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Abstract 
With the evaluation of technology, the world is now considered a global village. With the help of technology, sharing ideas 

and information is very easy and takes only a fraction of a minute. In the 21 st century, the actions of human beings affecting the 
whole planet and the conditions are getting worse day by day. We are facing global issues such as health hazards, population 
explosion, financial crises, climate change, poverty, and hunger, etc. it is now time to think beyond personal and national perspectives 
but a wider global perspective. Global Citizenship Education is an umbrella term dealing with all the humanitarian pedagogies such as 
peace education, environmental education, human rights, and sustainable development, etc. The data was collected from secondary 
sources primarily from Global Citizenship Education, Topics, and Learning Objectives of UNESCO. The meaning, importance, and 
strategic plan for implementation of Global Citizenship education were discussed in the present paper. 
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Introduction  

“Education gives us a profound understanding that we are tied together as citizens of the global community, and 
that our challenges are interconnected.”             -Ban Ki-moon, UN Secretary-General 

 
The outbreak of the COVID-19 virus shows us that we are not too far from each other and not separated in terms of national 

and state boundaries. The outbreak spread across countries within some days and the whole globe was affected within months. We are 
surrounded by such global issues, which are not limited to a state or a nation only but issues that transcend national boundaries and 
cannot be resolved by a single nation. Such global issues addressed by the UN are climate change, health issues, poverty, hunger, 
gender inequality, human rights & justice, migration & refugees, peace and security, education, and population. In the past few years, 
environmental issues rose to their peak. Global warming, depletion of the ozone layer, and hazardous human activities seriously affect 
the existence of humankind.  

 
The words of J. P. Sartre (1945), “existence precedes essence”1 described that human need to exist first, develop holistically, 

and then can define self. It is impossible to cope with such global problems alone by a human, even by a whole nation so it is essential 
now that every country has to work together as a unit to deal with such global problems. On such problems, the UN summit 2015 
stated that, 

“The 2030 Agenda for Sustainable Development, adopted by all United Nations Member States in 2015, provides a 
shared blueprint for peace and prosperity for people and the planet, now and into the future. At its heart are the 17 
Sustainable Development Goals (SDGs), which are an urgent call for action by all countries - developed and developing 
- in a global partnership.”2 

 
Figure 1 Sustainable Development Goals3 

 
1 https://en.wikipedia.org/wiki/Existence_precedes_essence  
2 https://sustainabledevelopment.un.org/post2015/summit  
3Figure retrieved from  https://sdgs.un.org/goals   
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Among the 17 goals, the final sustainable development goal (SDG 17) is stated formally as, “strengthen the means of 

implementation and revitalize the global partnership for sustainable development”4. It dealt with the various dimensions of the global 
partnership for peaceful coexistence and sustainable development among the people of the planet. This goal is to create cross-country 
collaboration in terms of financial assistance, information & technology shearing, enhancing capacity, international tread, and dealing 
with global issues collaboratively. The SDG 17 indirectly promotes globalization and global citizenship training. 

 
Globalization and Education 

Over the past three decades, internationalization and globalization have affected content to be taught and pedagogical 
educational institutions across the globe (Yemini et al., 2019). The world has now become more interconnected than ever, educators 
are now striving to foster global consciousness and competence (Jooste & Heleta, 2017). The discussion on internationalization is the 
most complex and multifaceted discourse within contemporary education and it relates to globalization through its economic, political, 
and social means (Knight, 2015; as quoted by Basio, & Torres, 2019). Yemini (2016) also mentioned, “Internationalization is defined 
as the process of encouraging the integration of multicultural, multilingual and global dimensions within the education system, to 
instill in learners a sense of global citizenship.” Globalization in all its dimensions has led to a reconsideration of the concepts of 
citizen and citizenship under the scheme of the nation-state (Gonz á lez-Valencia, et al., 2020) In the context of Global Citizenship 
Education UNESCO mentioned it is,  

 
“A sense of belonging to a broader community and common humanity has been a strategic area of UNESCO’s 
education sector programs.” (UNESCO 2015, p.14) 

