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Abstract: 

 In this paper a sharp decline in female’s teenagers education. Beginnings of female teenagers (female) education, education of 
female teenagers and female in pre- independence India, educational development of female teenagers (female) in post- independence 
period, development of female teenager’s (female’s) education from 1947 to 1950, causes for the slow growth of female’s education in 
India and attitude towards female’s education the national policy on empowerment of female 2001 commits that equal access to 
education for female and female teenagers will be ensured, structure of school education, stages of school education in India viz. 
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1.1. Introduction: 

 The old maim “when you educate a man, you educate an individual when you educate a female a family and a nation” is not 
an exaggeration. Today female’s education is more important than ever before, In spite of a steady increase in female’s education over 
the past four decades there is quite a lot to achieve in this direction. All the policies of Government since independence for the 
development of female education have only touched the tip of the problem, which is enormous. This is because female constitute nearly 
half the population of the country and the majority and them are illiterate, backward and exploited. The only way out for them lies 
through good education. These problems have their roots in the socio-historical developments in our country. Hence it becomes quite 
necessary to study those socio-historical development which became the causes of low social status of female even in today’s condition. 

1.2. Female Education Era: 

a) During ancient India in early Vedic period 

 Male were eligible for the Vedas and the performance of sacrifices. Upanayana, the vedic initiation of female teenagers had 
been as common as that of boys .There were female scholar who remained unmarried for a long time devoting themselves for higher 
studies. It is said that Rigvedic collection contains hymns composed by different poetesses. Maitreyi was deeply interested in the pebbles 
of philosophy and Gargi was a great dialectician and philosopher of religion and philosophy. Many of the female made teaching their 
profession. There were boarding houses for female teenager students probably under the superintendence of female teachers. Several 
ladies Buddhist families used to lead a life of celibacy in pursuit of religion and philosophy. 

 Learned female were generally known as Brahmavadini female who attained knowledge of Brama the Supreme Being. Other 
names by which they were known were Mantranid knowing the Mantras i.e., the Vedas and Pandita the learned. For instance, Kausalya 
mother of Rama, Tara, wife of Bali are described in Ramayana as Mantranid and Draupadi in the Mahabharata a Pandita. 

 Female teenagers were free to go through the Upanayana ceremony, wear sacred thread, and lead life of celibacy. They were 
free to study the Veda, Vedangas and other subjects during those days along with their brother pupil. 

 Gargi, Maitreye, Atreyi, Kaushalya, Tara and Draupadi were not only instances of highly learned female of ancient times, 
Several others have been immortalized in Sanskrit literature. 

b) During Later Vedic Age: 

 Education of female, however, still continued in rich, cultured, ways and aristocratic Families. It’s true that they were not given 
vedic Education but, they were given a good grounding in domestic arts and fine arts like music, dancing, painting, garland making and 
household decorations. They could read and write Sanskrit and Prakrit. Tutors were engaged in rich families to train the female teenagers 
in their arts and accomplishments. The decline of female’s education in ordinary families that could not afford to employ special teachers 
for the training of their daughters at home was however, very rapid. 

 In spite of the sharp decline in the general standard of female’s education during the period from 200 B.C to 1200 A.D., there 
flourished several poetesses in Prakrit, of them, seven were most noted. They were Rawa, Roha, Madhabi, Anulakshmi, Pahali, 
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Vaddavali, and Sasiprava. Some female scholars of this age also took interest in literary and philosophical criticism. They were well 
grounded in the Mimamsa, the Vedanta, and Sanskrit literature. Some of the female scholars went for medicine also, most of them 
specializing in gynecology. A few of them even wrote authoritative works or the Medical Science. 

c) During Muslim Rule: 

Normally by the eleventh and twelfth centuries A.D. Muslim Education in India had begun to be imparted mainly through fold agendas. 

 Maktab 
 Mosques and Khankhas 
 Madaras or Colleges 

 Education of Muslim Female especially those belonging to the higher and well to do classes, made considerable progress 
during the Muslim Period. During the turko-Afghan rule, the female belonging to royal families were given private coaching within 
palace. 

 Various Muslim rulers founded Madarasas for teaching arts and crafts to female during the Sultanate period. Razia Sultana 
appears to be prominent among Muslim female of this period. 

