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Abstract 

Political Socialisation is one of the oldest issues in political literature. Plato, the Greek philosopher, in his Republic and 
Laws, considered citizen training and education to be society’s most important function. He formulated a detailed scheme in these 
respects. Aristotle also emphasised education. He discussed the necessity of legislation that would ensure that young men received the 
education necessary to fulfil their role as citizen, to be able to rule and be ruled in turn. Machiavelli argued that civic loyalty and civic 
virtue made Republican Rome great, and that a resurrection of civic loyalty, or devotion to the affairs of the state, could unite Italy, 
freeing it from foreign invasions. In ‘The Prince’ he indicated that the prince should attempt to create the kind of loyalty and sense of 
duty that would accomplish this. In ‘Discourses’ he presented models of civic devotion that he felt exemplified dictation to the state.  
Rousseau, Jefferson, Tocqueville, Marx, Dewey, etc. emphasised some form of education and civic training as pre requisites to citizen 
participation in their ideal political system. If philosopher have dreamed of manipulating education as the means to their ends or 
simply to perpetuate the values and institutions they uphold. Every political system that has existed anywhere, at any point of values 
and attitudes people were learning and, more importantly, how this affected behaviour. 

 
Keywords: Political Socialisation, Legislation, Civic Loyalty, Civic Virtue, Republican, Discourses. 
 
Introduction 

After decolonisation, significant changes have taken place in the Asian and African societies. Their transition from 
colonialism to freedom has brought about a modification in their formal political structure, resulting in a re-definition of their national 
goals and policies. In all these societies process of development has been initiated in different spheres of life- social, economic and 
political. The task of development necessitates a transformation of people from parochial and subject status to a participant one, and a 
transition from the values of tradition to the value of modernity. This change to a participant style of life requires mobilisation of 
population and a motivation of their part to adopt new political roles. And it is the process of socialisation which prepares people to 
perform their respective roles. 

 
 The democratic policy of India forms the beginning has been influencing to mobilise her masses. Considerable empathy, 
greater degree of involvement and commitment, and higher participation rate are essential ingredients of a democratic process.  
However, in a society like India where the adult themselves in need of a fresh political socialisation, the task of socialising the young 
becomes difficult. The child is confronted with two contrasting types of socialisation content: the family being itself poorly socialised 
politically may continue to indoctrinate those values that go contrary to the newly introduced political culture, or it may inject a degree 
of ambivalence on them; the school as an agent of modernisation may get directly involved in the task of political socialisation 
functioning under the aegis of the government. 
 
 Before analysing the present situation with regard to the political socialisation process in India, it may perhaps be desirable to 
have a look at the political socialisation process from a historical perspective. In what follows an attempt is, therefore, made to 
critically examine the political socialisation process prevailing in India before independence. The origin of the present educational 
system in India can be linked with the efforts of the British to maintain and consolidate their colonial interests and rule. The changes 
in the administrative system required a class of faithful people who knew the language of their masters. Warren Hastings founded the 
Calcutta Madrassa in 1791 and Duncan established the Banaras Sanskrit College in 1792. In Britain, however, the Liberals and 
Utilitarian’s altogether recommended the introduction of English education. Charles Grant who served the East India Company 
Administration in Calcutta said that the ignorance and backwardness of the Hindus could be removed only with the introduction of 
Protestant Christianity and arts and sciences of Europe.1 So during the end of the 18th and the beginning of the 19th century, the 
encouragement of English education was favoured by the colonial rulers. 
 

 
1“Observation on the state of society among the Asiatic subject of Great Britain” House of Commons Report on Affairs of East India Company 
(London, 1832), Appendix I, p. 86. 
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 A section of those Indians who had commercial and business links with the British also strongly advocated the spread of 
English education in India. This led to the establishment of Hindu College in Calcutta in 1817 and the Elphinstone College in Bombay 
in 1827. All spent on the promotion of English education. The introduction and the promotion of English education in India, on the 
one hand, served the economic, political, and administrative interests of the colonial rulers and, on the other hand, it became a source 
of transmitting political consciousness among those few Indians who got this education. 
 
