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Abstract 

The COVID-19 pandemic has resulted in monumental changes to education throughout the world. After the COVID -19 
outbreak, higher education system in Jammu and Kashmir too shifted to remote learning to continue educating the students despite the 
COVID-19 predicaments. The teachers juggle a variety of roles and had to quickly adjust. In this article, teachers of higher education 
department of Jammu and Kashmir share their reflections regarding the influence of the pandemic on Education. They provide unique 
personal and professional perspectives that depict their abrupt shift to remote working and remote teaching. The intention of this study 
is to garner an understanding of teacher –student challenges during the pandemic, capture their strategies for success, and provide a 
space for further conversation and support about how the pandemic has impacted the education system of higher education institutions 
of Jammu and Kashmir. The study introduces how higher education is affected and how it can respond to future challenges where 
although online learning resources are proliferating in all education delivery modes, from traditional classes to distance learning, but 
institutions as well as teachers have not recognized their potential for addressing diverse student populations, providing them online 
with learning experiences according to their individual needs. 
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Introduction 

There can be no doubt that the crisis caused by the COVID-19 pandemic will be looked back on as a historic moment – one 
that could come to be seen either as an important turning point for humanity or as a huge missed opportunity, a milestone in the story 
of our deterioration and mismanagement of the planet. How we respond and the actions we take now will have a profound impact on 
the society of the future, including the future of education. Much has been written about the COVID-19 pandemic’s nefarious effects 
on learning: children have fallen behind; gaps in wealth and opportunity have been exacerbated; the economic fallout indicates a very 
difficult pathway ahead and the much-needed social interaction of schooling has been violently disrupted [1]. The sudden shift to the 
distance mode of teaching has highlighted and compounded existing inequalities in education [2]. A large proportion of teachers, 
including those teaching tertiary students at university, had little or no knowledge of the pedagogy of online teaching before 
lockdown, while, in contexts where significant numbers of learners are from deprived areas or homes, out of reach of technology and 
the internet, new gaps were created between learners. Community learning centers have also had to close their doors, disrupting access 
to learning for some of the most disadvantaged and marginalized adults, though many have managed the shift to online successfully, 
where the infrastructure allows [3-5]. 

 
As the world becomes increasingly interconnected, so do the risks we face. The COVID-19 pandemic has not stopped at 

national borders. It has affected people regardless of nationality, level of education, income or gender [6-8]. But the same has not been 
true for its consequences, which have hit the most vulnerable hardest. Under such shaky circumstances, retaining a sense of normality 
for learners and their teachers has been crucial. Given this unprecedented closure of learning institutions, one of the most pressing 
tasks facing educators is to ensure that students’ learning is uninterrupted. Making sure that learning never stops, the teaching learning 
shifted to online mode across the globe [9-11]. 
 

Unlike rest of the world, widespread closure of schools in Jammu and Kashmir has affected enormously to the educational 
system.  The lockdown due to COVID-19 is the J&K is second lockdown in a row as the first was imposed by the Central Govt. on 
August 5 when the special status of J&K was abrogated. The closure of educational institutions for more than one year has taken a 
heavy toll on the academic career of students. The Covid-19 pandemic has taught the entire world how necessity is the mother of 
invention by allowing educational institutions to adopt online learning and introduce a virtual learning culture but the situation in 
Jammu and Kashmir is altogether different as the restrictions on high-speed internet are making it difficult for the students to avail 
online courses and access information which is vital in their career building [12-15]. No doubt the Higher Education Department 
immediately opted for online learning. Some teachers recorded and uploaded their lessons online for the students to access and some 
were even more innovative and used Google Classrooms, Zoom, Wise App, and other online sites, but a greater majority of teachers 
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were not prepared to deal with online education due to different factors. Students from privileged backgrounds, supported by their 
parents and eager and able to learn, found their way past closed school doors to alternative learning opportunities. Those from 
disadvantaged backgrounds often remained deprived of all this after their colleges shut down. This crisis has exposed the many 
inadequacies and inequities in our education systems – from access to the broadband and computers needed for online education, and 
the supportive environments needed to focus on learning, up to the misalignment between resources and needs. 
 

