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Abstract  

The children at this stage go through a rapid growth both physically and mentally, develop strong emotional bonding with the 
parents and establish relationships with peers, along with young and older children and understand the physical, social and cultural 
aspects of the society. Montessori states that the children learn the cultural aspects like language, manners and grace better at this 
stage. In addition, they develop the control on their hand movements, limbs, and eye and hand coordination which would result in 
great dancers, magicians, gemanacians in future. The education of such an important stage is crucial and has a forbearing effect on 
future learning. It is found that the children who live in the environments that lack stimulation have smaller brains. Hence, it is 
essential to provide an environment that encourages the child’s activity at this stage. Moreover, the research shows that the early 
childhood education improves the student’s attention, effort, class participation and discipline in higher classes. This research paper to 
be discussed “Importance of Childhood Education in India Problems and Prospects” 
 
Keywords: Right to Education, Child literature, Educational Communication, Critical Hierarchy, Appropriate Characteristics,  

     Childhood Education. 

Introduction 
Statement of the Problem 

“How one handle success or failure is determined by their early childhood”  
Harold Ramis 

 
The child delights in the mastering of new skills and enjoys exploring the world outside his/her home. According to Erickson 

(1950), it is during this time that the child develops autonomy, learns to choose and decides to accept the consequences of choice. It is 
in these years of life that one’s development can be guided towards the highest potential and determines what one will be, (Hurlock, 
1978). Hendrick (1980) reckons that one of the most frequent reasons why families send children to pre- school is for them to learn to 
get along well with others and teachers agree with parents that this is indeed a very important kind of competence to acquire. The 
focus of the teacher therefore must be geared towards helping the children acquire the ability to function successfully as part of a 
group, restrain their social impulses, obtain what they want in socially acceptable ways and find satisfaction in helping each other as 
they help their group as a whole. World Bank Report, (October, 1995) established that the Pre-school and Primary School Curricular 
were deficient in areas pertaining to personality development, situational and stress coping. This was due to a curriculum that is heavy 
in academic orientation than in Social-emotional skills. Doherty (1997) asserts that understanding a child’s transition to school, and 
the quality of a child’s school experience, involves moving beyond a purely academic definition of school readiness. He reckons that it 
is also necessary to consider factors such as motivation and the quality of a child’s social and emotional skills. 
 

According to Crnic and Lamberty (1994), school readi-ness implies that there are expected standards of physic-cal, 
intellectual, and social- emotional development that children must meet in order to fulfill their school require-ments and to assimilate 
the school curriculum. This is supported by Morrison (1991) who reiterates that readiness must include a child’s ability at a given time 
to accomplish activities and engage in processes associated with schooling whether pre-school, kindergarten or first grade. Readiness 
is thus the sum of a child’s physical, cognitive and social-emotional development at a given time. 

 
A survey carried out on “Child and School Readiness Status Profile” in Kenya, revealed that the most popular indicator for 

school readiness for children was examination performance and availability of learning and teaching materials, (World Bank Report 
1995). Yet in reality, certain dispositions in children need to be nurtured for successful learning to take place. Such dispositions 
include willingness to engage in tasks and master skills regard-less of their appeal, readiness to accept school curriculum, willingness 
to accept school rules and the authority of teachers, ability to concentrate, ability to complete tasks on time, readiness to monitor one’s 
behaviour, ability to work independently and willingness to accept rules of social behaviour necessary for learning, (Hess and Azuma, 
1992). It is, therefore, the view of the researchers that a pre-school program should be able to address all these areas in an integrated 
way. 
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Childhood Education 
Research has established that children who are deprived of human physical touch and opportunities to play, develop brains 

which are 20-30 percent smaller than normal for their age, (Nash, 1997). Elkind (1973) asserts that play is an important stress valve. It 
is the nature’s way of dealing with stress for children as well as adults. The implication here is that introducing academics too soon 
makes children feel that school is a bad job since this denies the children what they know best. Elkind goes on to argue that this 
imposes chronic stress on the children, and the symptoms of burnout begin to appear. The unfortunate result of this leads to children 
hating school and staying home whenever they could because of minor sicknesses. 

