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Abstract 

Education, formal and informal, often in innovative forms and addressing all sectors of society and all age groups, will be an 
essential part of the agenda for transformation. Education is fundamental in building momentum for change. This paper throws light 
on how education with a strong focus on values can help to remove barriers to implementation across all the areas of action for 
sustainability. The paper highlights the role females play towards achieving a sustainable development in an upcoming society in the 
global community. This paper has tried to put forward how Cultural and Heritage mapping is an ‘action journey’ undertaken 
specifically to identify, investigate or reclaim community assets. Culture and Heritage are one of the main ways that humans define 
who they are. They often express a sense of community and ethnicity. Because culture and heritage convey the spirit of the people 
who created them, they can help young people to acquire inter- and intra- cultural understanding. The arts are not just multi-cultural, 
they are transcultural; they invite cross-cultural communication. They teach openness towards those who are different from each other. 
By putting people in touch with our own and other people's feelings, the culture/heritage mapping teach one of the great civilizing 
capacities – how to be empathetic. 
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Introduction 

Human culture is produced and reproduced by interaction of man and environment. Cultural aspect becomes resource when it 
meets the needs of man. Folk art tradition has continuously been recreated and regenerated from one generation to another by the 
concerned community due to change in livelihood and perception of aesthetic environment. By this way, the folk-art tradition becomes 
a folk resource of man-environment symbiosis and the culture based folk resource utilization helps in sustaining the life and livelihood 
of the people. Among many regional masked folk dances of West Bengal, Purulia Chhau dance of Purulia District is characterized by 
the most elegant and gorgeous masks. The masks of Purulia Chhau is not only an essential part of the dance but also have gained 
popularity as a separate work of art. The paper is highlighting the impact on education in developing the cultural development of West 
Bengal. 
 

This paper has tried to put forward how Cultural and Heritage mapping is an ‘action journey’ undertaken specifically to 
identify, investigate or reclaim community assets. Culture and Heritage are one of the main ways that humans define who they are. 
They often express a sense of community and ethnicity. Because culture and heritage convey the spirit of the people who created 
them, they can help young people to acquire inter- and intra- cultural understanding. The arts are not just multi-cultural, they are 
transcultural; they invite cross-cultural communication. They teach openness towards those who are different from each other. By 
putting people in touch with our own and other people's feelings, the culture/heritage mapping teach one of the great civilizing 
capacities – how to be empathetic. 
 
Culture and Heritage Mapping through Education 
 Making Culture and Heritage mapping a part of the school curriculum would become an added benefit because students would 

learn to understand and appreciate and, in the process, find out unique ways of protecting local heritage. 
 

 Education would become more contextual and children are able to understand local culture and their historical heritage better. 
Understanding is better as children learn by mapping their own culture and heritage. 
 

 The curriculum and the teaching learning process must take into account the life-view and living styles of the communities to 
which the school going children belong and adapt the content of learning to their needs and aspirations. Severe neglect of the 
sense of belonging to the community makes the present-day system of schooling uninteresting and even unacceptable to many. 
Special care would have to be taken to use the local, regional and geographical aspects of Heritage around the school to 
accommodate the diversity of Indian culture.  
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 Besides the school system, other cultural resource centres such as museums, historical sites, documentation centres, research 
institutions, places of worship, holy sites, pilgrimages etc., should be used to give a proximity to and respect for the living 
heritages and the regions of India. 

 
 The aim of the Education and Culture camp is to learn art and culture in an enjoyable environment and to provide the students 

with opportunities to exercise their creativity through performance.  
 

 Also, the aim of education is to encourage critical and analytical thinking, help children with problem-solving, and the challenges 
they’ll face as adults. By learning their culture through enactment, they learn to see the world through a multi-faceted lens. 

 
Training of Teachers on Heritage and Culture Education in West Bengal 

If we accept that the main thrust is on linking education with culture and making students aware of the importance of culture 
in all development programmes, therefore one of the most important interventions is to provide in-service training to teachers on 
Culture and Heritage Education.  
 

The training would provide an understanding and appreciation of the philosophy, aesthetics and beauty inherent in Indian art 
and culture and focus on formulating methodologies for incorporating a culture component, in curriculum teaching. 
 

Education, formal and informal, often in innovative forms and addressing all sectors of society and all age groups, will be an 
essential part of the agenda for transformation. Education is fundamental in building momentum for change. Leaders will only take 
courageous decisions and overcome the inertia and vested interests in the status quo if they have public understanding and support. 
The education required cannot be just business as usual, which has proven insufficient. Beyond a scientific understanding of the 
environment, it must motivate changes in behaviour, and that means operating at the level of ethics, values and lifestyles. Education 
with a strong focus on values can help to remove barriers to implementation across all the areas of action for sustainability. 
 