 
Globally every nation trains its members to become responsible citizens of the country. Citizenship is training to make 

democratic individuals typically for a country. Citizenship education can be based on nationality, religion, and other factors. In the 
book Education & Significance of Life, J. Krishnamurti stated that,  
 

“We are sedulously encouraged to be patriotic through school books, through newspapers, and other channels of 
propaganda, which stimulate racial egotism by praising national heroes and telling us that our own country and way of 
life are better than others. This patriotic spirit feeds our vanity from childhood to old age. The constantly repeated 
assertion that we belong to a certain political or religious group that we are of this nation or of that, flatters our little 
egos, puffs them out like sails, until we are ready to kill or be killed for our country, race, or ideology. It is all so stupid 
and unnatural. Surely, human beings are more important than national and ideological boundaries.”5 

 
The action of human beings is affecting the whole planet, altering the ecosystem, emission of GHGs causing depletion of the 

ozone layer and climate change. With such problems, we cannot live separately within a boundary of a nation, by being only patriotic 
and with love for our nation. As said by UN Secretary-General Ban Ki-moon, "There can be no Plan B because there is no planet 
B."6 We need to think beyond the nation and need to fix things up together for the future; a future in which 10 billion people can live 
peacefully and safely on the planet earth. In that sense, GCED fosters values including respect for diversity, solidarity, and a shared 
sense of humanity (UNESCO 2018, p. 2). 

 
Concept of Global Citizenship 

For the last 3 decades, the term Global Citizenship is now widely used, the meaning is always contextual and with different 
interpretations, but the meaning somehow is linked with the perception of world youths and their action for bringing the change in the 
defective practices. 

  
Worldwide to make the planet a better place to live. The global citizen is willing to think beyond boundaries of place, 

identity, and category, and recognize all human beings as their equals while respecting humanity’s inherent diversity (Jefferess, 2008). 
Global citizenship is a way of thinking and behaving. It is an outlook on life, a belief that we can make difference and make the world 
a better place (Dragon Foundation, 2012; as quoted by Zahabioun, et al., 2013).  

Although global citizenship does not have any definition, UNESCO (2018) stated it as,  
 

 
4 https://www.un.org/sustainabledevelopment/globalpartnerships/  
5 Education & Significance of Life, chapter 4: Education and World Peace, p. 50-51 
6 https://pangea.stanford.edu/news/there-no-planet-b-0  
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“Sense of belonging to a larger community and a shared humanity where there is political, economic, social and cultural 
interdependence in connection with the local, national and global levels”7  

 
Figure 2 Dimension & Responsibilities of a Global Citizen 

 
This means we are a citizen of planet earth in which we are living on the part of a shared global community, interconnected 

in terms of financially, politically, and for existence; thus, it is necessary to broaden our mind to think beyond the boundaries of a 
nation and states. As a member of the global community, we need to understand each other and work together for world peace and 
sustainable development. Thus, we can conclude that the responsibilities of a global citizen are to accept the diversities, communicate 
with other citizens, understand the local and global issues and act accordingly.  

 
Global Citizenship Education 

As we are talking about education, it is very important to discuss the Education 2030 agenda and framework for action. The 
Sustainable Development Goal 4.7 (SDG 4.7) on education stated that, 

 
“Ensure that all learners are provided with the knowledge and skills to promote sustainable development, including, 
among others, through education for sustainable development and sustainable lifestyles, human rights, gender equality, 
promotion of a culture of peace and nonviolence, global citizenship and appreciation of cultural diversity and culture’s 
contribution to sustainable development”.8 

 
As per the term Citizenship Education; it is generally used for citizenship training for the members of a nation. It is the way 

to implant patriotism among the people living in that country. As said by Chanakya, “Education means training for the country and 
love of the nation”. But is it sufficient for creating a healthy and sustainable planet? The answer is no. We need to learn how to 
become a member of a wider global community.  

