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ABSTRACT 

In Tanzania, education is an important tool for the government to propagate its values and develop people to achieve national 
developmental objectives, which have historically included poverty reduction, disease control, the transmission of national values, and 
general socioeconomic progress. However, the distribution of human resources (teachers) between rural and urban schools continues 
to be uneven in Tanzania as a result of teachers' continual mobility from rural to urban schools; hence, teaching in rural schools has 
become a problem and a challenge. Scholars have identified many factors that facilitate this one-way teacher mobility. However, 
knowledge about the factors that influence teacher retention in rural schools, their challenges, and possible solutions to the problems is 
severely lacking in the literature. With this backdrop, we performed a study in the Iringa region of Tanzania to analyze the 
characteristics that contribute to teachers' retention in rural schools, the challenges they encounter, and possible ways for overcoming 
the identified obstacles. The current study used a mixed research approach, incorporating qualitative and quantitative data. A total of 
83 participants whereby 73 were selected randomly for questionnaires and 06 participants were purposefully selected for in-depth 
interviews and 04 for focus group discussions based on their experiences. Thematic analysis and a computer-assisted program (SPSS) 
were used for qualitative and quantitative data analysis, respectively. Based on the variables evaluated for teacher retention in rural 
schools, the present study discovered that; difficulty to obtain a transfer (30.10%) and job security (28.80%) were among the most 
important aspects for teachers' retention. Furthermore, teachers in rural schools faced significant obstacles due to inadequate housing 
(63.00%). On the other hand, the majority of respondents indicated that alternative techniques for overcoming these obstacles were 
linked to the main obstacles. Thus, a concern about improving housing (64.00%) was addressed frequently by respondents as a 
strategy to eradicate challenges facing teachers in rural schools. Based on these findings, the study recommends that government 
leaders and educational policymakers should focus more on developing and improving the working conditions of teachers in rural 
schools. By providing teachers with a favorable working environment, they can increase their effectiveness in teaching and learning 
processes, which is necessary for the successful implementation of the national development agenda. 

 
Keywords: Public Schools, Teacher’s Motivation, Teacher’s Retention, Rural Schools.  
 
INTRODUCTION 

Teacher retention in rural schools is a global problem, according to Raymond (2016) both developed and developing 
countries are struggling to retain teachers in rural schools. In Tanzania, teachers stay in the rural schools not because they are 
motivated by their work but because it is the only option, also because they can engage in other activities such as farming that bring 
them some income while jeopardizing the teaching and learning process. This situation affects not the career of the teachers but also 
the outcome of education of their students, communities and the national and global community. It is probably for such reasons that 
some scholars whose research investigated on preparing a quality teacher workforce for rural and regional schools argued teacher 
colleges and universities should adequately prepare teachers for the realities in rural schools (Kline, White and Lock, 2013). For 
unless they are prepared to work in such conditions and given the skills and resources which they need to cope with rural situations 
retaining them would be a nightmare. In other words, if colleges and universities train teachers on how to cope with rural life the 
possibility is that teachers' retention is likely to be improved. Research from New York State shows that teachers prefer to work close 
to where they studied high school but also indicated that rural schools produce fewer people who are qualified to become teachers 
(Player, 2015). Most students attend high schools in urban schools and that is why many of them prefer to teach in urban, for this 
reason, it is difficult to get teachers who will like to remain in rural schools. In addition, Player (2015) in his study found that 90% of 
school teachers are located less than 40 miles from their homes. This situation makes rural schools have fewer teachers compared to 
urban schools. In the African countries, it is very common that most teachers, especially the young ones, prefer working in urban areas 
because of their age they search for green pastures and where they can easily access basic needs and network with the world for their 
advancement in life both socially and economically. For this reason, working in rural schools and remaining there for a long time is 
considered a misfortune, with this point view, retaining teachers in rural schools is extremely challenging.  
 

