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Abstract  

Developing skills are the four major skills of language that most language learners desire to get mastery in order to 
communicate effectively in different contexts. It is one of the most challenging skills for many students. The main aim of this study, 
therefore, was to explore English language students’ listening comprehension difficulties. T h e  researcher employed a survey 
research design as a research method. Randomly selected sixty male and sixty female students studying English in Government 
Polytechnic Students of Rangareddy Districts of Telangana. They all were from polytechnic diploma level. A closed ended 
questionnaire with 24 items on students' listening and speaking  ski l l s  was administered to elicit the data from the 
respondents. The results of questionnaire indicated that content of the listening text was the major source of listening and speaking 
difficulties for the students. The second source of difficulty was related to the listener that included lack of concentration with long 
listening text and existence of noise in the place. The third difficulty included linguistic features such as complex grammatical 
structures, pronunciation and problems in distinguishing the word boundaries. This research article has to be discussed Developing 
the Listening and Speaking Skills of the Government Polytechnic Diploma Students of Ranga Reddy District.   
 
Keywords: Listening Skills, Life Skills, Language Development, Critical Component, Positive Manner, Pronunciation of Language. 
 
Introduction 
Statement of Problem 

“Listening comprehension is a complex, active process in which the listener must discriminate between sounds, 
understand vocabulary and grammatical structures, interpret stress and intonation, retain what was gathered in all of the 
above, and interpret it within the immediate as well as the larger sociocultural context of the utterance”. 

 
                                            Vandergrift  

   A familiar US English Writer & Scholar 
 

Men communicate with; one another in various ways. The most obvious are speech and writing. But there are many others: 
gestures with the hands, facial expressions, nods, winks, smiles; the ringing of bells or the sounding of horns, sirens; the waving of 
flags; the flashing or changing of colors of lights; the moving of pointers over dials; carving of wood or stone or the. shaping of metal 
or plastic' or some other material; drawings, paintings, sketches, maps, diagrams, still moving pictures; the playing of musical 
instruments; singing, dancing, acting, miming, and so on. All these ways of communicating, different as they are, have one 
characteristic in common, and that is the translating of something originating in brain or nervous system – some thought, idea, belief, 
opinion, emotion, feeling, attitude of mind – into some. physical embodiment, something that can be perceived by one or more of the 
senses.  The act of communication can be analyzed into four constituent parts, which need five agencies for their operation. This can 
be illustrated by taking the simple case of one person talking to another - sending the message to another person by means of speech. 
The message is what the speaker wants to tell the listener. In order to be able to utter the message the speaker has first to select, from. 
a large number of combinations of words available to him in the language he is using, those that will convey. The message he wants 
and not any other. This selection goes on in his brain and nervous system. When it is complete, he utters the words he has chosen. His 
vocal organs become the transmitter of the message, and the resulting sound-waves in the atmosphere make up the physical 
embodiment, or signal, by means of which the information that conveys the message is realized. The listener's organs of hearing 
become the receiver by picking up this signal and conveying it to the listener's brain where it is interpreted. 
 

Listeners comprehend the oral input through sound discrimination, previous knowledge, grammatical structures, stress and 
intonation, and the other linguistic or non- linguistic clues. In the same line, defined listening comprehension as an interactive process 
in which listeners are involved in constructing meaning. Hence, listening comprehension is the various processes of understanding and 
making sense of spoken language. In the context of Telangana State Curriculum, listening skill is taught from primary to Diploma 
level. Here diploma level refers to class 9, 10, Intermediate and Diploma Courses. Certain mark is allocated for the listening test. As the 
English curriculum of diploma level suggests, 10% mark is allocated for the listening comprehension for class nine and ten. In the 
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same way according to the new English curriculum for class 11 and 12 that is supposed to be implemented from the new academic 
session. This indicates that the English curriculum of diploma level has given focus on listening skill. Yet, the present situation is far 
from satisfactory. As an English teacher, I have been teaching listening skill to my students for a few years. This research scholar 
college experience in listening class reveal that most of the students are reluctant in engaging in listening task. They opine that very 
little mark is allocated for listening test, and they have difficulties to attain the message by following the speakers. I often find the 
students whispering each other and looking at others’ answer sheet to solve the questions instead of paying attention to the speakers. 
They consider listening as one of the most difficult skills to learn because they need to understand the messages immediately. 
 