Strengthening the educational planning and the infrastructure in the educational institutions can provide the students and the 
rest of the stakeholders with an opportunity to continue learning while preventing the spread of the virus. Such preventive measures 
can improve environmental hygiene to mitigate the transmission of the infectious disease. Hence, this study has been created to 
hopefully encourage other educational researchers to also document and produce research evidences on how the present pandemic has 
changed the working of the educational systems in the entire Union territory of Jammu and Kashmir. The proliferation of knowledge 
starts in the educational institutions. Consequently, the educational system, especially higher education, should prioritize literacy to 
adeptly deal with a future virus outbreak. 

 
Methodology 

The target population comprised teachers of higher education Department posted across different institutions of Jammu and 
Kashmir. The respondents in the target populations were taken by convenience sampling facilitated by different communication 
systems and social media. The study employed the descriptive survey design using the quantitative research approach. The researcher 
sampled teachers from the Higher education institutions across all regions of the Union Territory since all regions are equally affected 
by the closure of colleges. Online survey was employed to reach to the respondents since the outbreak did not permit physical contact 
of individuals. A simple random sampling was employed to select the sample for study as the simple random sampling enables 
researchers to ensure that all participants (teachers) had equal chances of being selected for the study. A total sample size was made up 
of 254 teachers comprising both male and female from rural as well as urban background.  

 
Research Instruments 

Structured questionnaire was constructed and used as the research instruments for collecting the data. The questionnaire was 
made up of close-ended items for the teachers to respond to. Close-ended questions according to Cohen, Manion and Morrison (2008) 
are quick to compile and straight forward to code, and do not discriminate unduly on the basis of how articulate the respondents are 
[16]. The four likert-type scale ranged from “Strongly agree’’ (SA), “Agree” (A), “Disagree” (D) to “Strongly Disagree” (SD) as 
according to Ary, Jacobs, & Razavieh (2002), the likert scale is one of the most widely used techniques to measure for descriptive 
survey studies [17]. 

 
Data Collection Procedure 

The google forms were used to design the questionnaire and administered it via email and social media platforms to get the 
responses from the target group. The researcher therefore used a simple random sampling technique to administer the study 
questionnaire to selected individuals after the purpose of the study was explained to them and the confidentiality assured. 

 
Data Analysis: The data collected from the questionnaire was presented in various sections as under. 

 
Participant Gender and Age and Class  

A total of 254 Students from different higher education Institutes of Jammu and Kashmir participated in the survey. The data 
shows that 142 (55.91%) of the respondents were males and 112 (44.09%) were females, 45 (18.37%) of the respondents were having 
a teaching experience of more than 15 years among which 32 were males and 13 Females, a total of 102 (41.63%), 59 males and 43 
females were having a teaching experience of 10-15 years, while 28 males and 36 females i.e. 64 (25.20%) and 20 males and 23 
females i.e. 43(16.93%) of total participants possess a teaching experience of 5-10 years and 0-5 years respectively (Table-1). 

 
Table-1: Teachers under study 

Class 
No of 
responden
ts 

Teaching Experience of Participants 
in years 
>15 Y 10-15Y 5-10 Y 0-5 Y 

Male 142 32 59 28 20 
Female 112 13 43 36 23 
Total 254 45 102 64 43 
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Response of participants to different Questions 
In response to the question, the data shows that only 19 (7.48%) strongly agree, 42(16.53%) agree that they are able to tech 

effectively from home whereas 138 (54.33%) disagree 48 (18.90%) strongly disagree and 07 (2.76%) did not respond to the question 
at all. The table -2 below shows that 62(24.41%) participants strongly agree and 142(55.90%) respondents agree that it is difficult to 
explain some concepts while teaching online whereas only 32(12.60%) Disagree and 15(5.91%) strongly disagree with it and 
03(1.18%) preferred not to respond the question. In response to a question regarding possession of necessary gadgets by the students 
for online teaching, 25(9.84%) respondents strongly agree that the students possess smart phones/other gadgets for online teaching 
36(14.17%) agree with it however154(60.63%)disagree and 34(13.39%) strongly disagree and are of the view that students don’t 
possess necessary equipments for online learning. 

