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Abstract 
Inclusive Education is the wider concept of Education for all. Inclusive Education emphasizes in a common learning environment 
where students from different backgrounds and with different abilities can learn together. The curriculum and the teaching strategies 
also should be innovative for inclusive teaching-learning. Previous researches have shown that there are lots of obstacles to fulfil the 
mission of Inclusive Education. The present study emphasizes the innovative and advanced strategies of teaching inclusive students 
and the challenges to implement these strategies in real. The paper discusses the challenges of implementation of innovation in 
inclusive education in two aspects of time: 1) Challenges of implementation before COVID-19, 2) Challenges of implementation 
during COVID-19. The present study is a review-based research. A detailed study on newspapers, articles of related aspects, and 
internet sources are taken as secondary data. The study reveals that though the mission of inclusive education has a noble intension for 
quality education, the real picture in implementing this thought is not promising. The time before COVID-19, there were already 
limitations of successful implementation of inclusive teaching-learning, and the time during COVID-19, new limitations, and 
challenges have emerged. Government initiatives are very much needed for the Inclusive Education system in India at the time of 
COVID-19.  
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Introduction 

‘Inclusive education is an ongoing process aimed atoffering quality education for all while respecting diversity & the 
different needs & abilities, characteristics & learning expectations of the students & communities, eliminating all forms of 
discrimination’ (UNESCO, 2008). 

 
Over the years, lots of changes happened in the educational policies in India for the betterment of the educational system. The 

necessity for the inclusion of students of different needs in mainstream education is deeply appreciated by the Government of India. 
The global Education for All movement, led by UNESCO, aimed to meet the learning needs of all children, youth, and adults by 
2015. UNESCO promotes the ultimate goal of inclusive education which it views as a means of ensuring a quality education for all 
and achieving wider social inclusion goals (Rice, D. 2011). UNESCO advocates that if children with disabilities get accommodated in 
the inclusive classroom, it will be more cost-effective and will lead to a more inclusive society. Accessibilities of ICT supports to 
enable more awareness and implementation of inclusive education. In the movement towards inclusive education,curriculum 
development and teaching practices have received considerable attention. In general, the curriculum in inclusive schools must be 
“flexible and adaptable, designed to reduce environmental barriers of students who may disadvantage [sic] from regular education” 
(UNESCO IITE page 110). “Education must fit the diversity of learners we find (or should find) in every school, in every classroom, 
in every country” (Mitchell, D. 2012).   
 

So, for inclusive education teaching methods should be innovative to meet the diversity of the students so that easily students 
can cope up with the learning environment. Based on the previous researches the present study discusses the innovative and advanced 
steps that are taken as a teaching strategy of inclusive education. Besides that, the challenges of implementing those innovations are 
also discussed in this study based on two time periods: Before the time of COVID-19 and during the time of COVID-19 in India. 
 
Research Questions 
The current research poses the following questions which give a focus and definite direction to the research process: 
1) What are the innovative and advanced strategies for teaching-learning in inclusive education? 
2) What are the general challenges of inclusive education for the success of it before the time of COVID-19? 
3) What are the new challenges of inclusive education during the time of COVID-19?  

 
Objectives of the study 
Given the basic research questions and background of the study the researcher identified the following objectives: 
1) To study the innovative and advanced strategies of teaching-learning in inclusive education. 
2) To find out the general challenges of implementing innovations in inclusive education before the time of COVID-19. 
3) To find out the new challenges of inclusive education during the time of COVID-19. 
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Methodology 

The present research is a review-based study. The secondary data sources have been taken from the articles of related aspects, 
newspapers, relevant books, and e-resources. 