Review of Literature  

Under this heading, I discussed listening processes, problems related to listening, and major listening strategies and the 
previous studies relevant to listening skill. I also discussed the gap that I identified in the literature. 
 
Listening processes 

The listening process is the continuing construction of interpretation to the spoken input. For the native speakers of 
Telangana, English listening input is not natural as in the first language. It requires conscious effort and attention. In words L2 
listeners need to intentionally decode the subtle elements and construct the meaning of the listening input. As stated by there are two 
distinct processes involved in listening comprehension: bottom-up and top-down processes. Bottom-up processing in listening refers to 
a process of decoding a message that the listener hears through the analysis of sounds, words and grammar. Top-down process in 
listening refers to the process of using background knowledge to comprehend a message. The background knowledge can be in the 
form of previous knowledge about the topic, in the form of situational knowledge, and in the form of ‘schemata’ or plans about the 
overall structure of events and the relationship between them. 
 
Developing the Listening Problems 

Listening problems are defined as the internal and external characteristics that might interrupt text understanding and real-life 
processing problems directly related to cognitive procedures that take place at various stages of listening comprehension. As listening 
comprehension is an intricate ongoing process that includes the interaction of various factors, many learners find it hard to understand, 
and have little awareness of why that difficulty occurs. Flowerdew and Miller reported that the students’ difficulties in listening 
comprehension include the fast speed of delivery, new terminology and concepts, lack of concentration, and problems related to the 
physical environment. In words the problems in listening are associated with perceptual (low-level) processing, such as word 
recognition and attention failure, while relatively few problems are linked to inefficient parsing and failure in utilization (high-level 
processing). Moreover, Graham opines that the speedy delivery of text, failure in identifying and recognizing words in a stream of 
input, fast speech rate and unfamiliar words create problems in understanding the listening text. 
 

In the same line, Rahimirad and Zare-ee (2020) noted that numerous difficulties that can be confronted in listening tasks 
consist of unknown vocabulary, unfamiliar topics, fast speech rate, noise around and unfamiliar or different accents. Also, when students 
are involved in a listening activity and they cannot understand the learners cannot complete the listening task on time. As my experience 
in listening class, when students are involved in a listening task, in the majority of the cases they want me to speak slowly, and play the 
audio material more than twice. So, the major problems with listening are related to the content, linguistic features, physical 
environment, and topic, psychology of the students, accents of the speakers and the rate of the speech. 
 
Listening Comprehension Strategies 

Listening strategies refer to the ways or techniques that listeners use to manage or solve the problems while involving in 
listening activity. These strategies are very crucial to be learnt on the part of learners to make their learning more effective and 
meaningful. Success in listening also relies on the strategies that students adopt while engaging in a listening task. In the same context, 
stated that listening strategies should be taught to the students before they are directly involved in the listening activities. Hence, 
teachers should increase learners’ knowledge of vocabulary, grammar, and phonology in advance. As mentioned, there are three types 
of strategies in listening comprehension: cognitive, metacognitive, and socio-affective. They have been discussed below. 
 
Cognitive Strategies 

Cognitive strategies are mental processes that are consciously implemented in order to accomplish a specific objective. These 
strategies involve the understanding and gathering knowledge and skills in short term memory or long-term memory for later use. In 
this same vein, “Cognitive strategies are mental activities related to comprehending and storing input in working memory or long-term 
memory for later retrieval”. Cognitive strategies manipulate the material to be learnt or apply a specific technique to a listening task. 
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Regarding this, cognitive strategies are related to the learning activities and include direct utilization or change of the learning 
materials. Language learners use cognitive strategies as a help for processing, storing, and remembering new information. 
 
