) Miguel Sarzosa, Sergio Urzúa(2021). Bullying among adolescents: The role of skills. 
https://onlinelibrary.wiley.com/journal/17597331 

22) Moushumi S., Salma, A. & Smriti, O. (2012). Promoting positive wellbeing in early adolescence: Implementing life skills. 
Souvenir from 4th International conference on Life Skills Education- Optimizing Positive Strengths through Life Skills, 122-
132. 

23) Rani. R & Menka (2019). Life skills education: Concern for educationists for holistic development of adolescents. Paripex - 
Indian Journal of Research,1(18) (31-32) pp. 

24) Şahin, M. (2012). An investigation into the efficiency of empathy training program on preventing bullying in primary schools, 
Children and Youth Services Review.34(7). 1325-1330. https://doi.org/10.1016/j.childyouth.2012.03.013. 
(https://www.sciencedirect.com/science/article/pii/S0190740912001363) 

25) Sanaei, S., & Bahreini, B. M. & Raeisi, S. A. (2017). Effectiveness Of Life Skills Training on Reducing Tendency to Bullying 
In Junior School Students. Journal Of Social Order (Entezam-E-Ejtemaei), 9(3), 219-242. 
https://www.sid.ir/en/journal/ViewPaper.aspx?id=574091 

26) Santos, R.G.; Chartier, M.J.; Whalen, J.C.; Chateau, D. & Boyd L. (2014). Effectiveness of school-based violence prevention 
for children and youth: a research report. Healthc Q.  doi: 10.12927/hcq.2011.22367. PMID: 24956430 

27) Singh, H. (2015). Strategies for development of life skills and global competencies. International Journal of Scientific 
Research, 4 (6). 2277-8179. Retrieved from https://www.researchgate.net/publication/283491171 

28) Smith, B.H. & Low, S. (2013). The Role of Social-Emotional Learning in Bullying Prevention Efforts, Theory Into 
Practice, 52:4, 280-287, DOI: 10.1080/00405841.2013.829731 

29) Stan, C & Beldean, I.G. (2014). The Development of Social and Emotional Skills of Students-ways to Reduce the Frequency of 
Bullying-type Events. Experimental Results. Procedia - Social and Behavioral Sciences. 114, pg.735-743. ISSN 1877-0428, 
https://doi.org/10.1016/j.sbspro.2013.12.777. (https://www.sciencedirect.com/science/article/pii/S1877042813054177) 

30) Stockdale, M.S., Hangaduambo, S., & Duys, D. (2002). Rural elementary students’, parents’, and teachers’’ perceptions of 
bullying. American Journal of Health Behavior, 26, 266-277 

31) Stopbullying.gov (2014). Federal laws. U.S. Department of Health & Human Services. Washington, D.C. Retrieved from 
http://www.stopbullying.gov/laws/federal/index.html. 

32) Vreeman, R.C. & Carroll, A.E. (2007). A Systematic Review of School-Based Interventions to Prevent Bullying. Arch Pediatr 
Adolesc Med. ;161(1):78–88. doi:10.1001/archpedi.161.1.78 

33) WHO Programme on Mental Health: Life Skills in Schools. WHO/MNH/PSF/93.7A Rev. 2. Geneva: WHO, Division of 
Mental Health and Prevention of Substance Abuse; 1997. [Google Scholar] 

34) Yang, C.; Chan, M. & Ma, T.L. (2020). School-wide social emotional learning (SEL) and bullying victimization: Moderating 
role of school climate in elementary, middle, and high schools. Journal of School Psychology. 82. pg. 49-69. 
https://doi.org/10.1016/j.jsp.2020.08.002. (https://www.sciencedirect.com/science/article/pii/S0022440520300455) 

 