 
The Table-2 in response to the research survey shows that only 08(3.15%) of the total respondents strongly agree to 

availability of good internet access to enable students learn online, 24(9.45%) respondents agree, 04 (1.57%) remained undecided, 
whereas a majority of respondents 176 (69.29%) disagree, and 42 (16.54%) strongly disagree to availability of good internet access to 
enable teaching-learning online.  The study further shows that 10(3.94%) of the respondents strongly agree and 19(7.48%) agree that 
online system of learning is effective to help students, and 02(0.79%) remained undecided, 154(60.63%) disagree, and 69(27.16%) 
strongly disagree to effective learning via online mode. Possessing better ICT skills to be able to teach and access other online 
learning platform 24(9.45%) and 148 (58.27%) of the respondents strongly agree and agree that they possess better ICT Skills 
whereas 30 (11.81%) disagree and 38 (14.96%) strongly disagree and are of the view that they don’t possess better ICT skills and 
14(5.51%) preferred to skip the question. 

 
Table-2: Response of participants to different Questions 

S.No Question Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

Other 

  Able to Teach effectively from the 
house 

19 
(7.48%) 

42 
(16.53%) 

138 
(54.33%) 

48 
(18.90%) 

07 
(2.76) 

  Online makes it difficult to explain 
some concepts 

62 
(24.41%) 

142 
(55.90%) 

32 
(12.60) 

15 
(5.91%) 

03 
(1.18%) 

  Students are equipped with necessary 
smart phones/laptops/desktops for 
online learning. 

25 
(9.84%) 

36 
(14.17%) 

154 
(60.63%) 

34 
(13.39%) 

05 
(1.97%) 

  There is good internet access to enable 
students learn online on their phone or 
laptop 

08 
(3.15%) 

24 
(9.45%) 

176 
(69.29%) 

42 
(16.54%) 

04 
(1.57%) 

  The online system of learning is 
effective and will help many students 

10 
(3.94%) 

19 
(7.48%) 

154 
(60.63%) 

69 
(27.16%) 

02 
(0.79%) 

  I have better ICT skills to be able to 
teach and access other online learning 
platform 

24 
(9.45%) 

148 
(58.27%) 

30 
(11.81%) 

38 
(14.96%) 

14 
(5.51%) 

  I was using online learning platform 
before the Lockdown too 

19 
(7.48%) 

31 
(12.20%) 

146 
(57.48%) 

49 
(19.29%) 

09 
(3.55%) 

  Department gave us orientation on the 
use of e-learning Platforms prior to the 
College/School closedown 

02 
(0.79%) 

07 
(2.75%) 

192 
(75.59%) 

48 
(18.90%) 

05 
(1.97%) 

 
Using online learning platform before the Lockdown, only 19(7.48%) of the respondents strongly agree, 31(12.20%) agree, 

09(3.55%) remained undecided, 146(57.48%) of the respondents disagree, and 49(19.29%) strongly disagree to using online learning 
platform before the Lockdown.  Study further shows that only 02(0.79%) respondents strongly agree with orientation on the use of e-
learning plate forms by department before lock down, 07(2.75%) of the respondents agree whereas 05 (1.97%) remain undecided. A 
major proportion of respondents 192(75.59%) disagree and 48(18.90%) strongly disagree on orientation by the department on use of 
e-learning Platforms (Fig-1). 
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Results and discussions 
The analysis of narratives identified different aspects and value codes, demonstrating the wide range, nuance, and depth of 

the experiences that teachers chose to share. The outbreak of COVID-19 has created many negative impacts on education. The 
teachers of educational institutions of Jammu and Kashmir have accepted the challenges and are trying their best to provide seamless 
support services to the students during the pandemic. Although, not all teachers/students are good at it or at least not all of them were 
ready for this sudden transition from face-to-face learning to online learning. Most of the teachers are just conducting lectures on 
video platforms such as Zoom; Google meet etc. which may not be real online learning without any dedicated online learning 
platform. 