 As the time passed, the living condition of Indian masses deteriorated. The changed socio-economic and political conditions 
became a source of strengthening political education in India. The rise of discontent against the colonial rule had its impact on the 
educated people. Some of them decided to impart the social and the political education in society. They integrated, to a great extent, 
the Indian people into a modern nation and organised various progressive socio-religious reform movements in the country (Desai, 
1966). The political education in India, thus, started with imparting ideas of nationalism and freedom during colonial times in India. 
British officials saw a direct link between the English education and Indian nationalism (Basu, 1974). In fact, the progressive ideas, 
which consisted of modern western democratic culture were the basis of political education in India. 
 
 Between 1851 and 1884, the professional classes formed some organisations, like the Madras Native Association, the 
Bombay Association and the Indian Association. In 1885, some intellectuals backed up by the commercial and incipient industrial 
bourgeoisie founded the first national political organisation of the Indian people, the Indian National Congress. Different socio-
political reform movements during this phase included caste reform, equal rights for women, campaign against child marriage, 
emphasis on individual liberty, social equality and nationalism. These movements were launched to reform society and change those 
values which were inherited from the past and were thought as obstacles to national advancement. 
 
 Though the task of political education during the earlier days was started by the intelligentsia, who worked mostly form the 
platform of the congress, they mainly voiced the demands of the educated classes and the trading bourgeoisie, yet neither raised the 
demands of the general people nor made any influence on their minds. Increasing dissatisfaction among the educated middle-class 
youth, economic miseries and unpopular measures of government, created favourable conditions for the growth of the new ideas. 
There emerge new leadership which had no faith in the political efficacy of the liberal method. The new methods like Boycott 
Campaign were adopted by them to educate people politically. A small section of the nationalist youth was engaged in terrorist 
activities like assassination of individual officials and revolts in the army for achieving political freedom. These people were 
influenced by Marxist literature and the socialist revolution in Russia. 
 
 The national movement became a mass movement, as a result of the spread of political education during the period 1918-34. 
The thought of Gandhi became most powerful ideology for the masses. Satyagraha, non-cooperation, civil disobedience, non-payment 
of taxes, open defiance of laws, mass demonstrations, marches and hunger strikes were the main political lessons which the masses 
learnt from Gandhi. Another development during this phase was the growth of socialist and communist groups and ideas in the 
country. These groups initiated the political education among the working class based on the principle of class struggle. The working 
class had an independent political and social education for the first time in India. Various youth organisations also played an important 
role in the political socialisation of the young people. Parallel to this, government imparted reactionary and communal education to 
people, which gave rise to a number of communal riots. Thus, the political education played a progressive role during the colonial 
period in India. It socialised the people politically, expanded and widened the base of national movement. 
 
 In post independent India, the main objective of the political education, i.e., the struggle against the imperialist rule came to 
an end. The state structure evolved by the Indian National Congress, through a Constituent Assembly, is a democratic welfare state. 
The ruling class controls the socio-economic and political scene of Indian society and tries to adopt such processes of political 
education and socialisation, through which it can maintain its status quo. There are two opinions regarding the legitimacy of political 
education and socialisation of young people in India. According to one opinion, young people should not be cut off from the 
mainstream of the political and social system. Since they are intimately connected with the body-politic, they should be politically and 
socially aware. While the other category of people feels that young people should be kept away from political education. One cannot 
simply accept the second view point because, through their political education and socialisation, whatever young people do today will 
emerge tomorrow on the national scene. 
 
  Although the importance of political socialisation and political education in the task of reconstruction of the Indian society is 
realised and recognised, we do not find many studies which make a critical evaluation of the existing socialisation process. The 
present study is a modest attempt to fill this gap. Before analysing our data, it may be desirable to define what we mean by ‘political 
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socialisation’ and ‘political education’. Political socialisation and political education have been defined in a variety of ways by 
scholars. It, therefore, becomes necessary to explain what we mean by them in this paper. 
 