Education must be seen as a tool for creating social, economic and environmental capital. Social capital is created when 
people learn how to consult together and make plans, act to carry out those plans, reflect on the results achieved, and decide on the 
next steps to move forward towards their objectives. This institutional capacity for adaptive management can be strengthened at all 
levels of social organization. Economic capital is not only money, but capacities for work and wealth creation that are inherent in each 
person and that can be cultivated through education. Other skills like entrepreneurship and innovation can amplify this potential. In a 
world where the environment has largely been seen as an endless pool of resources to be exploited, resulting in the widespread 
degradation of natural capital, the challenge today is to rebuild that capital base and to restore ecosystem services, raising the planet's 
carrying capacity rather than eroding it. Education in the skills of environmental management and restoration can support widespread 
efforts to create a sustainable resource base for future society. 
 
Values-based education and Ethical principles—promoting cultural development for Human Civilization 

Values-based education can draw from a number of sources, and that will be critical to its success. It needs to leave space for 
individual preferences and sensibilities, cultural differences, the variety of environmental and social contexts, the rationalist and the 
mystic. Some of the dimensions of values-based education are outlined here to map the terrain to be explored further.At the heart are 
the moral and ethical foundations of society, of knowing and doing what is right. Moral values state what is good and of primary 
importance to human civilization. These are often articulated as ideals that define right from wrong. Ethical principles are the 
operational expression of moral values that provide guidance to decision-making and action. A capability of moral reasoning starts 
from abstract general ethical principles to resolve conflicts that arise from moral dilemmas and ethical problems (Anello 2008). 
Values are the qualities on which worth, desirability, or utility depend. They are principles or rules generated by an ethical or spiritual 
framework.  
 

Some of the values most relevant to sustainability are justice and equity, honesty and trustworthiness, integrity and altruism, 
respect for nature and the planet, and the golden rule of reciprocity. Where these are strong, a virtuous life becomes its own reward, 
and society becomes largely self-regulating. Where the ethical foundations are weak, society must fall back on laws and institutions 
for enforcement and punishment in a top-down regulation of society that is costly and inefficient. The stronger the ethical framework 
and its application, the less need for law and order; it is a more cost-effective, process-based solution to social organization. The 
challenge is to go from stating ethical principles to implementing them. We have not been very effective in building ethical 
responsibility into our institutions. At the governmental level, the extensive work load of the Human Rights Council and other human 
rights bodies demonstrates the facility with which governments can ignore basic human rights. Corporations easily place profits above 
principles of ethics and social and environmental responsibility. The flourishing of corruption and the illegal economy largely 
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overreaches the efforts to control them. Globalization has made it easy to escape from national legislation and taxation and to profit 
from the vacuum of international mechanisms for law and justice. 
 

Values are first transmitted in the family, by parents and other close family members, consciously or unconsciously, by 
example and by word, including through traditional stories, tales and fables. Increasingly, however, values are also being transmitted 
through the media and advertising, often with aims that are commercial rather than in the collective interest. As children become 
integrated into community life, values are modelled and communicated in a larger circle reflecting the local culture, and perhaps a 
faith tradition. Then come schools, which may include curriculum on citizenship and civic behaviour. Peer groups begin to have more 
influence on values than parents. Children and youth may be enrolled in associations and community groups, one purpose of which 
may be to convey values of service, accomplishment or care for nature. Sports also exemplify certain values. In this complex process 
of education for values, it is not always clear who is responsible, and whether they are conscious of that responsibility. When there is a 
failure to transmit values necessary for the proper insertion of the child in society, who is responsible and how can the error be 
corrected? This is an increasing problem in societies where parents have rejected a traditional religion or culture, or where these have 
been lost through migration, and nothing is transmitted to children other than the superficial values of a materialistic society. Such 
children grow up with no sense of a higher meaning or purpose in life, and are left with self-interest as the highest value, if not a 
complete denial of any social norms. The costs for society can be very high. 
 
Conclusion 

In a multi-cultural, multi-ethnic and multi-religious world, there are a multiplicity of values, many of which are quite 
appropriate to and compatible with a sustainable world. In some parts of the world, indigenous knowledge and values are still 
important, and often reflect higher levels of sustainability than is common in Western society. 

 
Cultural diversity is in itself a sustainability value, just as an ecosystem with higher biological diversity is generally more 

productive, efficient and resilient than a system with only a few species. Secular and faith-based approaches all have their place in 
education, especially if they are presented showing the unity in all their diversity, while assuring to each individual the right to 
independent investigation of the truth as they see it. The values of sustainability have their resonance in all the major religions, and 
linking the two can benefit from the powerful leverage for transformation that this can provide for those within any particular religious 
tradition. Qualities espoused in most religions, like altruism, humility, simplicity, solidarity and respect for the creation, make it easy 
to see the importance of equity and sustainability, and provide a strong motivation for changes in lifestyle. In this context, moving 
away from consumerism is no longer giving up something desirable but acquiring other less tangible things that are better. 
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