Metacognitive Strategies 

Metacognitive strategies refer to techniques used to help students understand the way they learn. These strategies are applied 
to manage or control learning through planning, assessing, and changing. In this strategy, learners are always aware when they listen 
to the texts. In the same context, metacognitive strategy in the listening process helps learners learn faster, and enhance their self-
confidence, motivation, and ability to complete the activities. In this strategy, learners learn how to plan, monitor, and evaluate the 
collected information from the listening part. There exist two types of metacognitive skills: knowledge of cognition which is related to 
learners’ awareness of what is going on, and the other is regulation of cognition which is concerned with what learners should do to 
listen effectively. 
 
Socio-affective Strategies 

Socio-affective strategies describe the techniques listeners use to collaborate with others, to verify understanding or to lower 
anxiety. Regarding it, socio- affective strategies are related to students’ interaction with other speakers and their reactions towards 
learning. In the same line, claims that in socio-affective strategy, students should know how to decrease anxiety, feel confident during 
listening activities, and raise motivation in improving listening skill. 
 

Listening comprehension has been widely researched in the field of English language teaching. It is shown that during the 
process of listening comprehension, various factors may affect learners’ listening ability. That most of the students have serious 
difficulties in listening comprehension. Students act poorly in listening course. Since they do not understand the spoken content of the 
lessons, they are not able to comprehend spoken naturally. Some students lose their confidence exposed to this situation. 
 
Material and Methods 
 

This study was a survey research design where the primary sources of data were employed. It was carried out to analyze the 
listening difficulties of Polytechnic Students of Ranga Reddy Districts of Telangana State students. The respondents of the study 
consisted of 120 Polytechnic English students of three community schools located in Ranga Reddy district of Telangana State. Out of 
120 respondents, sixty were male and sixty were female. Twenty male students and twenty female students were selected from each 
course by using random sampling technique, whereas the diploma students were selected purposively where students were actively 
involved in listening activities.  
 
Discussion 

The results are presented and discussed below in the four categories of the difficulties with listening: content of the listening 
text, linguistic features, factors related to listener, and factors related to speaker. 

 
A. Difficulties related to the content of the listening text 

Diploma level English students’ difficulties in listening comprehension related to the content of the text are presented in the 
following table. 

 
Table 1.  Listening Difficulties Related to the Content of the Listening Text 

S. N. Items 
Never 
% 

Sometimes 
% 

Often 
% 

Always 
% 

1. I face many unfamiliar words including jargon, idioms and 
phrases. 

00 52 36 12 

2. I have difficulty because the texts contain many complex
grammatical structures. 

25 37 19 19 

3. I feel bored and distracted while listening to a long text. 17 44 25 14 
4. I stop listening to the texts while encountering unknown 

words, and I start to think about the meaning of the word. 
19 28 30 23 

5. I have difficulty in inferring the meaning of an unknown
word while listening. 

27 29 27 17 

6. I have problem in encountering with the presentation19 42 17 22 
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of long spoken texts. 

7. The texts are not as interested as I expect. 44 35 11 10 
Listening difficulties related to the content of the listening text. 21.58 38.14 23.57 16.71 
Source: Researcher Questionnaire 
 
According to the results presented in table 1, for the item 1 slightly more than half of the respondents (52%) reported that 

they sometimes have problem with too many unfamiliar words. Thirty-six per cent of students often have problems in this issue. But 
12% of the students always feel difficult to face with many unfamiliar words including jargon and idioms. No students reported that 
they never have this issue. Regarding the second item, only 19% of the students’ state that the presence of complex grammatical 
structures can always interfere with their listening comprehension, but 19% reported that complex grammatical structures often make 
listening difficult for them and 37% believed that complex grammatical structures sometimes interfere with their listening 
comprehension. For 25% of the students, it is not interfering at all. Regarding the third item of the questionnaire, “feeling bored and 
distracted while listening to a text,’25 % of the participants have chosen "often" option, near half of the participants (44.0%) reported 
that they sometimes have this difficulty. For 14.0% of the students always feel bored and distracted while they have to listen to a long 
text. Similarly, 17% students never feel bored and distracted with this type of listening text. 
 