 
Global citizenship would seem to provide the conceptual framework for transcending the nation or the barriers of ethnic, 

religious, or racial difference to include all within a global community (Jefferes, 2008).  GCED means we are connecting citizenship 
with globalization (Tully, 2014).  

 
Global Citizenship Education is increasingly gaining attention as a comprehensive term that includes other important 

dimensions such as peace education, intercultural learning, global education, and citizenship education (Wintersteiner, et al., 2015). 
GCED is reflected by the term “cosmopolitan citizen” of Immanuel Kant (1983)9, which means a member of an interconnected world 

 
7 as quoted by Gonz á lez-Valencia, et al., (2020) 
8 https://unstats.un.org/sdgs/metadata?Text=&Goal=4&Target=4.7 
9 As quoted by Keeping & Shapiro (2008) 
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Figure 3 Dimensions of GCED 
 

community.  It includes the right to challenge authority and existing power structures, to think, argue and act with the intent of 
changing the world (Keeping & Shapiro, 2008).  

 
Today, every single one of us is a ‘Global Citizen’, whether we are conscious of it or not. GCED prepares human beings to 

participate in and contribute to the community from the local level to the global level (Giles 2019, p. 15). In this regard, UNESCO 
(2015, p. 15) states, 

 
“Global citizenship education aims to be transformative, building the knowledge, skills, values, and attitudes that 
learners need to be able to contribute to a more an inclusive, just, and peaceful world. Global citizenship education takes 
‘a multifaceted approach, employing concepts and methodologies already applied in other areas, including human rights 
education, peace education, education for sustainable development and education for international understanding ‘and 
aims to advance their common objectives.” 

 
Core Conceptual Dimensions of Global Citizenship Education (UNESCO, 2015)10 

1. Cognitive 
To acquire knowledge, understanding, and critical thinking about global, regional, national, and local issues and the 
interconnectedness and interdependency of different countries and populations. 

2. Socio-Emotional 
To have a sense of belonging to common humanity, sharing values and responsibilities, empathy, solidarity, and respect for 
differences and diversity. 

3. Behavioral 
To act effectively and responsibly at local, national, and global levels for a more peaceful and sustainable world. 

 
Global Citizenship Education Aims to Enable Learners to (UNESCO, 2015) 

1. Develop an understanding of global governance structures, rights and responsibilities, global issues, and connections between 
global, national, & local systems and processes; 

2. Recognize and appreciate difference and multiple identities, e.g., culture, language, religion, gender, and our common 
humanity, and develop skills for living in an increasingly diverse world; 

3. Develop and apply critical skills for civic literacy, e.g., critical inquiry, information technology, media literacy, critical 
thinking, decision-making, problem-solving, negotiation, peace building, and personal and social responsibility; 

4. Recognize and examine beliefs and values and how they influence political and social decision making, perceptions about 
social justice and civic engagement; 

5. Develop attitudes of care and empathy for others and the environment and respect for diversity; 
6. Develop values of fairness & social justice, & skills to critically analyze inequalities based on gender, socio-economic status, 

culture, religion, age, and other issues; 
7. Participate in, and contribute to, contemporary global issues at local, national, and global levels as informed, engaged, 

responsible, and responsive global citizens.11 
 
Dimension of Global Citizenship Education 

GCED or Global Citizenship Education is an umbrella term including the 
following dimensions. 

1. Peace education 
2. Education of global culture & diversities 
3. Social equality and justice 
4. Global democracy and politics 
5. Environmental education 
6. Human rights education 
7. Global ethics and ideology 
8. Education for SDGs 
9. Global issues and preventive measures 

 

 
10 Global Citizenship Education, Topics and Learning Objectives, UNESCO, 2015, p. 15 
11 Global Citizenship Education, Topics and Learning Objectives, UNESCO, 2015, p. 16 
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Strategic Framework for Implementation   
The development of information and communication technology has great benefits for human beings. GCED is a 

comprehensive term that encompasses all the contemporary pedagogical practices for the betterment of human beings. Its objective is 
to make global citizens who are not limited to a nation or community only. For the strategic implementation of the concept, UNESCO 
developed and tested a framework for implementation, which is discussed briefly below. The framework will be working as a resource 
for educators and curriculum planners as well as policy makers for planning, designing, and delivery of GCED in formal and informal 
educational settings. The guidance is highly flexible and not the perspective at all, it can be used to plan the effective implementation 
of GCED contents in the local field.                          
           