Political socialisation 
 Political socialisation is referring to the overall process of learning, how to interact with other people and of developing 
individual personalities. There is fairly widespread agreement on the components of a definition of political socialisation, even though 
political scientist disagree about whether we should study only child’s learning, the content of what is learned, or adult learning about 
politics. Political socialisation is a process of learning about politics. People are taught to participate or not to participate. They are 
taught what is proper behaviour, how to interact with other people and with government. In developing systems, people may be taught 
to focus their energies on national development. In democratic states, people may be taught they have a right, perhaps even a duty, to 
participate. In most political systems, people may be taught to disapprove of dissent. The essence of political socialisation, therefore, 
involves learning and teaching, acceptance and transmission of group values and norms. 
 
 For our purpose, we may define political socialisation as the continuing process by which people acquire motivations, 
information norms, attitudes, and values about their society, economy, political system and their role or place in these. People become 
members of their political system through political socialisation. They learn what is expected of them and how to live and interact with 
society and the political system. The content of this learning is different from system to system and even within the same political 
system, because of difficult experiences and milieus. Irrespective of the content, political socialisation refers to political learning and 
that is where its importance lies. 
 
 Political Education 
 Political education involves learning and instructing about politics and political actors. In particular, it is concerned with “the 
authoritative distribution of advantages among people” (Froman, 1962). Learning is a relatively permanent change in competence that 
results from experience and which is not attributable to physical maturation. A person who has learned can do something new, as a 
consequence of interaction with his environment (Gagne, 1965). Instruction is the creation of conditions that facilitate learning. It 
involves manipulation of the learner’s environment to induce changes in capability efficiently (Gagne and Briggs, 1974). 
 
Agents of socialisation 
 Various agents and events, as well as individual character, contribute to political socialisation. There is no agreement about 
which agent is most important. The impact of different agents varies during an individual’s life and also varies according to “the 
political and cultural milieu in which it operates” (Langtorn and Karn, 1974). In relatively simple, stable systems, the family may be 
the most important agent of socialisation. In societies undergoing rapid change, where traditional or family values conflict with 
officially approved developmental values, schools, may become the major socialising agents. In situation of extreme stress, a political 
party or religious group may become an important agent of resocialisation. Mass media may become increasingly important in 
homogenising socialisation stimuli. All these agents interact, producing a cumulative effect when they agree, producing confusion 
when they disagree. 
 
 The school is one of the most important agents of political socialisation. Through experiences in school, young people learn 
political attitudes, beliefs and behaviour both formally and informally, as well as directly through instruction and indirectly through 
casual experiences or change happenings. Formal courses in civics are designed to teach political knowledge, attitudes and skills. 
Rules of political participation are learnt through classroom discussion, committee projects, student government and school clubs’ 
activities. School teachers and administrators teach much political learning informally by their styles of behaviour, their classroom 
procedures and their attitudes toward children. 
 
 Out of various agents of political socialisation, educational institution is also such actor which has been studies. At the 
secondary school level, very little has been done to examine critically and systematically the selected aspects of the total school 
environment. There is widespread view that curriculum content is important to the development of basic political values. Professional 
educators also concerned about how best to prepare young people to cope with increasingly complex political life. They have, in the 
last couple of years, implemented instructional programmes that emphasis many kinds of participation: gathering and evaluating 
information, involvement in civic affairs and the exercise of one’s rights. However, the quantity of systematic data about the supposed 
greater effectiveness of new civics curricula is small and the findings are inconclusive in demonstrating the superiority of particular 
content patterns. 
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 The evidence that civics curricula, whatever their nature, have an important impact on the political orientations of children is 
at best. Several studies show that some substantive values can be changed, as a consequence of exposure to civics courses, but 
participatory values do not appear to be subject to the same influence. The civics curriculum has been impressive in the development 
and change of political orientations in the advanced countries, yet scholars stress the part that it may play in the rest of the world. 
However, in the context of India, we do not have many studies which have tried to examine the impact of civics curricula on school 
students. In order to gain some insight into the role of the formal school environment, the present study is explored the relationship 
between the civics curriculum and political attitudes and behaviour of young people of Delhi. 
 
Study design 
 The data for the study was collected from 200 students of a public school in Delhi. 100 who studied civics and 100 who did 
not study civics. An important feature of the student sample is that it was drawn from the 12th Class. The data was collected with the 
help of a questionnaire containing both closed and open-ended questions. Interviews were also held with randomly selected teachers 
and parents of sample students. 
 