The issue of teacher retention in rural schools is a global concern and a challenge even in developed countries where rural 
schools and working environment is quite different compared to the less developed countries like Tanzania. That is why some scholars 
such as Kline, White and Lock (2013) argued that the issue of retaining quality teachers is evident across western contexts and various 
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strategies have been implemented to reduce the shortage of teachers, particularly in rural and regional areas. Furthermore, Kline et al. 
(2016) argued that in the United States induction process and opportunities for professional development have been introduced to 
reduce teachers' turnover in rural schools. Likewise, Kaden, Patterson, Healy and Adams (2016) revealed that in Alaska USA the 
education system has endeavored to introduce retention bonuses to reduce teacher attrition. In that same manner, in the South Tier 
region in New York, the salary which teachers in rural schools get is higher than other regions of the state. Despite, such efforts, 
research has shown that there is a continuous deficit of quality teachers in rural schools (Malatras, Gias & Wagner, 2017). These 
findings imply that a good salary has no impact on teacher retention in rural schools as an example of South Tier; teachers are paid 
well still they do not remain in rural areas. According to these findings, it is significant that the factors that can contribute to 
improving teacher retention in rural schools should be further explored as a strategy of ending the trend of continuous lack of teachers 
in rural schools which has become persistent in both developed and developing countries. This is important because unless all people 
are allowed to achieve quality education that will enable them to realize their potentials and to become innovative in such a way that 
they can improve their lives, contribute to community development the national and the world development.  
 

In 2004; Tanzania came up with the National Strategy for Growth and Reduction of Poverty (NSGRP) cluster II as a strategy 
to retain teachers in rural schools. The purpose of NSGRP was to improve the life of teachers in rural areas by providing an incentive 
package that they thought would possibly lead to increasing teachers’ retention. The program was not implemented at the national 
level, but the Rukwa region decided to come up with its initiative to implement the NSGRP strategy through Rukwa Civil Servant 
Facilitation Fund (RCSFF).  RCSFF was a Non – Governmental Organization that decided to establish the program to attract and 
retain teachers in the Rukwa region. RCSFF had different incentives for teachers who were ready to teach in the Rukwa region, 
incentive packages included cash, bicycles for transport, beds, mattresses and kitchen utensils (Swai, 2014). Although the program 
worked as a way to attract teachers to go to Rukwa still retention a challenge.  
 
 RESEARCH QUESTIONS 
The following questions guided the study; 

i. What are factors which contribute to teacher’s retention in public rural secondary schools? 
ii. What are the challenges which teachers face in rural public secondary schools? 

iii. What are the strategies to overcome the challenges teachers facing in rural public schools? 
 
 MATERIALS AND METHODS 

This study was conducted in Iringa Tanzania, using a mixed research approach that integrates qualitative and quantitative 
data as suggested by Bryman (2012). The combination of the two approaches enabled us to gain a better understanding of the research 
problem as we were able to obtain both quantitative data and qualitative data which gave reasons or explanations to the quantified 
findings which are by Creswell (2012) arguments. In line with this approach, we also adopted Convergent parallel design which 
allowed us to collect both qualitative and quantitative data simultaneously. This design as noted in Creswell (2012) enabled us to 
conduct a comprehensive analysis of the research problem.  
 

This study was conducted in 5 schools which were identified through a simple random sampling technique. Due to the 
criticality of the issue of teacher retention in rural schools, the kind of challenges that teachers in such contexts face and the way 
forward, to acquire reliable information we purposefully selected people with experiences and knowledge about the issue under study. 
Hence, school heads as well as experienced teachers working in rural schools participated purposefully in an individual in-depth 
interviews and focus group discussions. Apart from interviews and focus group discussion, this study also employed a set of closed 
and open-ended written questionnaires. Data were analyzed differently, thematic analysis, advocated by Braun and Clarke, 2006 was 
used for qualitative data whereby key themes and subthemes were identified and discussed. For quantitative data, we employed 
computer software that is, the Statistical Package for Social Science (SPSS) which we found to be affordable and as argued in 
Creswell (2012) was the best professional analysis program that simplified our task of calculating percentages and creating tables. 
Likewise, descriptive statistics were used to summarize the tendencies of data in this study. 
 
RESULTS AND DISCUSSION 

The presentation of findings is based on the objectives of the study which are; the factors contributing to teacher's retention in 
rural public secondary schools’ challenges facing teachers in rural public secondary schools and strategies to overcome such 
challenges 
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Factors Contributing to Teachers’ Retention in Rural Public Secondary Schools 
This section was guided by the research question which asked; 'what are factors which contribute to teachers' retention in 

public rural secondary schools?' From questionnaires, the respondents were supposed to tick from the list and the following were the 
results as shown in table 1. 
 