 
Historical perspective of Inclusive Education 

Around the world, inclusive education becomes a centre point for educational policies and development. Inclusive education 
starts its journey from special education which concerns with the segregation through integrating children with special needs (CWSN). 
Children with disability studies either in special schools or in a regular mainstream school. But the choices become limited for them 
because of the mentality of society. Teachers of mainstream schools are often feeling a negative attitude towards the special child.  
Parents of a special child worried to send their child to a mainstream school for those negative mentalities. Special Education as a 
distinct system of education for disabled children outside the mainstream education evolved way back in the 1880s in India. It 
was assumed that children with disabilities had some special needs that could not be encountered in the mainstream.  After that, the 
term integrated education arrived in the educational system for the equalization of students of different needs in the mainstream. 
Integrated education and Inclusive education exactly are not the same. Where in integrated education, the learning problem of a 
disabled child is considered a falt of the child itself but in inclusive education, the failure of a student is considered as the falt of the 
whole system. An inclusive class may include children with disabilities or gifted children, children from remote ornomadic 
populations, street or working children, linguistic or cultural minorities, children belonging to ethnic, or childrenfrom other 
disadvantaged or marginalized groups.The GOI had undertaken formal initiatives on Integrated Education for Disabled Children 
(IEDC) scheme in1974 (NCERT, 2011). The Kothari Commission (1966) which emphasized the importance of educating children 
with disabilities during the post-independence period. The National Policy on Education, 1986 (NPE, 1986), and the Programme 
of Action (1992) stressthe need for integrating children with special needs with other groups. In the late ’90s the idea of inclusive 
education is added in District Primary Education (DPEP). A zero rejection policy has been adopted under SSA (Sarva Shiksha 
Abhiyan), which ensures that every child with Special Needs (CWSN), irrespective of the category, kind, and degree of disability, is 
provided with a significant and quality education. National Curriculum Framework (NCF) 2005 has placed a clear context of inclusive 
education. In 2005, the Ministry of Human Resources Development (MHRD)executed a National Action Plan for the inclusion in 
education of children and youth with disabilities. Besides that, to assist the inclusive educationof disabled children in the 9th and 10th 
classes,IEDC (Integrated Education for the Disabled Children) was revised and named “Inclusive Education of the Disabledat the 
Secondary Stage” (IEDSS) in 2009-10. This scheme is now included under Rashtriya Madhyamik Shiksha Abhiyan (RMSA) from 
2013. 

 
Innovative and advanced strategies in Inclusive Education 

According to Julka, A. (2012), all students benefit from inclusive education. She showed a structure of inclusive education 
which indicates different aspects of inclusive education. The figure is given below:  

 
 
 

Figure 1: Inclusive Education = V+P+5As+S+R+L 
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 Some general teaching-learning steps for inclusive education (NCF, 2005) 
To starting an inclusive class, the teacher should follow the mentioned steps to teach: 
1) Special teachers should fully be included in the teaching-learning process. 
2) Specially designed materials should include to assist and enhance growth and development. 
3) Developing the strengths and abilities of the students. 
4) The class teacher should responsible for all the children. 
5) Promoting self-reliance and inculcating critical thinking, decision making and problem-solving, etc. 
6) Nurturing all aspects of the personality of the students equally. 
7) Simplifying content by changing the level of difficulty. 
8) Teaching functional skills, social, and motor skills (especially for a disabled child) to the children. 
 
 Innovative teaching strategies for inclusive education  
1) Use different visual aids,  
2) enlarge text,  
3) plan more concrete examples,  
4) provide hands-on activities,  
5) place students in cooperative groups,  
6) pre-teach key concepts or terms before the lesson. 
7) Proceed from simple to complex or concrete to abstract, 
8) Using step by step, scaffolding, concept maps, projects,  
9) Using prior knowledge,  
10) Use brainstorming for students,  
11) The dramatization of the lesson,  
12) Giving extra time to them,  
13) Giving alternative activities,  
14) Drill activities, 
15) Shortening assignments,  
16) Organizing excursions/ trips, 
17) Using large fonts to deliver any writing for a visually challenged child,  
18) Using braille or tacitly coded material, toys or blocks,  
19) Use carbon or xerox copy of notes, hand puppets, 
20) Give multiple-choice questions,  
21) Arrange creative sessions like children's literature, magazines, and journals, etc. 
22) Visual vocabulary sheets (displayingwords with pictures) on the topic taughtcan be prepared for the students. 
 

