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Abstract 

Early Childhood Care Education (ECCE) is a term that refers to educational programs and strategies geared toward children 
from birth to the age of eight. This time period is widely considered the most vulnerable and crucial stage of a person's life. Early 
childhood education often focuses on guiding children to learn through play. The term often refers to preschool or infant/child care 
programs. Early childhood education is the formal teaching and care of young children by people other than their family or in settings 
outside of the home. 'Early childhood' is usually defined as before the age of normal schooling. A child's needs at this period are 
different from those of older schoolchildren, because early childhood sees the greatest growth and development, when the brain 
develops most rapidly, almost at its fullest. It is a period when walking, talking, self-esteem, vision of the world and moral foundations 
are established. The present study was conducted in anganwadies centres of Nizamabad and Kamareddy districts of Telangana state. 
The result reveals that there were significant differences in the educational practices followed in anganwadies among tribal children 
during early childhood. 
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Early Childhood Education is the key to the betterment of Society. 
Maria Montessori 

 
Introduction  

Early Childhood Education is a term that refers to educational programs and strategies geared toward children from birth to 
the age of eight. This time period is widely considered the most vulnerable and crucial stage of a person's life. Early childhood 
education often focuses on guiding children to learn through play. The term often refers to preschool or infant/child care programs. 
Early childhood education is the formal teaching and care of young children by people other than their family or in settings outside of 
the home. Early Childhood Care and Education (ECCE) supports children’s survival, growth, development and learning - including 
health, nutrition and hygiene, and cognitive, social, physical and emotional development- from birth to entry into primary school in 
formal, informal and non- formal settings. The Early Childhood Care and Education (ECCE) Scheme provides a free year of early 
childhood care and education for children of pre-school age. In general, children are eligible for the ECCE scheme if they are aged 
over 3 years 2 months and less than 4 years 7 months on 1 September of the year that they will be starting. Early childhood refers to 
the first six years of life. This is acknowledged as the most crucial period, when the rate of development is very high and foundations 
are laid for cumulative lifelong learning and human development. There is growing scientific evidence that the development of the 
brain in the early years is a pathway that affects physical and mental health, learning and behavior throughout the life cycle. Early 
Childhood Care and Education (ECCE) is an indispensable foundation for lifelong learning and development, and have critical impact 
on success at the primary stage of education. It therefore becomes imperative to accord priority attention to ECCE and invest 
adequately by providing commensurate resources. 

 
Objective 

To know the Educational Practices of tribal children during early childhood. 
  

Hypotheses 
i) There is no significant difference in educational practices of tribal children during early childhood in relation to teacher’s age.  
ii)  There is no significant difference in educational practices of tribal children during early childhood in relation to experience.  
iii)  There is no significant difference in educational practices of tribal children during early childhood in relation to education.  
iv)  There is no significant difference in educational practices of tribal children during early childhood in relation to residential 

place.  
 
Sample Description / Sample Design 

The sample for the present study consists of Anganwadi teachers, children and Parents from Nizamabad and Kamareddy 
districts of Telangana state. The Sample selection will be stratified random sampling method. From each mandal 5 anganwadies are 
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selected, i.e one Anganwadi from each village comprising it to a total of 20 anganwadies. From each Anganwadi 01 teacher, 10 
parents and 10 children are selected. Thus, making the total sample as 420. 

 

 
Tools for data collection 

1. Structural Interview Schedule for Parents  
2. Questionnaire for Anganwadi Teachers  
3. Checklist of facilities of Anganwadi centres  
4. Checklist of observation of inmates (children) at Anganwadi centres. 

 
The researcher prepared the tools with the help of experts from psychology, education and sociology departments. As per the 

suggestions of the experts, the final tools were prepared and reliability and validity were established. 
 

Hypothesis testing  
To test the above hypotheses one way ANOVA was employed to find out the mean score differences among the educational 

practices of tribal children during early childhood with respect to parent’s age, education, occupation, type of family and family 
income. Results were presented in the following table: 

 
Showing educational practices of tribal children – teacher’s category wise 

Variables Teacher’s category N Mean SD F Df Sig. 