Concerning item 4, 28% students sometimes stop listening while encountering with unfamiliar words. Similarly, 30% went in 
favour of ‘often’, 23% for ‘always’ and 19% students reported that they never stop on the way to listening. Analysis of students’ 
responses to item 5 showed that 17% of the students always, 27% often and 29% sometimes have difficulty in inferring the meaning of 
unknown words while listening, but 27% students reported that they never have this problem. The result of analysis in item 6 showed 
that 22% of the students always, 17% often, and 42% sometimes have difficulty in encountering with the presentation of long spoken 
texts, but 19% of the students reported that they never face this issue while listening. In item 7, only 10% of the students always, 11% 
often, and 35% sometimes find the listening text beyond their interest, but 44% students find it interesting to them. 
 

In conclusion, among the respondents 16.71% of students always, 23.57% often, and 38.14% sometimes suffer from the 
listening comprehension problems related to the content of listening text, whereas only 21.58% of the respondents never have problem 
related to the content of the listening text. 
 
Difficulties related to the linguistic features 

Diploma level English students’ difficulties in listening comprehension related to the linguistic features of the text are 
presented in the following table: 

 
Table 2. Listening Difficulties Related to Linguistic Features 

S.N. Items Never 
% 

Sometimes 
% 

Often 
% 

Always 
% 

8 I have the problem to understand the pronunciation 45 25 16 14 
9 I become failure in recognizing the signals related to

movement of speaker from one point to another 
12 37 25 26 

10 I feel difficulty to recognize the word boundary in 
streams of speech. 

34 32 17 17 

Listening difficulties related to linguistic features 30.33 31.33 19.34 19 
Source: Researcher Questionnaire 

 
As the results presented in table 2, 25% students declared that they sometimes have problems to understand the 

pronunciation. 16 % of the students often, 14% always and 45% never have problems in word recognition with familiar pronunciation. 
Regarding item 9 of the questionnaire, ‘Failure in recognizing the signals related to movement of speaker from one point to another’, 
37% sometime have difficulty in understanding every single word of incoming speech. 25% often, 26% always and 12% never have 
problems to recognize signals which indicated that the speaker is moving from one point to another. In item 10, ‘lack of recognizing 
word boundary in streams of speech’, 17% of the students have chosen always option, 32.0% often option, 39% sometimes option and 
12.0% never option. 
 

In conclusion, among the participants 19.0% of students always, 19.34% often, and 31.33% sometimes have problems related 
to the linguistic features, whereas 30.33% of respondents never have such a problem. 
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Difficulties related to the listener 
Polytechnic level English students’ difficulties in listening comprehension related to the listener are presented in the following 

table. 
 

Table 3. Listening Difficulties Related to the Listener 
S. N. Items Never 

% 
Sometimes 
% 

Often 
% 

Always 
% 

11. I lose concentration because I try to search for answers
while listening. 

30 36 18 16 

12. I get disturbed due to the noises around. 12 51 26 11 
13. I lose concentration when the text is too long. 20 42 25 13 
14. I lose concentration due to poor quality of recording. 19 44 25 12 

15. I have problem in understanding the spoken text from 
the first listening. 

14 36 29 21 

16. I have difficulty in predicting what would come next 
during listening. 

22 29 31 18 

17. I have difficulty in recognizing the words from the way they 
are pronounced. 

20 32 19 29 

18. I have difficulty in comprehending
 the meaning without transcripts. 

27 28 26 19 

Listening difficulties related to the listener 20.50 37.25 24.88 17.37 
Source: Researcher Questionnaire 

 
According to the results presented in table 3, for the item 11, 36% respondents reported that they sometimes lose 

concentration while listening. Likewise, 18% participants often, 16 % always and 30 % never lose concentration while listening. 
Regarding the item 12, 51% participants sometimes, 26% often, 11% always and 12% never get disturbed due to the noises around. In 
response to the item 13, 42% of the participants sometimes, 25% often and 13% always lose their concentration in listening when the 
text is too long, but 20% never have this problem. Regarding the item 14 of the questionnaire, 44% of the participants have chosen 
‘sometimes’ option. Similarly, 25% of the participants have often, 12 % always and 19% never lost concentration due to the poor quality 
of recording. In response to the question ‘problem in understanding the spoken text from the first listening’, 36% participants 
sometimes, 29% often, 21% always and 14% never have problems in understanding the spoken text from the first listening. 
 