 
No doubt, education system got the opportunity for transformation from traditional system to a new era. The study found out 

that the majority of teachers although possess better ICT skills to be able to teach online and access other online learning platform are 
not able to teach effectively to the students from home due to varied reasons. Some teachers are of the opinion that it is difficult to 
explain some of the concept through online mode whereas a majority of them opined that it is the poor internet connectivity and lack 
of required gadgets with the students by which they are not able to teach effectively to the students through online mode.  

 
As many students have limited or no internet access and many students may not be able to afford computer, laptop or 

supporting mobile phones in their homes, online teaching-learning may create a digital divide among students. The lockdown has hit 
the poor students very hard as most of them are unable to explore online learning. Thus, the online teaching-learning method during 
pandemic COVID-19 may enhance the gap between rich/poor and urban/rural. A good number of respondents are of the view that 
they were not teaching online mode of teaching before the Covid lockdown and thus the sudden shift from offline to online mode 
coupled with the lack of proper orientation on use of e-learning Platforms prior to the College/School closedown too is responsible 
for ineffective teaching learning process through distance mode (E-learning). As a positive effect, COVID-19 has accelerated 
adoption of digital technologies to deliver education. Educational institutions moved towards blended mode of learning. It encouraged 
all teachers and students to become more technology savvy. New ways of delivery and assessments of learning opened immense 
opportunities for a major transformation in the area of curriculum development and pedagogy. It also gives access to large pools of 
learners at a time. 

 
Conclusion 

COVID-19 has impacted immensely to the education sector of Union Territory of Jammu and Kashmir. The pandemic 
confronted most institutions, teachers and students with a sudden and unprepared shift towards online teaching and learning. The main 
factors impacting this change include the availability of technical infrastructure, accessibility of the institute, capacity building of 
teachers, and distance learning competencies, including the availability of devices and network with students. Colleges, particularly in 
rural areas, were unable to fully shift online due to a lack of technical infrastructure. It was also challenging for faculty to make this 
unexpected and unprepared shift to online learning. This was more challenging for science subject teachers and several other 
disciplines that involve practical learning. Timely completion of the semester and conducting examinations were among the biggest 
concerns emanating from the COVID-19 pandemic.  We found that teachers offered students the most important support at the 
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institution levels during the pandemic. On the other hand, the lack of computer skills and the perception of a relatively higher 
workload prevented students from perceiving a higher performance while adapting to the ‘new normal’; namely, education from a 
distance. Socio-demographic (and geographic) factors also played an important role in the students’ perception of different aspects of 
academic work/life as the empirical results suggest that the transition from offline to online lectures due to the Covid-19 crisis had a 
stronger effect on students from rural and poor financial background. 

 
No doubt, the pandemic transformed the conventional chalk-talk teaching model to one driven by technology with the single 

stroke of a pen. This COVID-19 crisis forced a move towards online teaching and learning, thereby creating space for more flexible 
learning possibilities, exploring blended learning, and mixing synchronous learning with asynchronous learning. The pandemic has led 
to the capacity building of staff and faculty, compelling them to learn and test new tools and systems for online teaching and learning. 
This obviously has led to an increase in innovation in teaching pedagogies, as well as delivery modalities. The pandemic has worked 
as a wake-up call and demonstrated the importance of technology in teaching, learning, and research.  Policy-level intervention is 
required to improve this situation. Further exploration and investigation on effective pedagogy for online teaching and learning is an 
area for research.  The affordability and accessibility for all the learners of varied economic background is identified as a challenge, 
for which the educational tools developer could focus on customization. The policy level intervention is also vital. Education system 
needs to invest on the professional development of teachers, especially on ICT and effective pedagogy, considering the present 
scenario. Making online teaching creative, innovative and interactive through user-friendly tools is the other area of research and 
development. This would assist and prepare the education system for such uncertainties in the future. 

 
The lesson learnt from the COVID-19 pandemic is that teachers and students/ learners should be oriented on use of different 

online educational tools. Department as well as institutions needs to develop creative strategies to ensure that all children must have 
sustainable access to learning during pandemic COVID-19. The policies must include various individuals from diverse backgrounds 
including remote regions, marginalized and minority groups for effective delivery of education. As online practice is benefitting the 
students immensely, as such after the COVID-19pandemic when the normal classes resume, teachers and learners should be 
encouraged to continue using such online tools to enhance teaching and learning. 
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