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Abstract 
Teacher’s attitude is a prerequisite predictor which is ensuring the objective of inclusive education of CWSNs. Positive 

attitude should be developed among the teachers from the training period. There are several factors predicting the attitude of pre-
service teachers like curriculum of the teacher training institution, experience of pupil teacher with CWSNs, gender, qualification, 
knowledge and awareness about policies and Acts for CWSNs. This study focuses on attitudes of pre-service teachers towards 
inclusive education of children with special needs in relation to their awareness about policies and acts for CWSNs in India. For this 
study total 100 secondary pre-service teacher was used as sample by using stratified random sampling from five districts (Cuttack, 
Khorda, Jajpur, Keonjhar and Bhadrak) of Odisha those who are continuing their training in SCERT and DIET. In this study survey 
method was employed and for collection of data self-developed closed ended questionnaire and Teachers’ Attitudes towards Inclusive 
Classrooms (STATIC) developed by Cochran (1999) were employed. For Analysis of the data t-test and Person product moment 
correlation(r) was employed. Result of the study showed that attitudes of pre-service teachers towards inclusive education of CSWNs 
is not significantly difference in relation to their gender and stream. It was also found that there is positive significant correlation 
between awareness of policies and Acts for CWSNs of pre-service teacher and their attitude towards inclusive education of CWSNs. 
The findings of the study might helpful for policy maker, teacher education institutions and conducting further research.  

 
Keywords: Inclusive Education, Policy awareness, Attitudes, CWSNs. 
 
Introduction 

All human beings are born free and equal in dignity and rights (UDHR, 1948). They are entitled to their human rights without 
discrimination of any kind such as race, colour, sex, ethnicity, age, language, religion, political or other opinion, national or social 
origin, disability, property, birth or other status (UNICEF, 2017). Every child have also the right to education, including children with 
disabilities. The term ‘inclusive education’ plays a strategic role in this concern as it enables Children with Special Needs (CWSNs) to 
make study in regular school. Several initiatives have also been taken internationally in this respect to include CWSNs into regular 
schools and for the promotion of inclusive education such as the Salamanca Conference (1994), Dakar Framework (UNESCO, 2000), 
Millennium Development Goals (United Nations, 2008), UN Convention on the Rights of Persons with Disabilities (UN Enable, 
2008) and the UN Sustainable Development Goal 2015. India also following the footstep and made several Policies and Acts for 
mainstreaming CWSNs in the field of education. Some of them are like: Article 21 & 21(A), Article 29 (2), Article 41, Article 45; and 
policies like Kothari Commission (1964-66), National Policy on Education (1968), IEDC (1974), NPE (1986), Plan of Action (1992), 
RCI Act (1992), DPEP (1994), PWD Act (1995), NTA Act (1999), SSA(2000), National Policy for Persons with Disabilities (2006), 
Right to children to Free and Compulsory Education Act (2009) and Rights of Persons with Disabilities Act 2016. However, the 
essence of inclusive education realised in school depends upon the teacher’s attitudes (Bhatnagar & Ajay, 2014; Dias & Cadime, 
2016). Research suggested that belief and attitudes towards inclusive education should develop from teacher training period ((Kagan, 
1992; Pajares, 1992; Richardson, 1996). Like attitude, researchers have also found that pre-service teachers’ perceived teaching-
efficacy regarding inclusive education has direct relevance to what teachers do in the actual classroom (Moeller & Ishii-Jordan, 1996; 
Paneque & Barbetta, 2006; Sharma, Loreman, & Forlin, 2011). There are so many variables predicts the attitudes and self-efficacy of 
pre-service teacher towards inclusive education like curriculum of the teacher training institution, experience of pupil teacher with 
CWSNs, gender, qualification, knowledge and awareness about policies and Acts for CWSNs. But the researcher has found lacuna of 
relation of policies and Acts with attitude and self-efficacy of pre-service teacher towards CWSNs in regular schools. Thus, teacher 
preparedness during training period towards inclusive class especially for CWSNs should be an important aspect of teacher education. 
Hence, keeping the specific needs in mind the researcher has made an attempt to explore the relation of attitudes of pre-service pupil 
teacher towards inclusive education of CWSNs in relation to Policies and Acts.  