Likewise, in response to the question in item 16, 29% participants feel difficulty in predicting what would come next during 
listening. In the same way, 31%, 18 % and 22% of the participants have chosen the options ‘often’, ‘always’ and ‘never’ respectively. 
When the participants were asked the question ‘about the difficulty in recognizing the words from the way they are pronounced’, 32% 
participants sometimes have this problem whereas 19% often, 29% always and 20% never have this case in listening. Regarding the item 
18, 28% participants sometimes have a problem to comprehend the meaning without listening scripts. Similarly, 26%, often, 19% 
always and 27% never have this problem. 
 

Finally, among the participants 17.37% of students always, 24.88% often, and 37.25% sometimes and 20.50% of participants 
never have difficulties related to the listener. 

 
Difficulties related to the speaker 

Diploma level English students’ difficulties in listening comprehension related to the speaker are presented in the following 
table. 

Table 4. Listening Difficulties Related to the Speaker 
S. N. Items Never 

% 
Sometimes 
% 

Often 
% 

Always 
% 

19. I have problem due to the presence of hesitation and pauses 
on the part of the speaker. 

54 15 19 12 

20. I have problem because of the speaker’s unclear
pronunciation. 

53 11 26 10 
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21. I fail to understand the meaning without seeing the speaker’s
body language. 

55 22 13 10 

22. I have difficulty in understanding the text when the speaker 
speaks too fast. 

12 14 21 53 

23. I feel difficulty in understanding the text if there is no 
repetition. 

14 29 42 15 

24. I have difficulty to understand when the speakers speak with a 
variety of accents. 

31 27 21 21 

Listening difficulties related to the speaker 36.50 19.67 23.67 20.16 
Source: Researcher Questionnaire 

 
According to the results presented in table 4, for the item 19, 15% of students sometimes, 19% often, 12% always and 54% 

have problems due to the presence of hesitation and pauses of the speaker. Likewise, 26% respondents often, 10 % always, 11% 
sometimes and 53% never feel difficulties due to the speaker’s pronunciation. Regarding the item 21, 55% of the students never 
fail to understand the meaning without seeing the speaker’s body language, whereas 22% sometimes, 13% often, 10% always 
understands the meaning. In response to the item 22, 14% of the respondents sometimes, 21% often and 53% always and 12% never 
feel problems if the speaker speaks too fast. Regarding the item 23, 42% of the respondents often, 29% sometimes and 15% always feel 
difficulty in understanding the text if there is no repetition. But, 14% of the respondents never have such a problem. In response to the 
item 24, 21% students often, 27% sometimes, 21% always and 31% never have difficulty to understand when the speakers speak with a 
variety of accents. In conclusion, among the participants 20.16% of respondents always, 23.67% often, 19.67% sometimes, and 36.50% 
of respondents never have difficulties related to the speaker. 
 
Summing Up 

On the basis of the results of the research study, the major listening difficulties of the diploma level students are related to 
content; similarly, related to listener as the second source of problem; related to the linguistic features as the third source of difficulty; 
and related to speaker as the fourth source of problem. The results of this study have obvious implications for both teachers and 
students. Teachers need to be aware of the sources of listening and speaking comprehension problems. They need to first identify the 
problems and then find solutions to them. As listener- related factor is one of the main sources of problem for listening comprehension 
among students, students need to follow listening processes and the strategies, for example, improving concentration and memory, using 
both bottom- up and top-down processing, using schemata stored in their background knowledge and avoiding bad listening habits. 
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