 Mughal emperors also provided liberal education to the princesses. Babur’s daughter Gul Badan Begum and author of 
Humayan Namah, Nur Jahan, the celebrated wife of Jahangeer, Mumtaz Mahal, the wife of Shah Jahan, Jahanaraegum, the eldest 
daughter of Shah Jahan, Zebunissa Begum, the eldest daughter Aurangzeb were learned ladies of Royal household. Akbar set apart 
certain Chambers in Bengal Zamindars were usually able to read and write. 

 During this period some prejudices against education of female of female through schools prevailed among people. 

 Thus we find that Muslim ladies belonging to the higher classes of the Society were generally educated and accomplished. 
Considering the limitations of the age, particularly caused by the Purdhah System, it’s difficult however, to presume that the education 
of the female teenagers had been universal on mass scale. 

 However, the Hindu female, especially of the higher and well to do classes also did not lag behind their Muslim counterparts 
in the field of education and cultural accomplishments. Numerous references in this respect are available in contemporary literatures. 
There are instances, however, to show that sometimes boys and female teenagers read in the same school, at least at the primary as well 
as the lower secondary stages of education. On account of the seclusion of female within the four walls of their house, their opportunities 
for receiving education might have been considerably restricted and most of the accomplished ladies particularly, those belonging to the 
well to do classes, might have, perhaps, received their education under private tutors. The result was a sharp decline in female’s 
education. Only a very small fraction of the total female teenagers population now received education, and they came mainly from the 
families of the Rajaput chiefs and Bengal Zamindars. No separate schools existed exclusively for the Hindu female teenagers. They 
were taught some places along the boys, but only up to the primary level. The Hindu Society, as a whole became prejudiced against 
female’s education. The decline of literacy among the female population was so sharp and rapid during the period, that by the beginning 
of 19th century hardly one Female in a hundred could read and write. In certain sections of the Hindu population such the Nayars of the 
south, the percentage of literacy among female were comparatively much higher, but such groups were very few and exceptional. More 
than 90% of the Hindu Female were now illiterate. 

 Form all these, it is evident that female teenagers and ladies belonging to Muslim royal and noble families in Medieval India 
were given some kind of religious and literary education. But the attitude of the Indian society in general and parents in particular was 
not broadened, female were still restricted from traditional education and it was generally held that investment on education of female 
was waste. 

d) During Modern Period 

 A deterioration of moral discipline accompanied the collapse of muslim rule after the death of Aurangzeb, the last of the 
Mughal emperor n 1707 A. D. with regard to education S.R. Rama Sharma Writes, that Science and learning both of Hindu and 
Mohammedan, had fallen into miserable state of decay. Female’s education was no exception and the State of affairs continued even 
during the British rule till 1854. 
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 In 1918-22, over three lakh female teenagers were enrolled in primary and secondary schools; yet only two percent of them 
were being educated at the secondary levels; as female teenagers reached puberty, they were rapidly withdrawn from the formal 
education sphere, which meant among other things exposure to the external world. The privacy of the Zenana system was mooted to be 
eminently suited for those whose primary aim in life was to be that of home maker. The review of education of 1886 pointed out that 
“at large encouragement or toleration of the education of their female teenagers only up to the standards at which it can do little good or 
according to the point of view, little harm”. The nation that education can be harmful for female teenagers is widely relevant even today. 
While recent figures show that 75 percent of female teenagers in the relevant age group are enrolled in the country’s 5 lakh primary 
schools, and school enrollment of female teenagers over the last hundred years has indeed increased substantially, such figures only tell 
a part of the story. In 1882, the education commission stressed the importance of woman Education in a culture where female’s seclusion 
was still prevalent. 

 While a number of more radical social reformers argued for granting education of female teenagers because they as much as 
boys needed to develop their personalities, western education has created a new breed of young male who expected something more 
from their respective brides. Hindu female’s status was still inferior in the nineteenth century. Early marriage and sati continued to 
prevent emancipation. It was Raja Ram Mohan Roy and William Bentinck who strived hard to emancipate Hindu Female. Female of 
upper classes suffered from custom of enforced window hood and prohibition of divorce. Amongst the lower classes the devadaasi 
custom was practiced. 