 
Status of Person with Disabilities   

UNESCO Institute for Statics (UIS, 2019) shows that 15–29-year-olds with disabilities are less likely to have attended 
school. In India as per census report of India 2011, out of the 121 Cr population, about 2.68 Cr persons are ‘disabled’ which is 2.21% 
of the total population., nearly 55% (1.46 Cr.) are literates.13% of the person with disability has matric/ secondary education but are 
not graduates and 5% are graduates and above. As per National Sample Survey (NSS) Report 2018, in India 52.2% person with 
disability are literate of age 7 years and above, 19.3% person with disability of age 15 years and above completed education secondary 
and above, 62.9% person with disability who enrolled in ordinary school, 23.1% person with disability who are currently attending in 
ordinary school, 9.6% person with disability who are currently not attending in ordinary school due to onset of disability. Only 4.1% 
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person with disability who ever enrolled in special school, out of them only 2.0% person with disability who are currently attending in 
special school. U-DISE (2015-16) Report shows that 25, 64,855 CWSN children have enrolled in school from class I to class XII. In 
elementary education 89.11% CWSN children enrolled to the total CWSN children, 8.52% CWSN children enrolled in secondary to 
the total CWSN children and only 2.37% CWSN children enrolled in higher secondary to the total CWSN children. In Odisha the 
enrolment status of CWSN children is very poor, from the elementary to higher secondary level total CWSNs 11, 17,323 have 
enrolled. Out of them 91.77% CWSNs have enrolled in elementary level, 7.96% CWSN children have enrolled in secondary level and 
only 0.26% CWSNs have enrolled in higher secondary education to the total CWSN enrolled (U-DISE, 2015-16).  

 
Review of the Literature 

Teacher attitude is one of the most important variables in the education of children with disabilities (Smith, 2000). Several 
researchers have stressed that for understanding of the willingness of the general teacher to include CWSNs in the classroom it is 
necessary to understand the attitude of the teachers towards CWSNs (Roberts & Zubrick, 1992; Hasazi et al., 1994; Smith, 2000; 
Earle, et.al. 2011; Hofman & Kilimo, 2014). Studies conducted in India and abroad has suggested that for developing positive attitude 
among pre-service teachers regarding inclusive education especially for CWSNs few things like demographic variable of the pre-
service teacher, curriculum practices in the training institution, policy awareness related person with disability and experience of the 
pre-service teachers with disability students should be taken care of. The handling of special children is also a very challenging task. If 
the teacher is not properly skilled to handle the special children it will become a challenging task to handle inclusive class. For the 
purpose of skilled teacher there are in-service and pre-service training has been conducted across the world. Several research studies 
revealed that pre-service teacher education preparation is very important factors for appropriate achieving the goal of inclusive 
education. Researchers like Golder, Norwich, & Bayliss, 2005, Pearson, 2007 and Florian & Linklater, 2010 have argued that well-
designed pre-service teacher education programs positively impact upon pre-service teachers regarding inclusive education. 
Researcher like Sarvanabhavan et.al (2010), Pingle et.al (2015), Jitendra (2016), and Kumari (2019) have identified that pre-service 
teachers have positive attitude towards inclusive education, but they have not efficacy to handle the disability children because of the 
curriculum practices, pedagogy skill to handle special children in the teacher training institution is not appropriate. Professional 
development training programme in the training institution also develop positive attitude towards inclusive education and children 
with special needs (Parua, 2012; Costello, 2013). Experience and interaction with disability children develop positive attitude and 
confidence among pre-service teachers towards inclusive education and children with special need (Deppler & Sharma, 2013; 
Horzum, 2018, Mahid & Bukamal, 2019). Gender is a strong predictor towards attitude and efficacy of pre-service teacher towards 
handling inclusive class along with disability children (Shaukat et.al, 2010; Opokua et.al, 2020). Knowledge of policy and act related 
person with disability an important predictor to develop positive attitude among pre-service teacher and enable them to address the 
learning needs of the students with disabilities. (Elhoweris & Alsheikh, 2006; Gartia & Saharma, 2012; Ahsan etal., 2012; Tumakya & 
Miller, 2019). Studies conducted by Sharma et.al. (2007), Gupta & Tandon (2018), and Mahdi etal. (2019) found that there is no 
significant relation between knowledge of policies and Acts related person with disability and their concern and attitude towards 
CWSNs.   