 
Figure 2: Visual Vocabulary Sheets (Source: Julka, A., 2012) 

 
23) By touching the grill,many patterns can be explained. Rules of patterns can be explained through group activity.The teacher can 

ask the students to tell their names one by one so that other students can identify the pattern. (Julka, A., 2012) 
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Figure 3: Patterns explained by group activity (Source: Julka, A., 2012) 

 
24) Teachers should use activity and demonstration methods for teaching.The teacher can take the students outside and show 

aeroplanes,birds, insects, etc. Flying can be explained by playing on swings. (Julka, A., 2012) 

 
Figure 4: Activity and Demonstration Method (Source: Julka, A., 2012) 

 
25) To explain the ‘Function of roots’, children can be asked to touch a plant uprooted just. The child can differentiate between plants 

that are alive or dead. (Julka, A., 2012) 

 
 

Figure 5: Explanation by touching the objects (Source: Julka, A., 2012) 
 
26) Word Maps can be used to teach abstract vocabulary by using examples, non-examples, and concrete representations.  
 
Challenges in Inclusive Education at the time before COVID-19 

Inclusive education always faced various challenges from different aspects. Though it is a noble thought for quality education 
for all, the implementation of innovations in inclusive education never gets success. UNESCO report Wednesday, July 3, 2019, said 
that three-fourths of the children with disabilities at the age of five years and one-fourth between 5-19 years do not go to any 
educational institution (India Today, July 4, 2019). The reasons are the real challenges of it. Challenges are mostly felt by educators, 
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the administrative body of the school, parents, training courses in Teacher Education, lack of awareness, lack of technological 
knowledge, etc. 
 
Educator: Teachers do not feel comfortable teaching disabled children in an inclusive class because of the lack of knowledge and 
training about how to teach a special child along with an un-disable child. So, various researches showed a negative attitude of 
teachers towards the inclusion of a special child in a regular normal class. It was found that some teachers gave a negative attitude to 
accept a child with cognitive disabilities compare to the child with physical disabilities. It was also found that female teachers showed 
a more positive attitude than the male teachers towards the disabled child.  Lack of pre- and in-service training is also the reason for 
the negative attitude of the teachers. (Beyene, G &Tizazu, Y., 2010) 
 
The administrative body of the school: The majority of the schools in India are poorly designed and unstructured to meet the need 
for an inclusive environment. There is a lack of disabled-friendly transport services. Besides this, architectural barriers are also vital 
hindrances as school buildings do not have facilities of ramps, accessible toilets, etc.Teaching methodology and rigid curriculum act 
as a barrier for inclusive teaching-learning. Teaching methods are not flexible for a different kind of disabled child. 
 
Parents:  Parents are often afraid to send their disabled child to a normal school because of the fear of negligence of their child as 
many teachers nurtured a negative attitude towards their child. Sometimes parents do not have exact knowledge and information about 
the kind of disabilities of their child. Due to a lack of knowledge in inclusive education, parents admit their disabled children in 
special schools.  
 
Training courses in Teacher Education: Teacher education should be more updated. Pre-service and In-service training is very 
much needed for the teachers. Teacher Education curriculum has added the course of inclusive education but needs to apply these in 
real inclusive teaching-learning. 
 
Lack of awareness:  Peoples are not aware of the concept and differentiate between the term Special education, Integrated education, 
and Inclusive education. At first, need to aware and clear the concept of three major aspects of education. The need for inclusive 
education also should be shared with all the sections of people. 
 
Lack of technological knowledge: The use of technology is very much important for the successful implementation of inclusive 
education in all levels of the educational system. The use of ICT essentials to cope up with the diverse needs of the disabled child. So, 
as many teachers are not technology-friendly, they cannot utilize innovative teaching methods. 
 
Challenges in Inclusive Education during the time of COVID-19:Today's world is already struggling due to the pandemic situation 
of COVID-19. The educational system has already been affected due to lockdown. In this situation, the thought of inclusive education 
is a vital challenge for the whole educational system. The time before COVID-19, there were already limitations of successful 
implementation of inclusive teaching-learning, and the time during COVID-19, new limitations, and challenges have emerged.  
  