 A few female did however overcome their social poverty to reach positions of distinction. Among them were Tom Datta, 
Pandita Ramabai, Swarn Kumari Devi, Kamini Roy and Sorojini Naidu. Several reformers opened institutions for uplift of female in 
19th century. Gopal Krishna Gokhale’s Poona Sevasadan and D.K.Karve’s Widow Homes and Female University of Poona deserve 
special mention. 

 Despite these attempts at progress, female did have the opportunities of Western education, which were later lead to the 
awakening of social and political consciousness in India. There was opposition to female’s education and government hesitated to 
encourage the movement. 

 The first quarter of the twentieth century witnessed rapid progress in breaking down prejudice against the education of female. 
The liberation of female from ignoring and suffering became an ever increasingly popular mission. The Bharat Stri Maha mandal was 
found in the United Province and Bengal; the aim was to establish a centre where female of every race, creed and political colour could 
work side by side for emancipation. In Bombay, the Gujarat Stri Mandal devoted considerable energy to the abolition of Purdha in order 
that female might associate with one another; it also drew up an ambitious programme of education. The Seva Sadan Society, established 
in Bombay in 1909, did much philanthropic and educational work. 

 The purported aims of education which are the creation of a certain measure of independence of thought, a spirit of enquiry 
and of objectivity could well threaten the two sets of ideals was established in British India with idea of separate curricula and subjects 
for boys and female teenagers. A brief look at the relevant section of post- Independence commissions and committees on education 
will show that this ideology of differentness is carefully preserved. 

e) Beginnings of Female teenagers (Female) Education: 

 The credit of making the first organized effort to educate Indian female teenagers goes to the American Missionary society 
which opened the first native female teenager’s education society in Bombay in 1824. By the year 1829 no fewer than 400 female pupils 
were receiving instruction in the school. The Scottish missionary Society followed the example and R. R. Wilson, one of the most 
respected names in India, established on its behalf six school for native female teenagers in Bombay in 1829. In 1840 this society opened 
five school for high class Hindu Female teenagers in the neighborhood of Poona. In 1851 the students literary and scientific society was 
formed which counted among its founders the earliest workers such male as Dadabhai Naoroji and Mr. Manidik. This society began its 
operation with nine vernacular free schools attended by more than 650 female teenagers. In 1854, the court of director addressed to the 
Government of India the famous dispatch on education, which laid down the lines on which the work of educating the Indian people 
was to be undertaken by the Government. This dispatch laid great stress on the urgency and importance of female education in India. 
In 1854, there were 65 female teenager’s schools attended by 3,500 pupils. In 1869 the number of schools had risen to 209, and that of 
pupils. In 1869 the number of schools had risen to 209, and that of pupils to over 3500 in Bombay Presidency, In Madaras Presidency, 
the first attempt at providing schools for native female teenagers was made in 1841 by the Missionaries of the Scottish Church. In 1845, 
the first female teenager’s School under partial native management was opened. When the dispatch of 1854 arrived in India, there were 
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256 female teenager’s Schools in Madras Presidency attended by 8000 female teenagers. In 1881 the number had risen to 557 and that 
of pupils to over 3,5000. 

 The Dispatch of 1854 found 288 female teenager’s schools with nearly 7000 pupils in Bengal. The number of female teenager’s 
schools in 1881 stood over 1,000 with an attendance of over 41000 pupils. In this way the work started by the missionaries and the 
British got impetus in education of female in other parts of the country also. 

 From 1882-1947, the progress of female teenager’s education was reported to be slow but steady, confirmed as it was to the 
effluent sections of the society or those families which were in the favour of foreign rulers. Nevertheless starting from no education at 
the advent of British rule that is zero percent of the total enrollment of educational institution under formal systems, the enrollment of 
female increased to nearly 25 percent of the total enrollment by the and of the British regime (1947) end this is in no way a mean 
achievement. Due credit should be given to the foreign rulers at least for initiating the process of educational development of female as 
a of the formal system of education in India, at a glance, the progress of female teenagers and female pre independence period. 