Table 1: Factors Contributing to Teachers’ Retention in Rural Public Secondary Schools 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 1 show that most teachers have remained working in rural public secondary schools not because they are resilient and 
motivated but rather due to limited opportunities or possibilities to transfer.  Job security which comes as lack of competitors to work 
in rural schools and strong support from colleagues were also identified as strong contributing factors which have made teachers 
though few remain in rural public secondary schools. Difficulty to get transfer once appointed in the rural school: This factor is rather 
disturbing because it carries with it a negative connotation and at times if not always harms the teachers who are forced to work in an 
area where they would not wish to be but are forced to stay since that is the only option to keep the job. It is also true that in Tanzania, 
teachers can only transfer from one region or district to another after staying in a particular station for at least three years. This policy 
of remaining in rural schools for three years encourages teachers to persevere with the hope that after the completion of the three years 
they will move to a better area (urban). This kind of motivation is not very positive because it makes teachers stay waiting for transfer 
instead of committing to their work. 
 
Challenges Facing Teachers in Rural Public Secondary Schools 

To find out the kind of challenges that teachers in rural public secondary schools’ face, through open-ended question 
respondent were asked to list down the kind of challenges which they face in rural public secondary schools. Table 2 below highlights 
some of the most common challenges identified by our respondents. 

 
Table 2: Challenges Facing Teachers in Rural Public Secondary Schools 

Challenges Frequency Percentage 
Lack/ inadequate accommodation (housing) 46 63 
Lack of clean water (water supply) 32 43.8 
Insufficient teaching-learning materials 20 27.4 
Transport problems 19 26 
Network problems (poor communication) 17 23.3 
Poor cooperation from parents  16 21.9 
Long-distance to work station 13 17.8 
Inadequate buildings like staff rooms 9 12 
Poor health services 8 11 
Huge workload 7 8.2 

 
Table 2 shows the findings by using frequency and percentage showing the intensity of each challenge. According to the 

percentages which are indicated on the table there are minor and major challenges. Major challenges include lack of or inadequate 
staff accommodation which is noted by 63 percent of 73 respondents who were involved in answering the questionnaires. Other 
challenges which were raised in this study were lack of clean water, limited availability of decent health facilities which puts the 
health of teachers in jeopardy as well as extra huge workload which is the result of lack of teachers in rural schools. Like in many 

 Factors Frequency Percentage 

 It is difficult to get transfer 22 30.1 

Job security 21 28.8 
Nice support from colleagues 13 17.8 
Strong administrative support 7 9.6 
Good working environment 5 6.8 
Strong support from community members 3 4.1 
Students’ behaviors 1 1.4 
None of the above 1 1.4 
Total 73 100.0 
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other developing countries, teachers working in rural Tanzanian schools face complex challenges which are unique to rural 
environments and harm the teaching and learning process. In our view, the challenges are the results of poverty which is a common 
characteristic of rural communities in Tanzania because; rural communities are relatively far from social services and generally 
underdeveloped. 

 
Inadequate housing is a major challenge facing teachers in rural schools. Many teachers live in unfinished houses in which 

they are given only one room to live with their families. Other teachers rent houses to the nearby villages, unfortunately, most public 
secondary schools in Tanzania especially ward schools are built far away from the villagers. This situation makes teachers walk on 
foot for a long distance from where they live to the school. Due to the long-distance, they arrive at work late and tired. This reduces 
teachers' working efficiency. Sometimes it costs them because they need to incur some expenses for hiring transport so that they can 
arrive on time at work. Consistent with the previous studies like Oliveria 2015; Friesen 2016; Kaden, Patterson, Healy and Adams 
2016 in their studies found that satisfying working conditions including availability of houses are factors for teachers' retention in rural 
areas. From their studies, they indicated that most teachers in rural areas remain due to working conditions like the availability of 
affordable houses for teachers to rent. Contrary, current study findings show that most of the teachers are faced with the challenge of 
housing. The findings from the study relate to Mandina (2012); Charles (2014); Raymond (2016); who found that most teachers in 
rural schools are faced with the challenge of lack of accommodation. Also, ILO (2016) argued that working in rural schools is more 
difficult due to poor living and working conditions. Poor working and living condition occurs due to the shortage of houses. In 
addition to that Mlaki (2014) argued that shortage of staff houses is a challenge facing teachers in rural schools, and in the schools 
where they have houses still there is a serious need of repair. This study emphasizes that to retain more teachers in rural public 
secondary schools’ measures should be taken to solve the problem of housing.  