 
A Kenyan psychiatrist, commenting on the importance of play, states that the long hours that the child spends in Pre-school 

must be for social development. He adds that other purpose is harmful. The article further asserts that the emphasis that children know 
how to read and write at a tender age is stressful and denies them opportunity to be children, toplay and socialize. Sylva (1980) 
reckons that play shou-ld be work of pre-school child and it is one of the activities most significant to the child’s overall development. 
It is at play or tasks involving co-operation that children in pre- school begin to learn something of the give-and- take which is 
necessary in the real life. The importance of play was earlier supported by the work of Piaget (1962) who stipulated how play fits in 
with overall development and the role that play serves in the development of intelligence. According to Piaget, in play, assimilation 
will help the child act on the world and change it to fit with his own experiences and understanding. The developmental the-ory of 
early childhood education encourages the learners to take full account of and to develop appropriate experiences in the affective 
domain and not to limit themselves to intellectual development. 
 

On the other hand, emotions colour our lives. Scholars agree that the cornerstone of both social-emotional development is 
children’s self concept. Ruthus (1988) reiterates that self concept involves the child’s internal feelings which result from social 
interactions that the child is exposed to. It is, therefore, expected that the pre-school program would provide activities in its curriculum 
that would stimulate the development of social- emotional skills. Erickson (1950) views personality of an individual as the product of 
his interactions in his social environment. The assumption of this study is that children should be able to communicate their attitudes 
and feelings as well as being sensitive to the feelings of others. These orientations should take place within the school program where 
children spend most of their quality time. The pre-school program, therefore, should have not only clearly defined social-emotional 
activities, but time should equally be provided to implement those activities without a sense of guilt on the part of the teacher. 

 
The principle behind the study is that children are not born with dominance of pleasant or unpleasant emotions, or with 

dominance of one specific emotion. Instead, the emotions as stated by Hurlock (1978) that will become dominant forces in their lives 
depend mainly on environ-ment in which they grow up, the relationships they have with significant people, and the guidance they 
receive in controlling their emotions. This study was designed to find out the effectiveness of early childhood education program in 
preparing pre-school children in their social-emotional competencies. 

 
Neuro-psychologists have found that the young children have more connections than the adults. They are also provided with 

certain powers which an adult does not. The children at this stage go through a rapid growth both physically and mentally, develop 
strong emotional bonding with the parents and establish relationships with peers, along with young and older children and understand 
the physical, social and cultural aspects of the society. Montessori states that the children learn the cultural aspects like language, 
manners and grace better at this stage. In addition, they develop the control on their hand movements, limbs, and eye and hand 
coordination which would result in great dancers, magicians, gemanacians in future. The education of such an important stage is 
crucial and has a forbearing effect on future learning. It is found that the children who live in the environments that lack stimulation 
have smaller brains. Hence, it is essential to provide an environment that encourages the child’s activity at this stage. Moreover, the 
research shows that the early childhood education improves the student’s attention, effort, class participation and discipline in higher 
classes. Furthermore, it reduces the dropout rate and increases the percentage of children completing the secondary schooling. On top 
of this, the early childhood care and education enables the older girls to continue their studies as it frees them off the responsibility of 
taking care of their younger siblings. 

 
Influence on Culture 

In spite of its importance, childhood education has been overloaded with several issues and challenges. The early childhood 
education has not received its share of attention either by the government or the educationists in India. The government of India has 
not included the children below six years in its ambitious Right of Children to Education Act of 2009 which shows its attitude towards 
early childhood education (Government of India 2009). Its justification for not adding early childhood education in the act that the 
Ministry of Women and Child Welfare already providing Integrated Child Development Services is absurd as only “19.4 million of 
158.79 million children are receiving education under ICDS” (Gupta 2009). Moreover, the facilities in any ICDS Anganwadi is 
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substandard, and the teachers are insufficiently trained and paid. Also, India has shown poor progress in realising the UN Millennium 
Declaration, which focuses on health, nutrition and education of young children compared to other member nations (National Focus 
Group 2006: iv). The root of all these problems is early childhood education is not recognised as a part of the main stream of 
education. 

 
Children’s literature is a remarkable area of writing and it is one of the roots of every culture. Adults as well as children enjoy 

it passionately and it has exercised huge talents over hundreds of years. It involves and integrates words and pictures and it overlaps 
into other modes - video, oral storytelling and other art forms. The characters in children’s literature - Cinderella, Pooh Bear, the 
Wizard of Oz, Mowgli, and Peter Rabbit etc. are part of most people’s psyche and they act as a link to childhood and storytelling. At 
the same time there are retellings of the myths and epics. At the social, historical and cultural levels children’s books have and had a 
direct and indirect influence. They are overtly important educationally 2 and commercially with consequences across the culture, from 
language to politics. Children’s literature is more complex than it seems mainly because of the position it finds in itself - in between 
adult writers, illustrators, publishers and child readers. In children’s literature one has to deal with the straightforward act of 
communication which is amazingly intricate. But this communication and understanding between adults and children is more 
complex. It is a universally acknowledged fact that childhood is an important phase in everyone’s life and also children are vulnerable, 
susceptible, and must be protected from manipulation. Thus, children’s literature is much more important than it is. 