1.3 Educational Development of Female teenagers (Female) in post- Independence Period 

In the first 3 years independence that is up to the formulation of the constitution of the country and launching of the First Five 
year Plan the educational development of female teenagers and female went along the lines on which it was proceeding in the pre-
independence period with a lurking desire in the hearts of strong drive for the advancement of female’s education. The steady progress 
maintained in the development of female’s education from 1947 to 1950. 

 It is seen that the progress of female teenagers education during the 3 years after independence was comparatively slower than 
boy’s and the gap between boys and female teenagers in the field of education winded instead of narrowing. It was mainly because the 
authorities in power were busy in salvaging the impact of partition of the country resulting in a huge refugee population and law and 
order problem, unifying various areas of the country into one union and the formulation of constitution for launching an attack on various 
political, economic and social problems inherited from the British Government. In the Directive Principles of policy also order of 
providing higher education irrespective of sex and creed is there. It is only from the beginning of the first five year plan that concerted 
efforts began to be made towards accelerating the growth of female’s education as a step for raising the status of female in the society 
towards equality of the access provided in the new constitution of India. Apart from enactment of various legislation for raising the legal 
and social status of female, special emphasis began to be laid on the educational development of female from the very beginning of the 
first five year plan. As a result of this, education of female teenagers expanded considerably after independence. 

As a result of the implementation of the recommendation of the national committee on female’s education (1958). The Kothari 
omission of 1964 and as a result of the implementation of the special programmes for female education in various Five year plans. The 
female’s education in India expanded very rapidly, the National Committee on status of female also studied the educational status of 
female and suggested about providing equal opportunities to female teenagers and boys both, for the study of all types of courses.  

1.4. Causes for the slow growth of female’s education in India: 

 There are a number of reasons which keep female teenagers away from school. Important among these are (1) High cost of 
education (2) Social factors and (3) Discriminatory process at work within the school system itself. We shall take up each of this reason 
in some details. 

(a) High opportunity Cost of Education 

 The existence of poor families is heavily dependent on the work of children and of female, in such a situation the returns on 
education which normally means of few years of schooling are low. Being in schools means forgiving the opportunity to earn or help, 
there by releasing adults for productive activity. In a poverty situation, the costs in real terms are too high and schooling is seen as a 
poor investment which provides no definite access to better employment. Further, more female teenagers than boys are employed at an 
early age and if there is a question of choice, boys and more likely to be given the option of few years of schooling. 

(b) Social Factors 

 One important social factor affecting participation of female education is early marriage. Though female teenagers now marry 
at an average age 17 years, pre-pubertal and child marriages are not uncommon. Increasingly, among the muddle class, an educated, if 
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not employed daughter is an asset in a competitive marriage market; however, there are certain limitation to the nature and extent of 
education as well as to the kind of employment to which female teenagers can have access. Parents, willingness to send female teenagers 
to school depend on whether certain facilities are available such as more female teenager’s schools, more female teachers, nearness of 
schools to their homes and better toilet facilities etc. When the latest government document states that 95 percent of the population is 
within a kilometer of a primary school and 80 percent has the same facility as far as middle school is concerned, the same document 
admits the lack of vital facilities in schools such as potable water, building and black boards and so on. 

(c) Discriminatory process at work within the schools system 

The issues relating to the education of female teenagers clearly do not end with ensuring a higher rate of enrolment in schools. 
There are certain processes within the schools which work to reinforce stereotyped notions of what it means to be a female teenager. 
When some influence are more subtle than others, the end product is a perpetuation of inequality between the sexes. The specific aspect 
of the inner life the schools is namely the content mater of text books and the access of female teenagers to certain kinds of courses. 

(d) Attitude towards female’s Education 

 Social attitude towards female teenager’s education has changed for the better still there are certain elements which do not 
favor female teenagers education. Social elements such as traditional customs, poor economic conditions of parents and dowry system 
are some major problems of female teenagers or female education in India. 

(e) Other imbalances 

 Education is a double edge weapon which can eliminate the socio-economic inequalities, but can also introduce new type of 
inequality between those who have it or those who do not have. Apart from the sharp increase in the number of illiterate female and the 
disparity in development between rural and urban areas, there are severe imbalances in educational development between advanced and 
backward classes and between different regions. Imbalances in female’s education and literacy are the consequences of their regional 
disparities, which reflect to a great extent, variations in regional attitudes of female. 