 
Rationale of the Study  

After retrospectively in depth insight of the above literature the researcher was concluded that though variables like 
curriculum practices in teacher training institution, demographic variables of the pupil teacher, inclusive skill development  in the 
training institution, experience with children with special needs have significant impact upon the attitude and self-efficacy of pre-
service pupil teacher towards CWSNs, But variable like Knowledge about policies and Acts  related to CWSNs  in relation towards 
attitudes and self-efficacy of pre-service teacher is in a dilemma. Studies conducted by Sharma et.al. (2007), Gupta & Tandon, (2018) 
and Mahdi et.al, (2019) said that the attitude of pupil teacher cannot be differentiated on the basis of their previous awareness towards 
inclusion and awareness about policies and Acts related person with disability. Some studies also found that knowledge of policy and 
act related person with disability an important predictor to develop positive attitude among pre-service teacher and enable them to 
address the learning needs of the students with disabilities (Sharma et.al, 2006; Gartia & Saharma, 2012; Ahsan et.al, 2012; Deppler & 
Sharma, 2013; Pingle et.al, 2015; Tumakya & Miller, 2019; Opokua et.al, 2020). Due concerning the mismatch of awareness of 
policies and Acts in relation to attitudes of pupil teachers towards CWSNs researcher was developed a keen interest to explore the 
credibility idea behind relation of attitude of Pre-service teacher towards inclusive education of CWSNs and awareness about policies 
and Acts for CWSNs in India. 

 
Objectives of the Study 
Based on the identified needs, the study focused on the below mentioned specific objectives: 
1. To study the awareness of pre-service pupil teachers about policies and Acts for CWSNs. 
2. To study attitude of pre-service pupil teachers towards inclusive education of CSWNs in relation to their gender and stream. 
3. To study attitude of pre-service pupil teachers towards inclusive education of CWSNs in relation to their level of awareness about 

policies and Acts for education of CWSNs. 
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Hypotheses of the Study  
H01: There is no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 

relation to their gender.  
H02: There is no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 

relation to their stream. 
H03: There is no significant relation between attitudes of pre-service pupil teachers towards inclusive education of Children with 

Special Needs (CWSN) in relation to their level of awareness about policies and Acts for education of CWSNs. 
 
Methodology 

In this study the researcher was used survey method. The target population of the study is all the state government pre-
service secondary Pupil teacher in Odisha continuing their training in SCERT and DIET training college, and the total strength of 
secondary pupil teacher in Odisha is 2000. The sample consisted of 2nd year pupil teacher for obtaining the data. The researcher was 
purposively selected five districts Cuttack, Khorda, Jajpur, Keonjhar and Bhadrak, then after   adopted “Stratified Random 
sampling” to obtain the desire sample from the population. The number of participants was taken 10% of the total population, it was 
(n=100), male (n=49), female (n=51).  This study was delimited on pre-service teachers of teacher training institution under SCERT 
and DIET in these following district Cuttack, Khorda, Jajpur, Keonjhar and Bhadrak. 