 
Strategies to Overcome Challenges Faced by Teachers in Rural Public Secondary Schools 

Under this section of our study, we sought to find out strategies that schools and other educators should adopt to find a 
positive way forward in the attempt to overcome the challenges which teachers face in rural public secondary schools. In 
questionnaires, teachers were required to list strategies that can be adopted in the effort to eradicate the challenges which they were 
facing. The strategies are shown in table four below. 

  
Table 3: Strategies to Overcome Challenges Facing Teachers 

Strategies Frequency Percentage 
Improving teachers housing  47 64 
Improving social services like water and health facilities 34 46.6 
Motivating teachers through the provision of a retention allowance 24 32.9 
Provision of education to community members on the importance of education 20 27.4 
Improving network 17 23 
Provision of enough teaching and learning materials 17 23 
Improving transport 15 20.5 

 
From table 3, most respondents suggested improving teachers housing, improving social services like water and health 

facilities also motivating teachers through the provision of retention allowance to teachers in rural areas and provision of education to 
community members on the importance of education as strategies to overcome challenges facing teachers in rural public secondary 
schools. Improving teachers' housing, from the finding’s participants, suggested improving teachers' housing as a strategy to overcome 
challenges facing teachers in rural public secondary schools. Improving teachers' housing will help to improve their living and 
working conditions because through doing so they will live comfortably in houses allocated around the school compound. The 
findings relate to previous studies such as; Peng (2015); Zvavahera (2015) who suggested that the provision of adequate 
accommodation to teachers in rural areas will improve their working and living condition. In addition to that Heeral (2014) suggested 
that negotiating with a private individual to make housing available in rural areas for teachers will help to eradicate the challenge of 
housing. Moreover, Ariko and Othuon (2012) recommended that school boards should facilitate the availability of houses for teachers. 
Therefore, the government, school board, private individuals and non-governmental organizations are required to support teachers in 
rural public secondary schools by assisting in the construction of houses.  

 
CONCLUSION  

The retention of secondary school teachers in rural schools is an indispensable reality that cannot be overlooked. Likewise, 
multiple challenges which they face as discussed in this study cannot be taken for granted, for doing so; it affects not only teachers and 
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students in such contexts but rather the wellbeing of the entire nation. In this paper, we have presented our findings and explained 
different factors which promote teacher retention in rural public secondary schools, the challenges they face, and strategies to 
overcome such challenges as a way forward. In this concluding section, we argue that the issue that we have researched as presented 
in this paper is crucial and requires urgent intervention by government leaders at different levels. To date, Tanzania has more people 
living in the rural areas which mean we have more schools and more teachers in rural communities. Based on this situation and the 
kind of challenges that teachers face that has a long-term and notational-wide negative impact; strategic actions must be taken to 
promote factors that will encourage teacher retention in rural schools. We would also like to note that, teachers in rural schools should 
be treated as a unique group of teachers because the context in which they work needs more support compared to those working in 
urban schools. Treating them equally will continue to affect the achievement of the purpose of education for all Tanzanians as clearly 
stipulated in the 1995 Tanzania Educational Policy.  
 

We, therefore, argue that retaining teachers in rural public secondary school is possible only if the government at all levels 
avoid treating all teachers equally despite the unique context in which they work that influences their ability to be efficient and 
effective in their teaching career and the expected outcome. We buy to the old slogan that says that "Teachers are Second to None" 
which means that failure to empower teachers and to keep them up-to-date will have a deleterious impact on the entire nation. Based 
on this standpoint, we recommend that teachers be handled equitably and not equally. If equity is considered, the kind of challenges 
that teachers face in rural schools will be minimized if not completely eradicated. Thus, improving teachers ‘retention in rural schools 
will contribute to eradicating abject poverty which seems to be a characteristic of rural communities. 
 

Finally, we contend that, if the national agenda of innovation and industrialization for sustainable development is to be 
achieved fully, teachers and schools in the rural areas should be considered and supported equitably. Such a move will ensure teacher 
retention and the provision of quality education for all Tanzanians as a necessary tool for sustainable development. It is evident that in 
Tanzania there are more schools in the rural areas than it is in urban areas. Therefore, the challenges facing teachers in rural public 
schools should be addressed otherwise; the promise of education as stated in the Tanzanian education policy will remain a mere 
slogan. 
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