 In selecting the dependent variables for our analysis, we attempted to touch on many of the consistent themes in the ‘civics’ 
literature which are relevant for political science. Rather than concentrating on one or two variables, we have decided to examine a 
wide variety, so that the possible variations in effects may be uncovered. We selected five areas: (1) political knowledge; (2) political 
interest-participation; (3) political efficacy/cynicism; (4) civic sense; and (5) democracy. A number of questions were asked on each 
area.  
 
Political knowledge 
 The political knowledge to be acquired by young ones was, therefore, not very large. However, with the increase in the 
functions and change in the role of the State, the political system became much more complex. The common man, who are generally 
apathetic towards the political system, was now to be made an active participant in the functions of the state. These changes 
necessitated mobilisation and motivation of the people to adopt new political roles. One way to do this was to convey more and more 
political knowledge to them. Knowledge about the government, the functions of political institutions, the constitution, the legislature, 
the judiciary, the rights and duties of the citizen, etc. came to be recognised as essential for competent citizenship, because the success 
of popular government rests upon knowledge, without which its people have no basis for choice. 
 
 We have taken political knowledge as the first area of citizenship education. Performance on factual examinations is the most 
important and reliable way to evaluate the success of a course and teacher. Students were asked many questions pertaining to recent 
and contemporary political events and personalities. The maximum score a respondent could have here been 21. The following table 
shows the mean score of civics and non-civics students. 
 
Table 1: Political knowledge 

Groups  N Mean 
Civics Students  100 15.21 
Non-Civics Students 100 14.62 

 
The mean score of all civic students is 15.21 as against that of 14.62 of non-civics students. We do not find much difference 

between civics and non-civics students with regard to their political knowledge. This means that civics curriculum does not have an 
impact upon students, as far their knowledge about various aspects of the country is concerned. 
 
  Our findings confirm the findings of various studies undertaken in the West with regard to the impact of civics curriculum 
on the political knowledge of students. For example, a study of 107 University students of Frankfurt University brings out the fact that 
“there was no significant difference between students who had received instruction in the subject and those who had not, on such 
questions as knowledge of democratic institutions” (Kazamia and Massialas, 1966). 
 
Political Interest-Participation 
 Widespread people’s participation is vital for the success of democracy. If we have to prepare good citizens, we have to 
increase their interest and participation in political activity. Political knowledge not only accelerates interest but also increases 
involvement and participation. Unless political knowledge helps in acquiring the habit of participation in a desirable manner, it is not 
of much worth. 
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 One of the main purposes of political education is the shaping of citizens to take an active interest in political matters. A 
more direct measure of interest in political affairs is the degree to which students participate in ‘political activities’ both in and out of 
school. If the civics curriculum spurs an interest in politics, it should be reflected in greater participation. We tried to find out the 
political interest and participation of our sample respondents. The finding is given below in Table 2. 
 
Table 2: Political Interest-participation 

Groups  N Mean 
Civics Students 100 15.67 
Non-Civics Students 100 12.42 

 
 The maximum score a respondent could have been 21. 15.67 is the mean score of civics students as against 12.42 of non-
civic students. The civic students are ahead of non-civics students. Students who have read civics, as compared to non-civics students, 
have more interest in political matters and either take, or are willing to take, part in some sort of political activity. For obvious reasons, 
we have used ‘political participation’ in a limited way keeping in view the age of the students2. 
 
 More participation of civics students, as compared to non-civics students, can be attributed to civic curricula, because 
knowledge results in greater interest and participation. But to say that the low rate of participation in non-civics students is because 
they are not students of civics is not correct. The sample of non-civics students comprised of students who were either commerce or 
science students. They pointed out that they have to devote a lot of time to studying their subjects and, therefore, they do not have any 
time for other activities like working and contesting union elections and participation in political or non-political bodies. They further 
explained that if they had time, they would like to participate in some of the activities like becoming the member of a social or 
educational organisation. Thus, they were behind civics students in actual participation but would be willing, if they had time, to 
participate. Hence, we do not get a clear idea about the utility of the civic curriculum in enlisting political interest and political 
participation. 
 