 
Tools 
 A closed ended Questionnaire was developed by the researcher test the level of awareness of pre-service teachers on Policies 

and Acts for CWSNs, it has covered policies like Kothari Commission, NPE (1986), SSA (2001) and Samagra Shiksha Abhiyan 
(2017), Acts like, RCI Act (1992), PWD Act (1995), and NTA Act (1999), RTE Act (2009), RTE Amendment Act (2012), 
RPWD Act (2016). It has consisted total 16 items, each correct response has one score. For measuring the level of awareness, the 
investigator has fixed three parameters, such as  

Level of 
Awareness 

Low Moderate High 

Score limit 0-7 8-11 12-16 
 For investigating the attitude of pre-service teachers, the investigator was adapted Scale of Teachers’ Attitudes towards Inclusive 

Classrooms (STATIC) developed by Cochran in (1999). 
 For collecting the basic information from the participants, the investigator was taken the help of google form. 
 Data were analysed by using‘t’-test and Pearson’s product moment correlation (r) as data analysis technique with using SPSS 

as a statistical data analysis tool. 
 
Analysis and Interpretation of data 
Objective no 1: To study the awareness of pre-service pupil teachers about policies and Acts for CWSNs. 
Table 1: Score of awareness of pre-service pupil teachers about policies and Acts for CWSNs. 

Level of Awareness Low Moderate High 
No of respondents 29 57 14 

 
Table no 1 Indicate that Maximum no(57%) of pupil teacher have moderately aware about Policies and Acts for CWSNs and around 
thirty percent of the respondents have less aware about policies and Acts for CWSNs, Whereas only few respondents (14%) have 
highly aware about the policies and Acts for CWSNs. The above data has been showed in below mentioned pie chart 

 
Objective no 2. To study attitude of pre-service pupil teachers towards inclusive education of CSWNs in relation to their 
gender and stream. 
 

With this objective the researcher has proposed two hypotheses with concerning the two variables like gender and stream. 
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H01- There is no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 
relation to their gender. 
Table 2: Difference between mean of attitude score of pre-service male and female teachers.  

Gender N Mean SD Df t-
value 

P-
Value 

Male 49 52.55 9.242 98 .502* .617 
Female 51 53.57 10.9 

*Not Significant 
 
From the table 2 attitude score of male and female pre-service teachers towards Inclusive education of CWSNs are 52.55 and 53.57. 
Obtained t-value and p-value are -.502 and .617 respectively. Here obtained t-value is less than the table value 1.98 at 0.05 level of 
significance. Hence, the null hypothesis “There is no significant difference between attitudes of pre-service pupil teachers towards 
inclusive education of CSWNs in relation to their gender” is retained. 
 
H02- There is no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 
relation to their stream. 
Table -3: Difference between mean of attitude score of pre-service Arts and Science pre-service teachers.  

Stream N Mean SD Df t-value P-Value 
Arts 44 55.18 10.734 98 1.879* .063 
Science 56 51.41 9.312 

*Not Significant 
 

The above table-3 indicates that mean score of attitudes of arts and science pre-service teachers towards inclusive education 
for CWSNs are 55.18 and 51.41 and p- value and t- value are .063 and 1.879 respectively. Here, obtained t- value is less than table 
value (1.98) at 0.05 level of significance. Hence, the null hypothesis ‘There is no significant difference between attitudes of pre-
service pupil teachers towards inclusive education of CSWNs in relation to their stream’ is retained. 

 
Objective no 3. To study attitude of pre-service pupil teachers towards inclusive education of CWSNs in relation to their level 
of awareness about policies and Acts for education of CWSNs. 
Table-4: Coefficient Correlation between attitude and awareness of pre-service teachers. 