 
Influence on Literary Aspect 

Children’s books are different from adults’ books. They are written for a different audience, with different skills and needs. 
Children’s ways of reading are equally different and the experience that they have are at times unknowable too. In the critical 
hierarchy, children’s books are considered to be trivial. It has been thought to have certain appropriate characteristics such as 
simplicity of language, limited viewpoint or perfunctory characterization. It should be emphasized that children’s is a powerful 
literature and that such power cannot be neutral or innocent, or trivial. This is especially true because the books are written and made 
available to children by adults. Obviously, the primary audience is children who are less experienced and less educated into their 
culture than adults are. However, the relationship between the texts for children and adults is part of a complex power-relationship. 

 
Children’s books are important educationally, socially and commercially. It is impossible for a children’s book not to be 

educational or influential in some way. It cannot help but reflect an idea of life and being didacticic. All books must teach something 
and the children’s writer often feels obliged to supply them. Children’s writers, therefore, are in a position of singular responsibility in 
transmitting cultural values, rather than simply telling a story. Children’s books are an important tool in education and are thus prey to 
a whole area of educational and psychological influences that other literatures escape. Children’s books often become a debased form 
of adult text, rather than being genuinely of either childhood or a bridge to adulthood. 

 
Early childhood is called the foundation stage in human development since the coordination of movements and the psychic 

faculties willpower and intelligence required to make a future engineer, dancer, surgeon, magician, musician and so on. are laid at this 
stage. Despite its importance, the early childhood education was given less importance. India was no different from the rest of the 
world in this regard. According to Manu Smriti, in the Vedic world, the education started at fifth, eighth, and tenth years of 
conception. Until then the children were educated at home, by the mothers, grandmothers, aunts and other extended members of the 
household. The word ‘educated’ may not be the right word to use here as the women were kept out of literacy until recently in India. 
Most of the early education was through singing and epic stories. Similarly, even in Western societies, early education was a new 
concept. It was only during the industrial revolution when the women started working outside, young children became a burden as 
they were too young to send to school and too old to carry. Thus, preschools were started to care for these children and prepared them 
for formal schooling, which was followed by the eastern world also. Telling stories to children is a universal phenomenon. It serves 
the dual purpose of information and entertainment. The oral literatures like myths, legends, folktales, and written works for children 
fall into the category of children’s literature. Thus, stories and other literatures become the part of a childhood where the children 
comprehend ideas about the specific culture and society within which they live. The notion of culture always intersects with 
nationality. National, ethnic, religious and racial labels have been used as markers for specific communities and thus to mark specific 
cultures.  

 
Sociologists, historians, and cultural theorists questioned the tendency to take a specific location as representing a specific culture. 

Using the term culture to mean nationality creates an illusion of homogeneity and this homogeneity is not real. In the case of India, 
homogenising the nation under the term Indian culture is problematic. T K Oommen in his book Citizenship and National Identity 
from Colonialism to Globalism prefers to use ethnic identity instead of national identity in a culturally heterogeneous place like India. 
The general notion is that children are the future citizens of the country and so the social development and national consciousness can 
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be aspired through the literature for children. While aspiring for a generation who shares a sentiment towards the nation and conscious 
of a national pride it is always the story of middle class or upper middle-class children that one speaks of. In the attempt to instill 
national pride, the diversity of India is not much addressed and the narratives take a homogeneous turn instead of addressing the 
diversity. The immediate readers of the literature are middle class and upper middle-class children and the works produced for them 
failed to address the real issues with gender, marginalization, and isolation. 

 
Summing Up 

This study established that pre-school curriculum and teaching are biased toward academic skills hence the dimensions of 
social-emotional development do not get as much emphasis. The results of the study indicated that pre-school teachers focused more 
on preparing children academically than in other developmental areas such as social-emotional development. It is, therefore, no 
wonder that pre-school teachers, managers and trainers perceived the importance of social-emotional competencies differently and yet 
they had common goals about child development. Based on the research findings, it was recommended that early-childhood readiness 
instruments should be inclusive of all the dimensions of child development, with special emphasis to social-emotional competencies. 
Paying attention to intellectual competencies only is profoundly inadequate and undermines their potential success. 
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