1.5. Education System in India: Related and Policy Concerns Evolution 

 Education is a vital input for human resource development and is essential for economic growth. This has also been 
corroborated by new economic growth theories. Article 45 of the Constitution of India stipulates that the State Endeavour to provide 
within a period of 10 years from the commencement of the Constitution for free and compulsory for all children until they complete the 
age of 14 years. Educational policy and progress have been reviewed in the light of the goal of national development and priorities set 
from time. In its Resolution on the National Policy on Education in 1968 sex (NPE) 1986, which got revised in 1992. The World 
Declaration on Education for All (EFA) paved the way basic education getting the international attention. 

 The National Policy on Empowerment of Female 2001 commits that equal access to education for female and female teenagers 
will be ensured. Special steps shall be taken to eliminate discrimination, universalize education, eradicate illiteracy, create a more 
gender-sensitive educational system, increase enrolment and retention rates of female teenagers and improve the quality of education to 
assist life-long learning as well as development of occupation/vocation/technical skills by female. Reducing the gender gap in secondary 
and higher education would be a center area. Sect oral time targets in existing policies will be achieved, with a special focus on female 
teenagers and female, particularly those belonging to weaker sections including the Scheduled Castes (SCs) /Scheduled Tribes 
(STs)/Other Backward Classes (OBCs) / Minorities. Gender sensitive curricula would be developed at all levels of educational system 
in order to address sex stereotyping as one of the causes of gender discrimination. 

 The policy framework for development of education and eradication of illiteracy is laid down in the National Policy on Education 
(NPE) 1986, which had set a goal of expenditure on education at 6 percent of the GDP. As against this set a goal of expenditure on education 
by Central and State Government was 3.74 percent of GDP in 2003-04 (BE), thus showing lack of commitment on the part of the State to 
attain its objective as enshrined in the National Policy on Education 1986 The share of educational expenditure on elementary education 
was 56% during the First Five year Plan, which came down in the subsequent Five Year. However, elementary education was given the 
highest precedence in sub- sector allocations (during the ninth Plan) within the education sector, indicating a strong reiteration of the 
country’s resolve to achieve the goal of EFA. It can also be an effort towards privatization of higher education, in order to cut government 
spending. Under the ninth Plan, the goal was sought to be achieved through several measures, which included: 
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 Amendment of the Constitution to make elementary education fundamental right; 
 Decentralization of planning, supervision and management of education through local bodies at the district, block and village 

levels; 
 Social mobilization of local communities for adult literacy through campaigns and for promotion of primary education; 
 Convergence of different schemes for UEE (universal Elementary Education); 
 Stronger partnership with non-government organizations and voluntary organizations; 
 Advocacy and media campaign for UEE; 
 Provision of opportunities for non-formal and alternative education for out of school children in the population in response to 

local needs and demands; 
 Universal participation and retention rather then universal enrolment. The goal of UEE was enlarged to include provision of 

Education of a satisfactory quality to all children. 
 Gender disaggregated data on literacy rate shows that female have stayed behind male in terms of literacy. That the literacy 
rates for male have increased from 24.95 percent in 1951 to 75.85 percent in 2001. Literacy rate female have increased from 7.93 percent 
in 1951 to 54.16 in 2001. India (61.3%) stands behind China (90.9%) and Sri Lanka (92.1%) in terms of adult literacy rates. Gross 
enrolment ratios of female teenagers have stayed below boys in primary, upper primary and elementary level of education. However, 
enrolment ratio of female teenagers in elementary education has increased from 17.7 in 1950-51 to 79.3 percent in 2002-03. 

 There is grossly under -representation of female in the science and technology frontier of education. Right from childhood 
female are discouraged form studying science . parents are more willing to send their sons to study science and technology in higher 
education . Female teenagers are encouraged to take up arts and commerce; it is a perceived notion in the society that female is incapable 
of understanding the language of mathematics. However, the enrolment of female in undergraduate courses in engineering and 
technology has risen form a meager 0.09% in 1971 to 10.09% in 1991.The proportion of female in total enrolment in pure science 
subjects in colleges and universities rose from 7.1% in 1950 to 34.17% in 1996-97 (Chanana , 2001). However, there is a clear tendency 
for female as well as teachers, to be concentrated in a few faculties and specializations. The options exercised by the students are based 
on certain qualities (masculine or feminine) that the subjects are seen to hold. 