Age 

Upto 30 09 2.61 0.78 

1.14 17 0.79 
31 to 40 07 1.21 0.89 
41 and above 04 1.42 0.68 

Total 20 1.75 0.78 

Education 

10th Class 5 1.66 1.10 

3.76 16 0.05* 
Intermediate 7 2.51 1.02 
Under graduation 5 2.34 0.99 
Post-graduation 3 2.71 1.02 
Total 20 2.30 1.03 

Experience  
Below 5 years 7 1.43 0.39 

4.44 18 0.05* 6 – 10 years 13 1.87 0.59 
Total 20 1.65 0.49 

Residential Place 
Rural  14 1.38 0.39 

2.99 18 0.95 Urban  6 1.22 0.55 
Total 20 1.30 0.47 

 
Teacher’s education: The obtained mean scores for teacher’s education upto 10th class was 1.66, intermediate was 2.51, under 
graduation was 2.34 and post-graduation was 2.71. The obtained F value 3.76 with a df of 3, 16 was found to be statistically 
significant at 0.05 level of significance. Therefore, it may be inferred that teachers whose education was post-graduation were better 
than other teachers who had education upto 10th class, intermediate and graduation in providing educational practices to tribal children 
during early childhood and this was statistically significant.  
 

Hence the hypothesis which states that there is no significant difference in educational practices of tribal children during 



 
Cover Page 

  

  
 
DOI: http://ijmer.in.doi./2021/10.10.172 

            

 

ISSN:2277-7881; IMPACT FACTOR :7.816(2021); IC VALUE:5.16; ISI VALUE:2.286 
Peer Reviewed and Refereed Journal: VOLUME:10, ISSUE:10(8), October: 2021 

Online Copy of Article Publication Available: www.ijmer.in 
Digital certificate of publication: http://ijmer.in/pdf/e-Certificate%20of%20Publication-IJMER.pdf 

Scopus Review ID: A2B96D3ACF3FEA2A 
Article Received: 4th October  

 Publication Date:30th October 2021 

 

 
68 

 

early childhood in relation to teacher’s education is rejected as majority of the sample was clear in accepting the role of teacher’s 
education in providing educational practices to tribal children during early childhood.  

 
Teacher’s experience: The obtained mean scores for teachers experience below 5 years was 1.43 and 6 to 10 years was 1.87. The 
obtained F value 4.44 with a df of 1, 18 was found to be statistically significant at 0.05 level of significant. Therefore, it may be 
concluded that teacher’s whose experience was 6 to 10 years were better that other teachers who had experience below 5 years in 
providing educational practices to tribal children during early childhood and this was statistically significant.  
 

Therefore, the hypothesis which states that there is no significant difference in educational practices of tribal children during 
early childhood in relation to teacher’s experience is rejected as majority of the sample was clear in accepting the role of teacher’s 
experience in providing educational practices to tribal children during early childhood.  

 
Teacher’s residential place: The mean scores obtained for teachers’ residential place in rural area was 1.38 and urban area was 1.22. 
the obtained F value with a df of 1, 18 was found too statistically not significant. Based on the mean scores it may be observed that 
teachers whose residential place was in rural areas were better than other teachers whose resided in urban areas.   Hence the 
hypothesis which states that there is no significant difference in educational practices of tribal children during early childhood in 
relation to teachers’ residential place is accepted as majority of the sample was clear in not accepting the role of residential place in 
providing educational practices to tribal children during early childhood.  
 
Sum up 
Teacher’s age: Teachers who were up to the age of 30 were better than other teachers who were in the age group of 31 to 40 and 41 & 
above.  
Teacher’s education: teachers whose education was post-graduation were better than other teachers who had education up to 10th 
class, intermediate and graduation.  
Teacher’s experience: Teacher’s whose experience was 6 to 10 years were better than other teachers who had experience below 5 
years.  
Teacher’s residential place: Teachers whose residential place was in rural areas were better than other teachers whose resided in 
urban areas.    
 
Conclusion 

Importance of early childhood makes us think about early childhood education. It is also called pre-school education which 
brings about optimum development of various aspects of the child. Thus, the concept of early child-hood care and education is very 
comprehensive which includes parental education, pre-natal, post-natal and childcare. So, it extends from the birth of the child to his 
entrance into regular and formal schooling.  

 
Education in early childhood must have its own specific practices and issues. For programming purposes, it has been decided 

to extend the concept of early childhood to about 8 years of age. This age range provides the opportunity to reinforce the view of the 
development as a continuum. It will facilitate the interaction between the pre and initial school years. The concept of basic education 
calls for the inclusion of early childhood and the key "survival" grades, that is, the first two or three grades of primary education. Early 
childhood education often focuses on children learning through play. 
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