The challenges may be identified based on the above challenges and the current situation during COVID-19. The relevant 
challenges are discussed below: 
 

At the time of the lockdown online teaching is the only way out for the teaching-learning process. As the knowledge of 
technology is one of the vital weaknesses for some educators and the students also, it will be difficult for them to cope up with the new 
system. Not only that, even in many rural areas there are no sufficient internet connections and digital devices are available in students 
of different needs and also in un-disable students. There is a very low penetration of smartphones with internet access among the 
economically weaker sections of the society in India, at about 8% (NEWS CLICK, July 25, 2020).A study done by an NGO of over 
40,000 children, covering 23 states in April, found that about 56 percent of children did not have smartphones. Apart from the devices, 
the other issue was connectivity problems with the Internet (The Tribune, August 24, 2020). According to data released by the 
Ministry of Statistics and Programme Implementation for 2017-18, only 10.7 percent of Indians have computers while 23.8 percent 
have internet facilities. 

 
“A nationwide survey of villages conducted by the Ministry of Rural Development in 2017-18 estimated that 16 percent of 

households received one to eight hours of electricity daily, 33 percent received nine-12 hours and only 47 percent received more than 
12 hours of electricity a day” (DECCAN Chronicle, July 27, 2020). 

 
As the special child needs the activity-based learning style, during the time of lockdown it is impossible to do the same. In 

inclusive education, the learning environment is very important for students with different needs. Due to lockdown, academic 
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institutions are closed by the government of India, students are not getting the school environment. values education, morality, well 
behaviour, respectful and friendly attitudes only be taught in a school environment.The 2020 Global Education Monitoring (GEM) 
report by UNESCO shows that all over the world, layers of discrimination based on gender, remoteness, wealth, disability, 
ethnicity, language, and other factors deny children the right to quality education.It notes that the exclusion has been heightened 
during the Covid-19 pandemic, estimating that about 40% of low and lower-middle-income countries have not supported 
disadvantaged learners during school shutdown. It calls for countries to focus on those left behind as schools reopen to foster 
more resilient and equal societies.It is seen that there is anenormous digital divide in India. For people with disabilities, we need 
to give more focus on continuous education. There is a digital divide among PWDs too. Those who are tech-savvy and have 
resources can still access education online, but others who have gone to government schools and studied through the Braille 
system will find it difficult to adapt to these changes. M Srinivasulu, founder president of Network of Persons with Disabilities 
Organisation, says: “People with dyslexia, autism and learning disabilities need special classes, but no teacher can come to their 
houses now due to the pandemic.” (THE NEW INDIAN EXPRESS, July 18, 2020). Swabhiman's Dr Sruti Mohapatra said that 
"Teachers are not trained enough and unfortunately; disabled students do not seem to be their priority. Parents are not aware to deal 
with this transition to E-education and Children with disabilities lack the resources required to be part of inclusive education”. The 
surveys found that only 56.5 percent of differently-abled students were "struggling yet attending classes" irregularly. Around 77 
percent of students said they would not be able to cope and would fall behind in learning due to their inability to access distance 
learning methods. 71 percent of students said they were finding it difficult to cope with the Covid-19 social and educational scenario. 
The parents of as many as 90 percent CWDs said teachers were not giving them attention while 86 percent said they did not know how 
to use technology. As many as 76 percent of mothers said they did not know how to help as they did not understand technology 
(INDIA TODAY, July 18, 2020). 
 
Conclusion 

The success of inclusive education itself is a challenge for India. There are lots of obstacles to overcome. Teachers should 
take initiative roles to the inclusion of the child of different backgrounds and with different needs. The government should include 
proper training programs for the teachers to build awareness of the need for inclusive education. Training may also help the teachers to 
know the proper teaching method to teach the child with different needs in an inclusive classroom. Parents have a vital role at the time 
of COVID-19 for their children because they are spending more time with their parents in this pandemic situation. Parents also need to 
update themselves and technology-friendly to teach their children according to their needs. Parents should know how innovatively 
they can engage and energetic their child throughout this time of COVID-19. Above all, government initiatives are very much needed 
for the Inclusive Education system in India at the time of COVID-19. 
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