Political efficacy/Cynicism 
 Efficacy is regarded as an important trait of good citizenship. The term cynicism has been put along with efficacy, because 
we have used both the terms as antonyms. In other words, these are two ends of a continuum. The word ‘alienation’ is also quite 
frequently used in this context. Alienation suggests actual hostility, where cynicism suggest a certain distaste for politics and 
politicians. Political efficacy has many definitions. However, there appears to be a considerable agreement on the essential meaning of 
the concept. It may be defined as the feeling that individual action does have, or can have; an impact upon the political process, i.e., it 
is worthwhile to perform one’s civic duties. It is the feeling that socio-economic and political change is possible and that individual 
citizens can play a part in bringing it about. Efficacy implies an active political involvement. 
 
 A number of studies has clearly brought out the rising sense of efficacy as the child progresses through elementary school 
(Easton and Dennis, 1960). Much of civic education’s thrust is towards developing a sense of civic competence. While trying to create 
interest in political matters and a sense of efficacy, the civics curriculum inevitably tries to discourage feelings of mistrust and 
cynicism towards the government. As a matter of fact, cynicism seems, in part, to be antithetical to a feeling of civic competence (Cox 
and Messialas, 1967). 
 
 How the civics and non-civics students faired on our political efficacy/cynicism scale is given below in Table 3:  
 
Table 3: Political efficacy /cynicism 

Groups  N Mean  
Civics Students 100 52.71 
Non-Civics Students 100 49.65 

 
 The maximum score possible for a respondent was 70. Considering it on the whole, the sense of efficacy of students who 
have read civics as well as those who have not read civics is not low. Comparatively civics students have more sense of efficacy than 

 
2 Participation like active/passive membership of political/ quasi-political organisation; participation in public meetings, demonstrations, informal 
political discussions; working and contesting student’ union and other societies, election, have been taken. 
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non-civics students. Thus, it may be said that civics curriculum has a marginal impact upon students as far as political efficacy is 
concerned. 
 
 Living in a metropolitan place like Delhi, students are in a better position to find gaps between the political ideals professed 
by leaders and commended in books, on the one hand, and the actual political activity, on the other. As a result, their favourable 
political attitudes are shaken. This shock often reduces the sense of efficacy and increases apathy and cynicism and, in turn, affects 
participation adversely. The responses of our sample respondents to the statement: ‘Once they become M.P. they forget about the 
voters’ and ‘No one does anything for public welfare after winning an election’ are worth nothing. As many as 61.5 per cent of 
students agreed with this statement. Comparatively speaking, the percentage of civics students was 55 percent as against that of 68 
percent of non-civics students. Thus, there was more cynicism among the non-civics’ students. 
 
 That the political cynicism was so high among the students may not be desirable from India’s point of view. It may lead to 
cynical participation or rebellion. Without going into the details of its impact, it may be said that both traits, i.e., efficacy and cynicism 
are good indicators of citizenship. 
 
Civic Sense 
 Civic sense implies self-discipline. It means acting in the belief and with the awareness that in society the individual should, 
of his own free will, follow certain dos and don’ts, accepted as norms of social behaviour in the interest of all concerned. It is, 
therefore, difficult to think of a good citizenship where there is no civic sense. One of the abiding goals of civic curriculum is the 
encouragement and development of civic sense. The replies of our respondents in this respect are given below in Table 4: 
 
Table 4: Civic Sense 

Groups  N Mean  
Civics Students 100 61.25 
Non-Civics Students  100 60. 82 

 
 Considering that the maximum possible score which one respondent could have been 75, the mean of students in this area is 
very satisfactory. There is no significant difference between civics and non-civics students. This means that the civics curriculum does 
not materially enhance the civic sense of the students. 
 
 The civics curriculum is mainly concerned with the political institutions, governance of the country at all levels, judiciary, 
etc. The students learn about elections, voting, legislature, executive, judiciary, laws and so on. The civic sense is, however, not the 
outcome of more information about all these. Indeed, its development depends upon the social environment prevailing in the family, 
school and society. It looks as if civic sense is developed when they have actual experience of situations, in which they do or do not 
exercise their judgement. In order to enable the civics curriculum to contribute towards students’ civic sense, it may be desirable to 
include in it some kind of community service and political activities. 
 