1.6. Structure of School Education 

 A uniform structure of school education the 10+2 system has been adopted by all the Status and Union Territories of India. 
However, within the States and the UTs, there remains variations in the number of classes constituting the Primary, High and Higher 
Secondary school stages, age for admission to class I, medium of instruction, public examinations, teaching of Hindi and English, 
number of working days in a year, academic session, vacation periods, fee structure, compulsory education etc. 

a) Stages of School Education in India 

 The Primary Stage consists of Classes I-V, i.e., of five years duration, in 20 States/UTs Andhra Pradesh, Arunachal Pradesh, Bihar, 
Hariyana, Himachal Pradesh, Manipur, Orissa, Punjab, Rajasthan, Sikkim, Tamil Nadu, Tripura, Uttar Pradesh, West Bengal, 
Andaman & Nicobar Islands, Chandigarh, Delhi and Karaikal and Yaman regions of Pondicherry. The primary stage consists of 
classes I-IV in Assam, Goa, Gujarat, Karnataka, Kerala, Maharashtra, Meghala, Mizoram, Nagaland, Dadra & Nagar Haveli, Daman 
& Diu, Lakshadweep and Mahe region of Pandicherry. 

 The middle Stage of education comprises Classes VI-VTII in as many as 18 States. Uts Viz., Arunachal Pradesh, Bihar, Hariyan, 
Himachal Pradesh, Jammu & Kashmir, Madya Pradesh, Manipur, Panjub, Rajasthan, Sikkim, Tamil Nadu, Tripura, Uttar Pradesh, 
west Bengal, Andaman & Nicobar Islands, Chandigarh, Delhi and Karaikal Region of Pondicherry; Classes V-VII in Assam, Goa, 
Gujarat, Karnataka, Kerala, Maharashtra, Meghalaya, Mizoram, Dadra & Nagar Haveli, Daman & Diu, Lakshadweep and Mahe 
region of Pandicherry and Classes VI-VII in Andhra Pradesh, Orissa and Yanam region of Pondicherry. In Nagaland Classes V-
VIII constitution the upper primary stage. 

b) Tenth Plan Objectives 

 The key issues as per the Tenth Plan would be a greater focus on improving access and reducing disparities by enhancing 
emphasizing the Common School System which it is mandatory for schools in a particular area to take student from low-income families 
in the neighbourhood. The Plan will also focus on revision of curricula with emphasis on vocationalisation and employment-oriented 
courses, expansion and diversification of the open learning system, recorganization of teacher training and greater use of new 
information nd communication technologies, particularly computers, of the open learning system, reorganization of teacher training and 
greater use of new information and communication technologies, particularly computers. 
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 The key issues in technical and management education during the tenth Plan would be to continue to focus on increasing intake; 
quality of education, including research in technology. Other issue include: faculty development, optimal utilization of resource through 
networking; development of IT education; modernization of the curriculum; international benchmarking; developing capacity in new and 
emerging technology areas; strategic planning and management of the technical education system and development the informal sector. 

 Other issues to be dealt in the Tenth Plan would be using technology for the development of Indian languages like the digitalization 
of manuscripts; upgrading pedagogical skills; preservation of manuscripts and contemporary writing; promoting educational development/ 
mainstreaming of minorities; education in human values. Indians engagement with UNESCO, international cooperation in the field of 
education, operationalisation of educational Exchange Programmes, encouraging Indian abroad, and development of the Auroville 
Foundation would get bigger attention during the Tenth Plan. 

1.6. Conclusion: 

 Though the government of the various states and government of India through implementation of Directive Principles of state 
Policy and recommendations of various national committees discussed above are trying to provide equal opportunities of Education to 
female teenagers and female, the attitude of Indian society still seems to be somewhat reluctant to send their female teenager’s children 
to schools and colleges. This can be gleaned from the slow growth of literacy rate and enrolment of female in various levels of education 
and courses in education. This shows that attitude of Indian society and parents is orthodox towards female Education. But it can be 
opined that there is definitely a change in the attitude of parents in particular and society towards female Education though it is slower 
than expected. 
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