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4 Pedagogical Guidance at Country Level12 

 
Global Citizenship Education on formal/ informal education level based on the following dimensions (Refer to figure 5). 

1. Domain: cognitive, socio-emotional, and behavioral. 
2. Outcome: the expected knowledge, skill, & attitude the learner can acquire with GCED. 
3. Attribute: the traits and qualities that GCED aims to develop among learners i.e., informed and critically literate; socially 

connected and respectful of diversity; ethically responsible and engaged. 
4. Topic: based on the 3 attributes, learning topics will be chosen  
5. Objective: based on the topics, age-specific learning objectives will be developed.13 

 
This is a suggestive framework developed according to the education level of the learner and which will be presented from 

pre-primary level to higher secondary level by the level of complexity of the topic. The framework offers a highly flexible 
spiral curriculum approach through which the concept and dimension of GCED will be taught. 

 
12 Global Citizenship Education, Topics and Learning Objectives, UNESCO, 2015, p. 18 
13 Global Citizenship Education, The guidance – learning contents of global citizenship education, UNESCO, 2015, p. 21-26 
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Figure 5 Guidance Matrix for Global Citizenship Education (Source: UNESCO, 2015)14 

 

 
14 Global Citizenship Education, Topics and Learning Objectives, UNESCO, 2015, p. 29 
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Suggestions  
Global citizenship education needs to integrate with the teaching-learning process from the foundational level to the higher 

level. Some suggestions regarding this are mentioned below, 
 The core concept of GCED such as peace education, gender equality, child and human rights, environmental education & 

acceptance of diversity, etc. can be integrated with each chapter of every subject following the age level of the learners. 
 Teachers need to be well trained and skilled professionals so that they can infuse learner centered & culturally responsive 

teaching which will link the learning contents with the norms, roles and responsibilities of a global citizen. 
 The content can be linked with the global orientation of learning i.e., global issues such as population growth, pollutions, health 

hazards, equity and equality, and its consequences for whole humankind so that the learners can understand the global 
perspective & can act in the local area accordingly.  

 The align assessment and evaluation strategies of GCED can be more projective type like project, speech and debates, essay 
writing, and community practical works to assess the perception, attitude, and understanding level of learners about Global 
Citizenship. The assessment strategies can be reflection, self and peer assessment, and portfolio, etc. 

 Educational institutes can promote multicultural activities, mainly by field trips and inclusion of community members and 
parents with the teaching-learning process to develop a sense of brotherhood and belongingness. 

 The institutes can also foster awareness among various age/ grade level learners about child’s rights, gender equality, peace, 
and environmental education, and their relationship with local circumstances so that they will be able to widen their thoughts to 
a global perspective. 

 
Conclusion 

We are taught to become true citizens of our nation by textbooks, heroic stories of our freedom fighters, TV ads, and other 
media from our childhood. National integrity and unity in diversity are often focused on by educators, policymakers, and curriculum 
planners through education policies and curriculum frameworks of our country.  No doubt we are true citizens of our nation and true 
patriotic and proud Indians. We are divided and separated in terms of religion, language, and national-international boundaries, but the 
planet earth is the only place we have for living. Global issues such as population explosion, pollution, and climate change are 
destroying our planet day by day. We are moving towards the threshold of the destruction of the planet earth thus, along with being 
national citizens we need to become responsible citizens of the planet too.  

 
The underlying rationale behind the Global Citizenship Education is in the 6th verse of Maha Upanishad; Vasudhaiva 

Kuṭumbakam (वसुधैव कुटु बकम)् which means "the world is one family". While we are developing day by day, global issues and safety 
issues of the globe threaten world peace and sustainability. GCED is working to empower learners of all ages to promote a more 
peaceful and tolerant planet.  
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