Democracy  
 India is committed to democracy. In order to make it more effective, it is essential that we cultivate democratic attitudes in 
our young people. The liberal outlook, tolerance, sympathy, public spiritedness and political awakening are some of the important 
characteristics of the democratic personality and have a symbolic relationship with political democracy. They reinforce each other. It 
may perhaps be no exaggeration to say that a true democrat is an ideal citizen in the present-day situation in India. 
 
 The ultimate goal of formal political education is, therefore, the conscious development of characteristics that define the 
“democratic man” (Patrick, 1967). We tried to find out the role of the civic curriculum in promoting democratic values and attitudes in 
the students by asking a number of questions. The data collected from our respondents in this respect is given below in Table 5. 
 
Table 5: Democracy 

Groups  N Mean  
Civics Students 100 48.45 
Non-Civics Students  100 46.28 
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 The maximum score a respondent could have been 60. The mean score of civics students in this area is 48.25 as compared to 
46.25 of non-civics students. It means that teaching of civics is effective, as far as its impact on the students’ democratic attitudes, 
orientation and their faith in the democratic form of government are concerned. It is really heartening to note that a majority of the 
students, irrespective of the fact whether they have studied civics or not, believe in democracy. This is a good sign for Indian 
democracy. 
 
Conclusion  
 After attaining Independence, India decided to transform itself into a secular democratic republic. This means that the 
educational system must make its contribution to the development of habits, attitudes and qualities of character which will enable its 
citizens to bear worthily the responsibilities of democratic citizenship and to counteract all those tendencies which hinder the 
emergence of a broad, national and secular outlook. Citizenship in democracy is a very exacting and challenging responsibility, for 
which every citizen has to be carefully trained. It involves many intellectual, social and moral qualities which cannot be expected to 
grow of their own accord. Secondary education, by being at the end of all formal education for the majority of the citizens, has no 
option but to assume the responsibility of providing the necessary training for this purpose. This leads us to the importance of civics in 
secondary education. The aim of teaching civics is to help students to acquire a knowledge of their environment, an understanding of 
human relationships and certain attitudes and values which are vital for intelligent participation in the affairs of the community, the 
state, the nation and the world. Its study is essential for the development of good citizenship and emotional integration. Thus, the 
importance of secondary education, in general, and civics, in particular, has been realised and recognised in determining political 
attitudes and behaviour. But evidence demonstrating the effect of civics curriculum upon political beliefs and behaviour of students is 
scare and generally inconclusive. The present study was conducted with a view to examining the impact of the civics curriculum, 
prescribed by the Central Board of Secondary Education for class XII students, on students sharply upon the impact of civics 
curriculum upon students who have civics and who have not civics were selected for a detailed investigation. 
 
 The present study was conducted in Delhi, which is the capital of India. It is an urban centre and one of the best cities in 
India, as far as availability of services to the people is concerned. A high degree of literacy and employment per capita is found here. 
The mass media, viz. newspapers, magazines, radio and television, and cell phone are available at the door. In such situation, a young 
student is likely to be better socialised than a student of say rural or not so privileged urban areas. Under these circumstances, the role 
of civics curriculum becomes complementary. Here, curriculum may not be as effective as in other areas. Only for those where 
political environments is deprived of political communication does the civics curriculum offer new information, thereby serving as an 
important agent of socialisation. This may account for the importance of civics curriculum in societies characterised by considerable 
dissonance between home and school. And also, in areas like rural and remote urban areas which are not as good as Delhi. While the 
relative influence of civics curriculum may vary at different places by level of socio-economic development, it is also likely to be 
dependent on the nature of the attitude object being studied. It is, therefore necessary to study the impact of civics curriculum on 
political socialisation in distinct areas (regions, states, districts, urban and rural) within India. Once we get all this information, we will 
be able to formulate general hypotheses pertaining to efficacy of civic curriculum in socialisation of young people in India. 
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