Variables Mean SD N Coefficient 
Correlation (r) 

Awareness 9.00 2.327 100 .438** 
Attitude 53.07 10.008 

** Correlation is significance at the 0.01 level 
 

Table -4 indicate that the mean score of awareness and attitude of pre-service teachers are 9.00 and 53.07 respectively and the 
coefficient correlation between awareness and attitude of pre-service teachers is .438. Here obtained coefficient correlation value 
(.438) is greater than the table value (0.254) at 0.01 level of significance. Hence the null hypothesis ‘There is no significant relation 
between the self-efficacy of pre-service pupil teachers towards inclusive education of CWSNs in relation to their level of awareness 
about policies and Acts for CWSNs’ is rejected. So, there is significant moderate correlation between attitude of pre-service teachers 
towards inclusive education of CWSNs and the level of awareness of pre-service teacher about policies and Acts for education of 
CWSNs. 

 
Discussion  

Looking at the data analysed with respecting three different objectives in the study indicated that (Table no 1) maximum 
number of participants were moderately aware about Policies provisions and mandates of Acts for CWSNs, whereas only 14 percent 
of participants were highly aware and 29 percent of pre-service teachers were less aware about policies and Acts for CWSNs. While 
focusing at the second objective, attitude of pre-service teacher towards Inclusive education of CWSNs with respecting their gender 
and stream, it was found that there is no significant difference of attitude of pre-service teachers among male and female (Table -2) as 
well as between Arts and Science (Table-3) pre-service teachers, which is disprove the previous studies conducted by (Shaukat et.al, 
2010; Opokua et.al, 2020). In the third objective of the study, data from the (table no -4) indicating that there is significant moderate 
correlation (r=.438) at 0.01 level of significance between attitude of pre-service teachers towards inclusive education of CWSNs and 
the level of awareness of pre-service teacher about policies and Acts for education of CWSNs. The finding of the study align with the 
findings of Sharma et.al, 2006; Gartia & Saharma(2012); Ahsan et.al,(2012), Deppler & Sharma,(2013), Pingle et.al, 2015) Tumakya 
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& Miller, 2019; Opokua et.al, 2020 while this finding is in contrast Sharma et.al. (2007), Gupta & Tandon, (2018) and Mahdi et.al, 
(2019).  

 
Major Findings 
The major findings of the study are as follows: 
1. Maximum number of pre-service teachers (57%) moderately, Fourteen percent (14%) were highly aware and around 30% were 

aware about policies and Acts for Inclusive education of CWSNs. 
2. There exist no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 

relation to their gender. 
3. There exist no significant difference between attitudes of pre-service pupil teachers towards inclusive education of CSWNs in 

relation to their stream. 
4. There exist significant moderate correlation between attitude of pre-service teachers towards inclusive education of CWSNs and 

the level of awareness of pre-service teacher about policies and Acts for education of CWSNs. 
 

Educational Implication of the Study 
 The findings of the study could impact on pre-service teachers’ attitudes towards inclusive education of CWSNs which could help 

their future professional development. Though there is no significant difference of attitude of pre-service teacher towards inclusive 
education of CWSNs was noticed with respecting their demographic variables (gender, Stream), they should aware about policies and 
provisions and Acts for CWSNs. Teacher education institutions as well as ministry of education should organise different workshop, 
seminar, discussion forum for arising pre-service teachers’ awareness about policies and acts for CWSNs. This study also helpful for 
pre-service teachers to get an insight how their level of awareness about policies and Acts for CWSN impact upon their attitude to 
handling CWSNs. The teacher educators as well as the principal of the training institution should take initiatives for developing 
positive attitude and self-efficacy among secondary pupil teacher to handling CWSN in the classroom.    

 
Limitations      
  The study has limited only pre-service secondary teacher in five districts of Odisha, it would be useful to conduct across the 

state as well as in India. In this study attitudes of pre-service teachers towards CWSNs in inclusive education was included, it could be 
conduct to study the attitude of pre-service teachers to diverse students in inclusive setting. This study also limited on awareness of 
pre-service teachers on Indian policies and Acts for CWSNs. It could be including the international policies and UN provisions for 
Education of CWSNs in inclusive education.This study would be conduct to study self-efficacy and anxiety and stress of teachers 
while dealing in inclusive classroom with using qualitative as well as mixed method research design.     
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